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PREFACE
Complexities surrounding the globalization and the interconnectedness of nations are
creating challenges for nation-states as well as other newly formed political structures.
Innovative social, political, and economic structures are being formed and existing structures
are being re-formed to adapt to the forces of globalization. With all these changes (and thus
innovations), scholars and practitioners are trying to understand how they fit within these
complexities and what the future will be like if we do not respond effectively.
Through this conference we brought experts from around the world to share their
research and experiences in humanities and educational research. Our conference sparked some
exceptional conversations around the very meaning of culture and cultural competencies.
Here, we present some of our scholarly discussions that took place during our
conference in a more detailed manner and hope that these scholarly conversations continue to
inform us all as we work towards an even more globalized world in which we can celebrate its
unity.
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KAMALA DAS: THE VOICE OF DISSENT FROM SOUTH INDIA
Josepheni Joseph,PhD, University of Calicut, joseygeorge1@hotmail.com
Abstract: Kamala Das, a pioneer of Indian English poetry, carved for herself a place in the
Indian literary scenario through her candid disclosures on womanhood in post-colonial India.
While most other Indian women writers in English perpetuated the colonial literary tradition,
her poetry deliberately resorted to the confessional mode of writing to expose the hypocrisies
inherent in a pseudo-colonial patriarchal society. Her divided self-perception sought solace in
confessing her inner torment and conflict to her readers. In her poem “An Introduction” she
proclaimed her multifaceted hybrid identity. Her poetry derived its strength from the reckless
depiction of her inner desires and bodily needs and the proud dignity with which she accepted
her hybrid identity. An ardent critic of patriarchy she refused to conform to the stereotype of
the subservient ideal Indian woman who lived in the shadow of her husband. As N. Prasantha
Kumar observed in his critical work, Writing the Female: A Study of Kamala Das, she was a
victim of patriarchal prejudices. She questioned the myth that the sole purpose of a woman’s
life is to grant a man sexual gratification and asserted that a sexual union should please both a
man and a woman. Her vociferous opposition to domination of any form – patriarchal, colonial
or racial- can be traced to her Nair ancestry. The Nair community of Kerala was one of the very
few nontribal communities having a matrilineal society. Ancient Nairs followed a system
known as marumakkathayam and had the security of the homes they were born in throughout
their lives and were not dependent on their husbands .They had the right to choose their
husbands and even divorce them when necessary. Dowry system was not prevalent among Nairs
before 1940’s. Nair women were allowed to learn martial arts and had the right to education.
They also enjoyed sexual freedom. Sexual crimes were less and men would think twice before
attacking an armed Nair woman. Though the onslaught of patriarchy has flawed the freedom
and rights of Nair women, they still enjoy equal if not greater rights in their homes with men.
The fact that Kamala Das is a descendent of the matrilineal Nair society is an important factor
that has empowered her to fight against all forms of domination.
Keywords: Confessional poetry, Hybridity, Neo-Colonialism, Patriarchy, Racial Prejudice,
Search for Identity, Women’s Writing.
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THE RACIAL MICROAGGRESSIONS DEBATE: IS IT RACISM OR THE RISE OF
A VICTIMHOOD CULTURE?
Sara Mariam, University of the Incarnate Word, emami@student.uiwtx.edu
Abstract: Throughout the decades, institutions of higher education in the United States have
become culturally and racially diverse. While diversity enriches the experiences of students in
these institutions of higher education, racial tensions have also become commonplace. The aim
of this research proposal is to investigate the phenomenon of racial microaggressions in
institutions of higher education. Qualitative interviews will be conducted among undergraduate
students representing all racial backgrounds who are enrolled in universities in Central and East
Texas. The purpose of this research is to understand the essence of the students’ experiences
relating to incidents of racial microaggressions along with their perceptions of racial
microaggressions. To what extent are these instances of microaggressions intentional forms of
racism as opposed to unintentional slights? Racial microaggressions are exchanges that
originate with the aggressor’s stereotypes, generalizations, and ignorance of a particular race.
In most cases, the aggressor often believes that their comments are compliments, rather than
insults, while the victim feels belittled and marginalized (Sue, 2013). While the review of the
literature on this subject fully describes the ways in which racial microaggressions are
problematic, solutions to counter instances of microaggressions will hopefully bridge racial
tensions and open the dialogue on race relations.
Keywords: Diversity, Higher Education, Marginalized Groups, Microaggressions, Racism.
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EVALUATION PRACTICES IMPROVE MINORITY HEALTHCARE STUDENTS
SUCCESS
Marissa Molina, University of The Incarnate Word, mimolina@student.uiwtx.edu
Abstract: The purpose of this study was to explore the multicultural barriers to create an
effective and successful program,that will allow the minority students in the healthcare
programs to be culturally responsive. This program will result in educational improvement and
policy formation. This study aimed to examine the multicultural evaluation methods and
policies that will help increase successful program completion. The importance of this study
was to enhance the diversity of healthcare students and deliver best quality healthcare.
Understanding the importance of multicultural barriers and methods of evaluation will result in
exceptional healthcare service and reduce discrimination against minority groups. This study
recommended training and workshops to healthcare faculty and providers that will promote
multicultural methods and policies
Keywords: Evaluation, Healthcare, Multicultural, Students.
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CHALLENGES AND OPPORTUNITIES FOR INTERNATIONAL STUDENTS IN
HIGHER EDUCATION IN THE UNITED STATES
Eyman Alsobhi, University of The Incarnate Word, alsobhi@uiwtx.edu
Abstract: Many international students around the world come to the United States to complete
their higher education. Those international students always face many challenges through their
academic life. This paper will focus on three main challenges: language, culture, and
communication through making interviews with some international students. And also this
paper will support some opportunities for international students to over come their challenges
in higher education.
Keywords: International Students, Higher Education, Challenges
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A MILLENNIA'S ASSESSMENT OF UNDERAGE DRINKING
Andrea Pennock, Norwich University, apennock@stu.norwich.edu
Abstract: The purpose of this paper is to analyze the legal drinking age and understand
underage drinking as a societal issue. Understanding the risks associated with underage
drinking is crucial to the safety of everyone in our communities. Underage drinking is a
dangerous activity, but could this risky behavior be reduced by changing the minimum legal
drinking age? Some researchers argue that increasing the legal drinking age could decrease the
illegal activity of underage drinking. Others claim that decreasing the legal drinking age would
decrease underage drinking. Both sides of the argument have other possible repercussions
though. The pros and cons of each side need to be weighed. In order to do this, we must be open
minded to new possibilities, but also understand the needs of society. Personal morals will be a
factor in how we feel about the arguments, but societal morals and the decision-making
processes of young adults also need to be involved. It is possible that we do not need to change
the drinking age at all, and the legal drinking age we have now at 21 is best fit for our current
society. I will be addressing these three possibilities in detail. It is my hope that with the
presentation of the facts, the reader will form his or her own opinions based on the facts I have
provided and analyzed. It is important to me that my analysis provides useful and informative,
detailed insight to an issue that we as Americans have yet to perfect. I have collected pertinent
information from valuable and credible sources. I used reliable articles that provided detailed
information on my topic and research questions. No experiments or studies were done on my
part, but I have used other research to support my ideas, and help me analyze a difficult
scientific, ethical, and legal topic.
Keywords: Benefits, Consequences, Legal, Policy Change, Social Change, Society, Teenagers,
Underage Drinking.
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SOCIAL NETWORKS AND RACIALIZED IMMIGRANT ECONOMIC
INTEGRATION
Assoc. Prof. Satyanarayana Ayinagadda, Midwestern State University,
satyanarayana.ayinagadda@mwsu.edu
Abstract: Social Networks and Racialized Immigrant Economic Integration Introduction:
Immigrant integration is a concern of all countries. In fact, racialized immigrant integration
remains largely an afterthought in the USA immigration policy dialogue and the country’s
integration policies remain chronically underfunded and limited in scope (Kahanec &
Zimmermann, 2008). Consequently, new immigrants face several hurdles in the process of their
integration. In the wake of globalization, immigration trends indicate that the USA receives
one-fifths of the world’s migration population today (Kahanec & Zimmermann, 2008). As far
as the labor market integration in the USA, the data show that foreign-born workers, even after
10 years of residence, still earn much less than the native-born workers of comparable education
and job skills. On the other hand, newcomers contribute to the economic growth of the USA in
the form of taxes. Therefore, there is a need for the integration of these newcomers. Federal and
state governments and social networks make continuous efforts to integrate these newcomers.
This study intends to study the role social networks in the economic integration of immigrants.
The social networks play a pivotal role in the economic integration of immigrants. About the
relationship between social capital and economic development, Knack and Keefer (1995) and
Mina (2005) emphasized the role of institutions in economic development regarding income
and growth. The social networks that are created in ethnic enclaves provide access to social
capital. These networks also provide successful examples of integration pathways. A study is,
therefore, necessary and undertaken in Louisiana. This study explored what role the social
networks played in facilitating the process of enabling racialized immigrants by way of creating
human capital and what impact they have on the economic resilience and integration of
racialized immigrants. Method: This qualitative study was limited to social networks such as
solidarity cooperatives in a U.S. state. Data was collected from seven solidarity cooperatives
utilizing the semi-structured questionnaire. Data was analysed using the qualitative methods.
The study focused on the role of social networks in the economic empowerment of racialized
immigrants through various programs that include employment, education, health, social
security and housing issues. Based on the findings of the study, implications were made for
policy and practice. Results: The study revealed that all participants had an association with
community-based networks of people of their country. These networks work on immigrant
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issues such as employment and income, immigrant rights, family welfare, etc. The social
networks created human capital among new immigrants and facilitate their integrating into the
labor market with support services such as employment assistance, skill development, health
education, legal rights, community development programs, etc. The participants shared that
these programs increased their supplemental incomes substantially and brought about a
qualitative change in their economic life and strengthened their economic resilience, leading to
their economic integration. Implications: The experience in the economic integration of
racialized immigrants be replicated in other immigrant contexts. Conclusion: The social
networks’ initiatives enabled newcomers to realize the activities and have life-altering
consequences.
Keywords: Racialized Economic Integration, Social Networks.
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INNOVATION IN DATA COLLECTION: METHODOLOGICAL CHALLENGES OF
LINGUISTS
Marzouq Alsulayyi, Anglia Ruskin University, Cambridge alsulayyi@hotmail.com
Abstract: This paper will examine the main challenges of data collection in the field of human
and social sciences. This will explore the position of the researcher as the key factor of creativity
and innovation in data collection rather than the classical tools of data gathering which I argue
that they are unable to cope with the stormy academic challenges nowadays. Further,
researchers need to set strong and friendly relations with local and international librarians in
order to help them find useful resources which would lead to profitable findings. There are
several innovative ways which insure qualitative and quantitative data collection. Researchers
should think about research as a social action, like many aspects of professional and private
life, and make the most from the creative opportunities of everyday life explorations.
Researchers should adopt eye research such as by observing the interaction of society and
citizens. In order to approach the research setting and record this interaction appropriately,
researchers need to be ‘socially located’ and must struggle to interact with people rather than
put themselves over other people (Holliday 2016). Learning to use a second language (L2)
successfully involves not only mastering the grammatical forms of the language but also
knowing how to use those forms appropriately in a variety of social settings. The latter element
is known as ‘pragmatic competence’. According to Bardovi (2013), variables that affect L2
pragmatic competence are (1) interference from the first language and culture; (2) environment
and type of exposure to L2; (3) L2 linguistic competence and (4) L2 instruction. This
presentation will discuss the methodological challenges of trying to tease apart these various
effects in the context of a study comparing the pragmatic development of L2 English in Saudi
and Chinese students studying in the UK. The aim of the study is analysing the relative
contributions of first language and culture, general linguistic level, attitude to English language
and culture, and length of stay in the UK, in determining level of pragmatic competence in L2
English. Seven Saudi and seven Chinese learners participated in a pilot study involving a variety
of data collection instruments. In order to measure the predictor variables, participants
completed questionnaires about language background and usage, and about attitudes to English
language and culture. Secondly, they took a general language test consisting of essay writing,
interview, vocabulary, grammar and listening. The dependent variable, pragmatic competence,
was assessed using a role-play and written discourse completion tasks in which participants had
to apologise in English in a variety of situations. Participants’ responses were coded
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qualitatively according to the apology strategies they employed, while overall pragmatic
success was rated quantitatively by trained judges who were native speakers of English. The
main challenges to the study include the recruitment and retention of suitable subjects, the
recruitment and retention of native-speaker interlocutors and judges of competence, and the
logistics of coordinating so many face-to-face tests.
Keywords: Apology Strategies, Data Collection, Interlanguage Pragmatics, L2 Pragmatic
Competence, Linguistic Richness, Social Media, Social Relations, Social Research.
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HOW CAN TECHNOLOGY SUPPORT EDUCATION IN WAR? WAR-AWARE
EDUCATION PLATFORM FOR SYRIA
Aman Almasri, Northwestern State University, aalmasri065189@nsula.edu,
Assist. Prof. Luay Tahat, Gulf University for Science and Technology, tahat.l@gust.edu.kw,
Assist. Prof. Sawsan Skaf, Zayed University, Sawsan.Skaf@zu.ac.ae
Abstract: The well-known Syria crisis has made it very challenging for thousands of Syrian
children to have access to education. In this paper, we propose digital education platform to
allow displaced Syrian kids as well as kids in the refugee camps in bordering countries, to have
access to education. The proposed platform consists of four pillars: Hardware, Software,
Curriculum, and Support services. We start by looking at the efforts performed in the field of
education in war situations, and we extract from them the lessons learned and
recommendations. We provide four main characteristics of war impacting kids’ education: (1)
insecurity, (2) instability, (3) lack of resources, and (4) lack of adults’ supervision. We then use
these four characteristics along with the extracted recommendations, as the grounds for drafting
three design considerations for the implementation of a digital education platform. The three
design considerations are: supervised self-directed learning method, context-aware education,
and kids-oriented design. Finally, we use these design considerations to provide design
recommendations for the four pillars of the platform. We conclude our work by discussing the
validity of the platform, its implementation feasibility, and challenges facing the implantation.
Keywords: Context-aware Education, Digital Education, Education in War, War
Characterization.
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PROFESSIONAL LEARNING COMMUNITIES AND SCHOOL IMPROVEMENT:
IMPLICATIONS FOR DISTRICT LEADERSHIP
Kelly Flowers, University of North Texas, knf0028@gmail.com
Abstract: Professional learning communities and school improvement: implications for district
leadership. Doctor of Education (Human Resource Management), January 3, 2017, 66 pp., 4
figures, 64 titles. This investigation is a mixed-methods analysis of the perceptions of a school
district’s support in the implementation of professional learning communities (PLCs) at the
school level. Additionally, this study examines how the PLC framework supports systemic
school improvement, using Hord’s 1997 definition of the five dimensions of a professional
learning community. A PLC literature review informed the study and included the research of
Cowan, 2012; DuFour, 2013; Fullan, 2005; Hord, 1997; Hipp, 2010; Huffman, 2003; and
Olivier, 2015. A school district of approximately 14,000 students, and a high school of 2, 219
students were selected as the population sample. One hundred high school staff members and
20 central office administrators completed the PLCA-DS or Professional Learning
Communities Assessment-District Support, developed by Olivier, Huffman and Cowan (2015),
to measure both school and district level personnel’s perspectives regarding the district’s role
in the implementation of PLCs at the school level. This study investigates how the district
supports PLC development in schools. The researcher uses Hord’s 1997 definition of the five
dimensions of the professional learning community (reordered by Hipp & Huffman in 2010) as
a benchmark for evidence of professional learning community in schools. This study measures
perceptions of a school district’s support for implementing PLCs at the school level using the
five dimensions.
Keywords: District Support, Educational Change, Professional Learning Community (PLC).
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USING THE THEORY OF HUMAN AGENCY TO UNDERSTAND ADOLESCENT
MOTHERS’ ALTERNATIVE EDUCATION
Olivia Panganiban Modesto, Texas A&M University-Kingsville, olivia.modesto@tamuk.edu
Abstract: In the United States, pregnant minors and school age parents are guaranteed equal
educational opportunities per Title IX of the Education Amendments Act of 1972. Thus,
adolescent mothers cannot be prevented from attending school or from participating in any
extra-curricular activities. Title IX also entitles a pregnant minor or an adolescent mother the
choice to leave her traditional or regular high school and attend an alternative education
program. Alternative education programs are nontraditional settings that are separate from
general education classrooms and serve students who are at risk of failure to prevent them from
dropping out. While the research literature supported the idea that alternative education
programs provide opportunities for high school diploma attainment, there is a lack of research
on the school engagement of at-risk students, such as adolescent mothers, enrolled in such
programs. To contribute to the understanding of this phenomenon, the researcher used
Bandura’s theory of human agency as a conceptual framework to explore the lived experiences
of adolescent mothers who chose to enroll and eventually graduated from an alternative
education program. The theory of human agency, founded on self-efficacy beliefs, was used to
interpret the actions and attitudes of the participants towards their alternative education in this
phenomenological study. Seven adolescent mothers who graduated from an alternative school,
selected via purposive sampling, were interviewed in depth. The degree to which they
succeeded, their triumphs and struggles, and the lives they experienced both as mothers and
students were the subject of the interviews in this study. Responses were manually transcribed
and coded; data with the same code names were analyzed inductively. It is posited that
adolescent mothers were agents of their own life circumstances, including their option to study,
remain in, and graduate from an alternative school. While many factors contributed to their
diploma attainment, the view that they made their own determinations was pivotal in hearing
their voices. Through this study, the public may develop a better understanding of the role of
human agency in adolescent mothers’ alternative education experiences.
Keywords: Adolescent Mothers, Alternative Education, Phenomenology.
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SYMBOLISH OF WOMEN’S CLOTHES IN ANATOLIA: READING THE CLOTHES
Assoc.Prof.Fatma Ahsen Turan, Gazi University, aturan@gazi.edu.tr
Abstract: Clothes of the individuals who constitute a community are connected with the
geography, climate conditions, occupations, economic and cultural structures and religious
beliefs they live in. People choose clothing according to their social status in their environment.
The clothes, which are a requirement of modern world today, resemble each other and do not
express anything for people, while the clothes and even jewelries as a supplementary element
of colors in clothing have formed a part of communication in societies that have not completed
their urbanization process and protect their cultural fabric. Anatolian women have used their
clothes and accessories as means of visual communication and as a way of expressing
themselves. Although this communication language does not show similarities throughout
Anatolia, it shows climatic and cultural differences in some regions. This way of
communication, which we can call as "Visual Communication", has succeeded almost
everywhere in Anatolia and conveyed its messages. The clothes of Anatolian people and the
fabrics and ornaments of these clothes vary especially based on social status of the women,
marital status and the purpose of wearing the clothes. The fact that special meanings are
attached to colors in Turkish culture from Central Asia to Anatolia has reflected on clothes
regardless of gender. Women's traditional outfits, clothing colors, hoods and accessories are a
sign that whether the person is primarily married or single or widow. It also gives information
about the woman's social and economic status. It is also possible to analyze the mood of women
by looking at the colors of their clothes and their accessories and to identify whether they are
happy, unhappy, sad, or mournful. Moreover, use of certain colors and objects can be associated
with old Turkish beliefs before the Islam, such as protection from evil eye and evil spirits. The
use of clothes for conveying necessary messages by women is a common practice in Anatolia.
In the paper, women’s clothing in various regions of Anatolia will be exemplified and analysis
of clothing language will be made.
Keywords: Turkish culture, Women’s clothes, Symbolism, Tradition, Pattern,
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CODE-SWITCHING AMONG LANGUAGES: THE INSTANCE OF BASHKIR
LITERARY LANGUAGE
Assoc.Prof. Habibe Ersoy Yazici,Gazi University, yhabibe@gazi.edu.tr
Abstract: The existent languages in the world effected each other from different perspectives
on levels such as social, cultural, economical, communicational etc. from past to present
through geographical and political connections such as immigrations, wars, commercial
relations. The interactions among languages may appear in phonetics, morphology, syntax and
vocabulary in different forms. All these interactions are a matter of connections in various ways
with each other. Moreover, today languages can effect each other, although they do not share a
geographical, political etc. area, within the technological opportunities of the era. Bilingualism,
which as a term is included into the fields of linguistics and sociolinguistics, although being
examined and classified in different forms, defines a situation in which an individual knows
two languages or his using two languages in social relations. The usage for this instance is the
ability of an individual using both of the languages equally and competently. Borrowing or
code-switching refers to a bilingual's using the elements of two languages alternately in daily
speech. Code-switching appears in many bilingual societies. Likewise, it appears in
Bashkortostan, which has two official language. The official languages of Bashkortostan, which
is a federative republic in Russia Federation, are Russian and Bashkir. In daily speech, a Bashkir
sometimes code-switches with Russian. However, this phenomenon is not restricted to spoken
language, it also reflected to Bashkir literary language. Code-switching appears in publications
in which literary language is used such as novels, short stories, newspapers and magazines. In
the present paper, the samples of code-switching in Bashkir literary language is analyzed
according to code-switching theory.
Keywords: Bashkir Turkish, Bilingualism Code-switching, Language Interaction
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THE UNDERSTANDING TOLERANCE AND HUMAN LOVE OF ABU’L-HASAN
KHARAKANI WHO IS THE MOST IMPORTANT FIGURE OF ANATOLIAN
MYSTICISM
Asst. Prof. Alparslan Kartal, Kafkas University, kartalalparslan@hotmail.com
Abstract: One of the first regions in which Turks enter Anatolia is Kars and its vicinity. Before
the Seljuk Sultan Alparslan's Malazgirt Victory (1071), Abu'l-Hasan Kharakani (963-1033) has
migrated from Iran to the Kars region. The reason for his advent of Kars is spreading the
tolerance and universal values of Islamic religion to these lands. At the beginning of the 11th
century when the Turks had not yet fully entered Anatolia, Abu'l-Hasan Kharakanî was
illuminating people in Kars, where people from different religions were living together. He was
a great sufi, and his greatest goal was to make people believe in God and meet their needs.
Those sentences belong to him: "God! Under all circumstances I am the servant of you and your
Messenger, the servant of the believers! "The greatest goodness; to serve the servant of Allah
without feeling tired and weary”. For the first time in Anatolia, Abu'l-Hasan Kharakanî started
the tradition of setting up outdoor dining and eating angles every day. Apart from Muslims,
Christian and other religions were accepted for his meal. The creation of a person by God was
enough to sit at this table. This is the most beautiful example of tolerance for that period and
all the time. This human love of Kharakani, who finds respect for all people to be the slaves of
the same God, is one of the main features of Anatolian Sufism. This understanding, which
Harakani laid the foundation for and continued by the Anatolian Sufis, ensured that very
different nations would live together harmoniously in these lands. In this study, Abu'l-Hasan
Kharakani's understanding of mysticism in general and tolerance and human love in particular
will be examined. Examples of ethics of co-existence in his own period will be included. How
this understanding spreads and the effects that it creates in other sufis will also be addressed. It
is also argued how Kharakani's understanding of tolerance means for today and how it
constitutes exemplary.
Keywords: Abu'l-Hasan Kharakanî, Anatolian Sufism, Co-existence, Human Love, Tolerance.
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ACQUIESCENT BIAS IN COLLEGE STUDENTS
Genesis Garces, Kean University, ggarces@kean.edu
Abstract: The prevalence of response biases in surveys and the magnitude of threat to the
internal validity of a given study is debated by researchers. One such bias is that of
acquiescence, or the tendency to agree with whatever is presented. The present study aimed to
tabulate the frequency of acquiescence and nonacquiescence bias in a sample of college
students and to investigate the influence of this bias on the reliability and validity of the
instrument. The measure used was the Mindset Quiz (Mckenzie, 2013), a scale measuring
implicit theories of intelligence and personality, containing 20 items, ten of which are reversed
scoring items. Data was obtained from a larger study in which participants filled out this scale
in a larger survey packet. After removing participants with random responding in the dataset,
269 participants remained, of which 70 (26%) demonstrated acquiescence bias and only 13
(5%) demonstrated non-acquiescence bias. The two factors that emerged in a Factor Analysis
were those reflecting positively-keyed and negatively-keyed items on the scale; rather than the
factors of implicit theory of ability and implicit theory of personality, as the scale intends. These
results suggest that acquiescence and nonacquiescence bias occurred frequently enough to hurt
the construct validity of the scale for the overall sample. Further research is needed to
investigate how to prevent response bias from hurting the psychometric validity of survey items
and the internal validity of research.
Keywords: Acquiescence, response bias, psychometrics.
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DONALD TRUMP’S SENSE OF HUMOR AS SOCIAL PUNISHMENT IN AMERICAN
POLITICS
Assoc.Prof. Gulin Eker, Hacettepe University, eker@hacettepe.edu.tr
Abstract: Does a person of ‘irresistible pleasure’ use humor as a gift from God or as a method
of punishment brought by the devil? Laughter, which is the physical display of humor and
humor that drives the exploitation under the mystery that cannot be precisely searched from the
ancient times until today, is a human question that attracts attention of many social scientists as
well as the medical world for centuries with the science of laughing called 'Gelotology'. In the
surface structure humor appears to lack seriousness, importance and seems to bring joyful
meanings and emotions, in the deep structure, however; humor is used in the battle with the
psychological superiority against the military superiority of the enemy; it is used in the politics
to discredit the image and the social status of the opponent; with its ability to strengthen the
therapeutic power and immune system it is used in medicine; it is a different way of seeing that
is used in the entertainment sector with its relaxing function of eliminating amusing, relaxing
and negative features. In this paper, the usage of humor as a ‘social punishment’ in politics to
criticize the rulers, to damage their images in social texture and to cause them losing their
statues in the eyes of the target voters will be analyzed. The research will show that in American
politics, Donald Trump’s sense of self-congratulating humor is based on the sense of superiority
and self-perception of self-esteem, from the perspective of the Theory of Supremacy, feeling
superior to his counterparts in American politics. At the core of the Theory of Supremacy there
is the enjoyment of eliminating the opponent, the pleasure of bringing someone else to a
disadvantage, the happiness of the miserable situation of the other person, the pleasure of
others’ misfortune and suffering, the pleasure of not having a deformed or an ugly body that
others may have and laughing at the unreasonable actions and behaviors. In this paper, the
humorous elements used by Trump that he used to denigrate the emotional, political, sexual,
physical qualities of his opponents and etc. in terms of ‘social punishment’ in the form of ‘being
exposed, being a mockery object, being criticized, being accused, being rejected, being exiled,
judged’ will be analyzed and synthesized in the dimension of humorous punishment with the
mission of exaggerating the negative points and hurting political careers of opponents.
Key Words: Gelotology, Donald Trump, humor social punishment, entertainment
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CULTURAL METAPHORS
Assoc.Prof.Norman St. Clair, University of the Incarnate Word, stclair@uiwtx.edu
Abstract: Building cultural metaphors is an effective approach when trying to understand “the
other.” This presentation focuses on an innovative application of a using the State, Elaborate,
Exemplify, and Illustrate (SEE-I) method in helping students build capacity and gain new
insights about unfamiliar cultures. Specifically, when applying the SEE-I method, students
begin assembling the building blocks of new concepts into a synthesized mental model that
represents their understanding of other cultures and worldviews and integrating existing
theories. In academic settings, this method can be incorporated within students’ weekly
reflection activities, preparing them to begin building mental models by framing their written
discourse and reflexivity within the SEE-I paradigm. The assumption is, at this point in the
process, students will acquire new abilities to express clarity of concepts from new perspectives
through illustration -- the platform for metaphor-building. This method represents one step
toward scaffolding students’ command of theory and various worldviews.
Key words: Applied Critical Thinking, Building Metaphors, Understanding Culture.
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EFFECTS OF SOME ACTİVE AND PASSIVE RECOVERY TECHNIQUES ON
STRENGTH PARAMETERS
Ahmet Mor, Gökhan İpekoğlu, Cansel Arslanoğlu, Kürşat Acar, and Erkal Arslanoğlu, Sinop
University, Faculty of Sports Sciences.
Abstract: Purpose: The purpose of this study is to determine the acute effect of short term
active and passive recovery methods on strength after high intensity interval training (HIIT).
Methodology: Twelve trained male bodybuilders (18–30 years of age) voluntary participated
in the study, on a voluntary basis. Subjects applied randomly active and passive recovery
techniques (Electrostimulation, core training, control) after each HIIT on three different days.
Performance tests were conducted on athletes before (Pre-T) and after HIIT (Post-T). The data
collected were analysed with dependent two sample t test and independent samples t test.
Results: Although there was an increase in the anaerobic strength, vertical jump, and back
strength levels, no statistically significant difference was found in between groups (p>0,01).
Similarly, a decrease was found in the levels of leg strength and right-left handgrip strength in
three groups. Although the difference in the control group was not meaningful in terms of these
values, there was a significant difference in the right-left hand grip strength levels in the core
training and stimulation groups (p<0,01). Pre-T the values of right-left handgrip strength in the
core training group decreased from 48,46±5,06 to 46,16±5,84, from 47,95±5,44, to 46,50±5,43
respectively compared to Post-T (p<0,01). In the electrostimulation group, on the other hand,
Pre-T the right handgrip strength decreased from 47,36±4,48 to 45,72±5,31 while Pre-T the left
handgrip strength decreased from 46,45±4,27 to 44,13±5,05, compared to Post-T (p<0,01).
Additionally, the comparison between the groups Pre-T and Post-T showed no statistically
significant difference (p>0,01). Findings: We found that, active and passive recovery methots,
did not have any effect on strength parameters in bodybuilders and does not provide any acute
effect in the recovery period after high intensity training.
Keywords: Strength, recovery, electrostimulation, core training, HIIT.
INTRODUCTION
High intensity interval training is a frequently used exercise in training programs that
aims to develop maximum oxygen consumption (MaxVO2) and the anaerobic capacity (1,2).
Performance and physiological adaptations related to these exercises vary depending on the
intensity of the exercise, recovery methods and periods. Active or passive recovery methods
are a few examples (3). The effects of active and passive recovery methods on rapid recovery
process has been an actively researched topic. It’s shown that the active recovery method in
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interval exercises decreases the blood lactate level and shortens the tiredness period compared
to the passive recovery methods (4, 5).
Electrostimulation which is also used as an active resting technique is a widely used
technique for helping the muscle’s voluntary contraction without activating the central nervous
system. Electrostimulation has gained popularity in recent years among amateur and
professional athletes and started to be used as a recovery technique along with strength training
method. With this electrical stimulation method, it's thought that the local blood flow is
increased and the skeleton muscle deformation which occurs during exercise is corrected
rapidly (6, 7, 8). This is a clinical method used for increasing the technical muscle performance
(9). There’s literature on the fact that this method which affects the fiber length, shape and
strength, may also lead to a decrease in muscle damage and tiredness levels over time (10, 11).
Another active resting technique used in the study is core exercises. Core exercise is an
important element in preventing injuries by aiming to improve local strength and balance.
Additionally, these exercises that increase the strength, balance, and the control of movement
of upper and lower extremities, are the center of all kinetic chains in all fields of sports (12).
Although core exercises are a frequently used training method in all fields of sports, it is of
interest to find out how it affects strength after exercise and recovery as an active resting
method.
The purpose of this study is to determine the effects of electrostimulation and core
training techniques on some strength parameters after intensity training, during recovery phase.
The results of this study will help trainers and athletes to decide which resting method they
should prefer during the recovery phase.
MATERIAL AND METHODS

Sample Group
The samples of this study consists of trained bodybuilding athletes between the ages of
18-30. High intensity interval training protocol was applied three times with different recovery
techniques to 12 voluntary male athletes. The criteria for the athletes were being healthy, not
having any chronic or acute disorders, and not having restrictions on movement due to injuries.
This study was approved by the Clinical Research Ethics Committee in Ondokuz Mayıs
University (Number: B.30,2.ODM.0.20.08/1533).

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

26

Research Design
The study was conducted in Sinop and the participants of the study were recruited in the
city of Sinop. Performance tests conducted and recovery methods were applied to the
participants for 5 days without disrupting their daily and training routines. Athletes were asked
to do high intensity exercises every other day and recovery methods were applied to them and
the performance levels were checked. All athletes were subject to the same protocol three times.
The athletes were asked to not do intensity training during the last 24 hours prior to the exercises
for the performance tests and they were asked to eat as if preparing for competition before
exercise. Also, athletes were warned against consumption of alcohol and stimulate substances,
and advised to pay attention to their diet and resting. In the study, first the height and body mass
measurements were taken and the BMI for athletes were determined. Then, the same protocol,
training program and performance tests were conducted on the 1st, 3rd, and 5th days of the
study.
The performance levels of athletes were measured and than high intensity interval
training protocol was applied. Before the training (Pre-T), first the athletes were asked to warm
up in order to get ready physically and mentally for the load and they were given 5 minutes.
Afterwards, the moves consisting of 8 repetitions in 4 minutes were applied in 4 sets with the
method of training for 20 seconds, resting for 10 seconds under the observation of the
researcher. Two minute resting breaks were taken between the sets. Immediately after the
training (Post-T), strength measurements were taken for performance levels again and the
handgrip strength of athletes with a hand-dynamometer. The leg and back strengths were
measured with a back/leg-dynamometer. And lastly, a jump test was conducted to determine
the vertical jump level and the anaerobic strength.
The same training program and performance tests were conducted three times on the
athletes but at the end of the tests, various recovery methods were applied for ten minutes. In
the first day, no active recovery methods were applied during the recovery phase but only
performance levels were measured. On the third day, an active resting method, core training
was applied after the performance tests. The researchers showed the moves to the athletes
before the training and tests. On the fifth day, athletes were connected to electrostimulation
(muscle development and rehabilitation device) for active recovery after the training and
performance tests, and the effects of the methods on strength parameters were identified and
compared.
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Handgrip Strength
The measurement was taken with a Takei brand hand dynamometer (Handgrip). The
measurement was taken after the warm up while the participant is standing up without bending
the arm that is being measured and with an angle of 450 without touching the body. This was
repeated for right and left hands three times and the highest values were used (13).
Leg Strength
The measurement was performed with a Takei brand back and leg dynamometer. After the
warm up, the participants placed their feet on the dynamometer base while knees are bent and
pulled up the dynamometer that they gripped with their hands while back is straight and body
is slighlty bent forward, with their legs. This step was repeated three times and the best value
for each participant was recorded (14).
Squat Jump Test
The anaerobic strength and vertical jump of athletes in the study were identified with a jumping
platform and a jumpmeter, that is connected to the platform in accordance with standards. After
the identification of the anaerobic strength level, the calculation of the height was done with
the formula based on the jump test. Afterwards, the anaerobic strength was calculated. (15).
Measurement of Heights and Body Weight; Calculation of Body Mass Index
The heights of the athletes were measured with a Charder brand height measurement device in
centimeters. The bodyweights of athletes were measured with a Tanita BC418 segmental body
analysis device in kilograms. The body mass indexes of the athletes were calculated by the
division of the bodyweight value by the height’s square in meters (kg/m2).

Recovery Programs
Passive Resting
High intensity and interval training method was applied to the athletes. After the training,
athletes rested for 10 minutes without any cool down exercises or any method that would speed
up the recovery. At the end of the 10 min rest, performance tests were conducted.
Core Training
All the movements were conducted with the athlete’s own bodyweight and continued based on
the order of the moves during the 10 minutes at the end of the high intensity interval training.
Electrostimulation
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This study was conducted with a Norotrac brand, mobile muscle development and
rehabilitation device. Surface electrodes were placed on skin and electrical current was applied
through the electrodes to the locations where the working muscles were. When the electrodes
are conntected, as the muscle group that is working continued contracting, the energy to be
applied was adjusted automatically towards big and small muscle groups by the device. The
recovery phase continued for 10 minutes after the high intensity interval training.
Statistical Analysis
The data obtained are presented as arithmetical mean and standard deviation. The
parameters showing normal distribution were analysed with dependent paired-samples t test
within the group and the comparison between groups were analysed with an independent t test.
The statistical significance was accepted as p<0.01. SPSS v.22 packet program was used in the
statistical analysis of the data obtained and in the comparison of results.
RESULTS
Table 1. The means and standard deviations of the athletes’ age, height, bodweight, and body mass index
CHARACTERISTICS OF ATHLETES
n

Minimum

Maximum

Mean

Standard Deviation

Age (years)

12

18,00

30,00

21,33

4,51

Athlete Age

12

6,00

15,00

9,33

3,23

Height (cm)

12

182,00

198,00

184,66

6,13

Bodyweight (kg)

12

66,00

82,00

72,66

5,78

Body-Mass Index
(kg/m2)

12

19,90

23,50

21,26

1,17

The mean of age of athletes is 21,33±4,51 years, the mean of the years of being an athlete
is 9,33±3,23 years, the average of height 184,66±6,13 cm, the mean bodyweight is 72,66±5,78
kg, and the mean BMI is 21,26±1,17 kg/m2 (Table 1).
Table 2. The changes in the performance levels before and after the load in the control group
PERFORMANCE VALUES OF THE CONTROL GROUP
%95 Confidence Interval
Measurem
Mean
Phase
n
Std. Dev. Lowest
Highest
t
p
ent Type
Pre-T
12
336,50
52,51
Anaerobic
-151,30 77,96835
-,822
,448
Strength
Post-T
12
373,16
83,81
Pre-T
12
44,00
5,01
Vertical
-4,29718 3,63052
-,216
,837
Jump
Post-T
12
44,33
4,58
Back
Strength

Pre-T

12

130,41

12,67

Post-T

12

132,83

13,56

-21,9722

17,13896

-,318

,764
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Strength
Handgrip
Strength
(Right)
Handgrip
Strength
(Left)

Pre-T

12

154,41

21,22

Post-T

12

148,36

22,43

Pre-T

12

47,86

4,52

Post-T

12

47,35

5,60

Pre-T

12

46,21

3,10

Post-T

12

45,08

4,61

29

-13,5494

31,54944

1,026

,352

-3,60932

4,64265

,322

,761

,12272

4,14395

2,727

,051

Table 2 shows the changes in the performance measurement levels in the control group
Pre-T and Post-T. The results shows that anaerobic strength is 336,50±52,51 in Pre-T while
373,16±83,81 afterwards; Pre-T the vertical jump was 44,00±5,01 while it increased to
44,33±4,58 after HIIT; back strength increased from 130,41±12,67 to 132,83±13,56 in Post-T.
Pre-T the leg strength was 154,41±21,22 while it decreased to 148,36±22,43 after HIIT; Pre-T
the right handgrip strength was 47,86±4,52 while it decreased to 47,35±5,60 after HIIT; Pre-T
the left handgrip strength was 46,21±3,10 while it decreased to 45,08±4,61 after HIIT, however
there was no statistically significant difference found in these results (p>0,01).
Table 3. The changes in performance levels before and after the load in the core training group
PERFORMANCE LEVELS OF CORE TRAINING GROUP
%95 Confidence Interval
Measurem
Phase
n
Mean
Std. Dev. Lowest
Highest
t
ent Type
Anaerobic
Strength
Vertical
Jump
Back
Strength
Leg
Strength
Handgrip
Strength
(Right)
Handgrip
Strength
(Left)

Pre-T

12

326,16

44,96

Post-T
Pre-T

12
12

345,66
43,33

82,39
4,45

Post-T

12

44,50

7,03

Pre-T

12

138,41

14,12

Post-T

12

139,58

6,71

Pre-T

12

155,41

26,58

Post-T

12

149,83

27,46

Pre-T

12

48,46

5,06

Post-T

12

46,16

5,84

Pre-T

12

47,95

5,44

Post-T

12

46,50

5,43

p

-84,3029

45,30297

-,774

,474

-5,43810

3,10476

-,702

,514

-13,5734

11,24007

-,242

,819

-8,88372

20,05039

,992

,367

1,38995

3,21005

6,497

,001

,81425

2,08575

5,863

,002

p<0,01

Table 3 shows the changes in the performance measurement levels before and after the
high intensity interval training in the core training group. The data showed that Pre-T the
anaerobic strength was 326,16±44,96 while it increased to 345,66±82,39 afterwards; Pre-T the
vertical jump was 43,33±4,45 and increased to 44,50±7,03 after HIIT; and Pre-T the back
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strength was 138,41±14,12 while it increased to 139,58±6,71 afterwards. There was no
statistically significant difference (p>0,01). Pre-T the leg strength was 155,41±26,58 while it
decreased to 149,83±27,46 after HIIT but there was no statistically significant difference
(p>0,01). Pre-T the right handgrip strength was 48,46±5,06 while it decreased to 46,16±5,84
after HIIT, Pre-T the left handgrip strength was 47,95±5,44 and it decreased to 46,50±5,43
afterwards (p<0,01).

Table 4. The changes in performance levels before and after the load in the electrostimulation group
PERFORMANCE LEVELS OF THE ELECTROSTIMULATION GROUP
%95 Confidence Interval
Measurem
Mean
Phase
n
Std. Dev. Lowest
Highest
t
p
ent Type
Pre-T
12
332,16
46,31
Anaerobic
-53,2803 19,83590
-,965
,348
Strength
Post-T
12
348,88
77,15
Pre-T
12
43,72
4,49
Vertical
-2,02188 1,35521
-,416
,682
Jump
Post-T
12
44,05
5,64
Back
Strength
Leg
Strength
Handgrip
Strength
(Right)
Handgrip
Strength
(Left)
p<0,01

Pre-T

12

135,33

12,41

Post-T

12

137,13

9,76

Pre-T

12

160,25

16,94

Post-T

12

156,66

19,34

Pre-T

12

47,36

4,48

Post-T

12

45,72

5,31

Pre-T

12

46,45

4,27

Post-T

12

44,13

5,05

-7,97093

4,35982

-,618

,545

-1,72038

8,88705

1,737

,143

,44721

2,83057

2,902

1,50873

3,11349

6,077

,010
,000

Table 4 shows the changes in performance measurement levels before and after the high
intensity interval training in the electrostimulation group. According to the results, Pre-T the
anaerobic strength was 332,16±46,31 while it increased to 348,88±77,15 after HIIT, Pre-T the
vertical jump strength was 43,72±4,49 while it increased to 44,05±5,64 after HIIT, and Pre-T
the back strength was 135,33±12,41 while it increased to 137,13±9,76 after HIIT. No
statistically significant difference was found (p>0,01). Pre-T the leg strength was 160,25±16,94
while it decreased to 156,66±19,34 after HIIT, however no statistically significant difference
was found (p>0,01). Pre-T the right handgrip strength was 47,36±4,48 while it decreased to
45,72±5,31, and Pre-T the left handgrip strength was 46,45±4,27 and it decreased to 44,13±5,05
after HIIT. (p<0,01).
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Table 5. The comparison of performance levels of athletes before and after the load in between the groups
Control
Control
Phase
&
&
Measurement Type
Core Training
Electrostimulation
t
p
t
p
Pre-T
,366
,722
,091
,930
Anaerobic Strength
Post-T
,573
,579
1,005
,338
Pre-T
,243
,813
,059
,954
Vertical Jump
Post-T
-,049
,962
,322
,754
Pre-T
,840
,326
-,987
,347
Back Strength
Post-T
,107
,300
-,964
,358
Pre-T
,983
,583
-1,151
,276
Leg Strength
Post-T
,366
,433
-1,610
,138
Pre-T
-,217
,833
,836
,423
Handgrip Strength (Right)
Post-T
,358
,728
1,235
,245
Pre-T
-,677
,514
,481
,641
Handgrip Strength (Left)
Post-T
-,831
,426
,828
,427

Core Training
&
Electrostimulation
t
p
-,281
,784
,399
,698
-,186
,856
,308
,765
,171
,867
,138
,893
-,375
,715
-,478
,629
1,008
,337
,818
,432
,981
,350
1,578
,146

Table 5 shows the comparison of strength parameters before and after the load for the three groups. The results show no statistically
significant difference between the groups (p>0,01).
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DISCUSSION
Training is loads that create functional and morphological change in the organism and are
applied in certain intervals with the purpose of increasing exercise efficiency. Athletes can tolerate
high intensity and low intensity loads only for short periods of time. These sorts of trainings are
used in sports fields where anaerobic capacity is in the foreground to improve resistance and speed
(16). Athletes can use various applications to ease or speed up the recovery after a tiring training
or tiredness after a high load. Using these recovery techniques are as important as completing an
efficient training. Body builders use anaerobic system frequently as well. Strength and anaerobic
strength are two of the most important elements of sportive performance. Therefore, changes in
the strength performance level affect athletes directly.
Selkowitz (1985) determined that electrostimulation method increases the leg strength (17).
There are other studies that show that the electrostimulation method has positive effects on
performance (18). When the effects of core training on performance are examined; Dedecan et al.
(2016) showed that core training has positive effects on some physical and physiological
characteristics (19); Karacaoglu & Kayapinar (2015) showed that it has positive contribution on
volleyball players’ postures (20); Taskin (2016) showed that it improves the speed, acceleration,
vertical jump and long jump (21); Dogan et al. (2016) showed that athletes had significant recovery
on several performance parameters of athletes in addition to leg and back strength (22); Atici &
Afyon (2016) found that it increases some physical and motor skills of swimmers (23).
Schilling et al. (2013) examined the effect of core training of 6 weeks on athletic
performance by identifying the athletes’ performances in the beginning and performing
performance tests again on the 3rd and 6th weeks. As a result, athough regular core training has
significantly positive effects on some performance levels such as squat strength, bench press
strength, no significant difference was found in the vertical jump test (24). Weston et al. (2015)
conducted a study on swimmers at the national team level where he examined some performance
parameters of swimmers that had done core training for 12 weeks. When he compared the core
training group with the control group, he found that the core training has positive effects on the 50
meter swim time, prone-bridge test, and straight-arm pull down test performance levels (25).
Zanotti et al. (2003) conducted a study where they examined the effects of electrostimulation on
muscle strength during a 30 min period a day for 4 weeks on patients who are confined to bed and
found significant improvement on the muscle strength (26). Miller et al. (2000), Cramp et al.
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(2002), Delitto & Snyder-Mackler (1990) and Delitto et al. (1989) stated that electrostimulation
method affects muscle strength (6, 7, 9, 11).
In this study, an increase was found on performance parameters such as anaerobic strength,
vertical jump, and back strength, but no significant difference was found. These parameters show
similarities and differences with several studies. The other results show that there’s a decrease in
leg strength and right/left hand grip strength in all three groups and this decrease created a
significant difference between core training and electrostimulation groups on right/left hand grip
strength. These results can be evaluated as a situation emerging due to the tiredness after a high
intensity interval training.
CONCLUSION
According to the results of the study, active recovery methods don’t have any positive
effect on strength and anaerobic strength levels after high intensity interval training. Although the
study provides an important result in terms of strength which is one of the most important
performance elements in athletes, more research on the subject matter might reveal different
results.
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Abstract: Considering the definitions of information systems and ‘literacy’ in various fields,
information systems literacy can be defined as the skills to analyze, synthesize, and evaluate the
reciprocal interaction between the social and technical dimensions of information systems.
Information systems today have gone beyond the technologies that produce information from data
and it is a field all by itself that includes information technologies (IT), information/data,
processes, human and environmental factors. Additionally, the principles of general systems
theory need to be considered to determine the limits of information systems literacy. The purpose
of this study is to define the framework of information systems literacy. Within this scope, the
principles of general systems theory and the main features of information systems were evaluated.
According to the results, a person who is literate in information systems needs to be literate in
information and communication systems, to be knowledgeable in business and management, a
good process manager, technology manager, change manager and innovation manager. This study
is part of a research study and its next steps include developing scales to measure information
systems literacy for different levels of manager and employees.
Keywords: Information systems literacy, technology literacy, process management, change
management
1. Introduction
The dictionary definition of literacy is the level of information on a certain subject matter
(Cambridge Dictionary, 2016). The terminology developed in several scientific fields and used
often, supports this definition. For example, media literacy is defined as to be able to accomplish
various transfer forms in various media channels as well as being able to analyze and evaluate
these (Hobbs & Frost, 2003:334). Similarly, the literacy of information and communication
technologies refers to the ability to use current technologies on information process and transfer
(Wilson, Scalise, & Gochyyev, 2015:66). European Information Society defines digital literacy as
“having the skills of individual awareness, behavior, and skills at a sufficient level in order to use
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necessary tools and features to manage (definition, possession, use, integration, evaluation,
analysis and synthesis) digital sources that present new information and equipped with
communication tools” (Mohammadyari & Singh, 2015: 14). As can be seen in these examples,
when literacy related to various subjects is considered, the level of information and the skills to be
able to analyze and evaluate the subject matter is referred. Therefore, literacy of information
systems can be defined as the skills to analyze and evaluate the organizational and managerial
dimensions of systems and the technological dimensions from a socio-technical perspective
(Laudon & Laudon, 2006: 16).
The purpose of this study is to define the borders of the information systems framework
and identify criteria that would emerge accordingly. In this study, firstly the concept of information
systems and its sub-elements are explained. Then, it was found that the information systems is
proven to be a system all by itself and the need for the principles of general systems theory for
information systems literacy was understood. Consequently, the aspects required based on the
necessity to be examined according to the principles of systems theory were identified components
that constitute the sub-system components of information systems. The aspects expected from
information systems literacy were determined with this study.
Information systems literacy is the target of management information systems departments and
the criteria determined for information systems based on the results of this study are valid for the
measurement of efficiency in these departments. Therefore, the results of this study can provide
guidance for future studies in the field of management information systems. Additionally, this
study has importance as it brings principles from multiple disciplines together.

2. Information systems

Information systems are systems that operate the information retrieval processes and
provide information storage and transfer (Patterson, 2005: 146). In other words, information
systems is a combination of the elements of software, hardware, and communication infrastructure
which are used by organizations and people for data production, data acquisition, distribution,
operation and filtration (Bourgeois, 2014:5). Another definition describes information systems as
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systems that produce daily information to control short term processes and to contribute to
rationality in managerial decision making (Hardcastle, 2008: 7-8).
Considering the historical process of information systems, it can be seen that these systems
were attributed meanings and functions beyond their technological elements. However, while
information systems were considered as the communication systems in the lower and mid-level
positions in organizations in 1960s, in the 1970s it gained a special position due to the
understanding of the importance of going beyond national borders for organizations and took on
functions such as helping upper management decisions. Information systems which could not
elevate to the upper management level for a long time, gained a strategic importance in 1980s with
the emergence of upper management support systems. Thus, information systems found a place at
all levels of an organization and became a crucial factor in the organization system by undertaking
important roles in sharing information by changing job processes, departments, and hierarchical
levels (Shaikh & Karjaluoto, 2015:542-544; Merali et al., 2012: 127-128). Therefore, information
systems today is considered as a socio-technical case.
Definitions of information systems and the meaning and importance that it received
throughout history provides information on the fundamental elements that constitute information
systems. So, information systems are systems that consist of hardware, software, processes,
telecommunication, databases and humans (Stair, Reynolds & Chesney, 2012: 10; Bidgoli, 2014:
8). On the other hand, it can also be said that information systems have the dimensions of
management, organization, and information technologies (Laudon ve Laudon, 2006: 16; Shipsey,
2010: 8). Several studies defined the dimensions of information systems and when these studies
are examined it is seen that the dimensions of information systems are generally evaluated under
5 categories. Barata & Cunha (2013) defined these dimensions as information technologies,
information/data, process, people and context (Barata & Cunha, 2013: 5).
3. Information Systems Literacy

The definitions of ‘literacy’ in the fields close to the fields of information and
communication technologies and the dimensions of information systems reveal the necessity of
“system” perspective to identify information systems literacy. It would be helpful to analyse the
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general systems theory in order to undestand this perspective and build the fundamental framework
of information systems literacy.
General systems theory which was developed by Ludwig von Bertalanffy in 1949, claims
that systems are structures where components are interrelated and dependent on each other and are
in an order (Robbins & Coulter, 2016: 67; O’Brien, 2000: 21). Bertalanffy stated that examination
of the concepts of open and closed systems, information and entropy, causality and teleology is
needed (Bertalanffy, 1968: 39). Chen and Stroup (1993) defined the characteristics underlying the
systems theory as follows(Chen ve Stroup, 1993: 448-449):
1. Structures that consist of subcomponents interacting with each other are called a system.
These structures have more than the combination of a few sub-components.
2. Systems can be categorized as biological systems, social systems, or physical systems.
However, any system can have characteristics from more than one these system categories.
3. Any positive or negative change occurred in a system does not cause any damage in its
foundation while a positive development is effective on all of the system components.
4. Systems act together towards their goals. Any change that occurs in systems happens in
alignment with its goals.
5. Systems have a feedback function that reveals the connection between system behaviors
and goals.
6. Time is one of the most significant variables on systems.
7. Systems have borders that separate the sub-systems they have from the other systems in
context.
8. The relationship of a system with its contexts can be understood based on the processes
where outputs are received from the input of any components from any information, energy
or the category that the system is in. This is valid for systems that are open, closed or semipermeable systems.
So, information systems literacy is the skills to understand the sub-components that
constitute informations systems and analyze and evaluate the relationship between each other.
Therefore, it would be appropriate to use systems theory approach when building the frame for
information systems literacy. Within this context, a person with good literacy level in information
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systems would need to have knowledge at a satisfactory level and analytical skills. Some examples
would be as follows:
•

Having technical information on the sub-components of information systems and the
inclusive components that information systems are connected to (IT literacy and businessmanagement information).

•

To know the data and information flow channels of the system and be able to manage its
feedback mechanics (Process management).

•

To know the effects of the outputs obtained through gathering the sub-components
constituting information systems (technology management).

•

Be able to read the results of any change that occurs in the sub-components of information
systems (change management).

•

Be able to renew the components of information systems in alignment with goals, be able
to update (innovation-renewal management).

ITLiteracy

Business and
Management
Knowledge

Process
Management

Information
Systems
Literacy
Technology
Management

Change
Management

Innovation
Management

Figure 3.1. Framework of Information Systems Literacy

4. RESULTS AND DISCUSSION
Various definitions of ‘literacy’ refer to the measurement of an awareness level in subject
matters expressed with this term which means the level of information and awareness. This level
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of awareness indicates related analysis, synthesis, and evaluation skills in a certain field or subject.
Information systems literacy can be expressed as the understanding level of the functions of
information systems and the reciprocal interaction between these systems and components. Within
this context, the following results are presented:
•

The first condition of information systems literacy is to be able to read the functions that
information systems take on today. Today, information systems are not uni-directional
softwares with only a tecnological dimension anymore.

•

One of the most important indicators of the high level of information systems literacy is to
be aware of the managerial-organizational effects of information systems.

•

Information systems literacy is also the measure of the skills to co-manage the software
and hardware components and the related human component.
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THE EFFECTS OF PODCASTING ON VOCATIONAL SCHOOL STUDENTS’
CRITICAL THINKING DISPOSITIONS FOR A MATHEMATICS COURSE
Serpil Yorganci, Erzurum Vocational School, Ataturk University, serpil.yorganci@atauni.edu.tr
Abstract: This study investigated the effects of podcasting on vocational school students’ critical
thinking dispositions. The research was carried out on 84 students of Erzurum Vocational College
during the spring semester of 2015- 2016 academic year. The “one-group pre-test post-test design”
was taken as the research model. Data were collected by employing a Turkish version of the
“California Critical Thinking Dispositions Inventory” (CCTDI). The Turkish version of the
CCTDI consists of 51 items with 6 subscales: open-mindedness, inquisitiveness, systematicity,
truth-seeking, analyticity, and self-confidence. Results indicated that the use of video podcast
technology had a significant positive impact on vocational school student’s critical thinking
disposition. It was also found that the greatest increase occurred in the truth-seeking, analyticity
and systematicity dimensions, respectively. On the other hand the lowest increase occurred in selfconfidence dimension.
Keywords: critical thinking disposition, podcasting, vocational school,
Introduction
Over the past decade, research attracts attention to the importance of critical thinking dispositions
in education (Bell & Loon, 2015; Lewis, 2012; Naber & Wyatt, 2014; Ojewole, 2013; Şendağ &
Odabaşı, 2009; Walter, 2013; Yang, Chuang, Li, & Tseng, 2014, Yorganci, 2016). Critical
thinking defined as “reflective decision-making and thoughtful problem solving about what to
believe and do thinking” (Ennis, 1987) is a significant component of education (Şendağ &
Odabaşı, 2009). Studies point out that critical thinking for educational purposes includes both
cognitive skills and dispositions (Facione, 1990). According to Facione (1990), critical thinking
disposition is characterized as a “probing inquisitiveness, a keenness of mind, a zealous dedication
to reason, and a hunger or eagerness for reliable information”. It includes seven sub-dispositions:
open-mindedness, inquisitiveness, systematicity, truth-seeking, analyticity, critical thinking selfconfidence, and cognitive maturity (Facione, 1990). Table 1 presents the definitions of these
dispositions.
Table 1
Definition of elements of critical thinking dispositions (Facione, Giancarlo, Facione, & Gainen,
1995).
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Description
being tolerant to divergent views and sensitive to the possibility of one's own bias.
intellectual curiosity and eagerness for learning even when the application of the
knowledge is not readily apparent.
being organized, orderly, focused, and diligent in inquiry.
disposition of being eager to seek the best knowledge in a given context, courageous
about asking questions, and honest and objective about pursuing inquiry even if
the findings do not support one's self-interests or one's preconceived opinions.
prizing the application of reasoning and the use of evidence to resolve problems,
anticipating potential conceptual or practical difficulties, and consistently being
alert to the need to intervene.
to trust the soundness of one's own reasoned judgments and to lead others in the
rational resolution of problems
being judicious in one's decision-making

The significance of well-planned technological tools in obtaining aspects of mathematics
such as problem solving, critical thinking, doing operations and conceptual learning have been
reported in studies (Raines & Clark, 2011; Tassler, 2003). Researchers have suggested that video
podcast technology can be an effective tool increasing the attention and concentration in
mathematics course (Boster et al., 2007, Yorganci, 2016). However, the potential of podcasting in
education remains unexplored and, there is a limited amount of studies investigating student
critical thinking disposition with the use of podcast technology. Therefore, this study investigated
the effects of podcasting on vocational school students’ critical thinking dispositions.
Methodology

The study used a one-group (no control) pretest-intervention-posttest experimental design
to examine the effects of podcasting on vocational school students’ critical thinking dispositions.
In this context, all of students were administered the California Critical Thinking Disposition
Inventory as the pre-test and post-test (the same test). The study sample consists of 84 first year
spring semester students in Erzurum Vocational College, Ataturk University in 2015-2016
academic year.
Data sources
The Turkish version of the California Critical Thinking Disposition Inventory (CCTDI),
which was modified to Turkish context by Kökdemir (2003) has been administered to measure
vocational school students’ critical thinking dispositions. The modified instrument was reduced to
51 items with 6-point Likert scale ranging from 1 (not true) to 6 (completely true) in the item-total
correlation analysis

6 subscales: open-mindedness (12 items), inquisitiveness (8 items),

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

45

systematicity (6 items), truth seeking (7 items), analyticity (11 items), and self-confidence (7
items). The reported alpha reliability of the overall CCTDI is .88 (Kökdemir, 2003).
The alpha reliability of the overall CCTDI for this study was found to be 0.83. In addition,
the Cronbach alpha coefficients of subscales were: Truth-seeking 0·80; Systematicity 0·77;
Inquisitiveness 0·81; Open-mindedness, 0·74; Confidence, 0·85; and Analyticity, 0·88.
Video Podcasts
According to Kay (2014), there are four basic components to be paid attention in preparing
a video podcast: establishing context, creating effective explanations, minimizing cognitive load
and engaging students. In this context, a total of 70 video podcasts was created for use in
mathematics course. The video podcasts covered four main areas including functions, limits and
continuity, derivative and integration. Table 2 displays a detailed description of video podcast
content.

Table 2
Video podcast content
Content
Functions

Limits

Derivative

Integration

Topics

Clip number

Functions and Their Graphs
Inverse Functions
Exponential and Logarithmic Functions
Finding Limits Graphically and
Numerically
Evaluating Limits Analytically
Continuity
One-Sided Limits
Infinite Limits

4
3
5
3
3
3
2
5

Range
(sec.)
185-450
366-500
340-480
250-400
300-420
245-300
400-420
355-520

The Derivative and the Tangent Line
Problem
Basic Differentiation Rules and Rates of
Change
Product and Quotient Rules and HigherOrder
Derivatives
The Chain Rule
Implicit Differentiation
Derivatives of Inverse Functions
Antiderivatives
and
Indefinite
Integration

3
5
3

455-550
330-350
300-400

3
3
3

440-550
300-430
450-480

3
2

500-520
410-450
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Riemann Sums and Definite Integrals
The Fundamental Theorem of Calculus
Integration by Substitution
Numerical Integration
The Natural Logarithmic Function:
Integration
Inverse
Trigonometric
Functions:
Integration

2
3
4
3
3
2
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380-400
450-500
400-540
440-580
400-420
480-500

Video podcasts were uploaded to the course sites on Moodle (the course management system) with
the name “MATEMATİK-II”. Students logged into Moodle before utilizing podcasts. Some
students did not know what podcasting was. Therefore, step-by-step basic information was
developed to guide students during the download of the podcasts from Moodle. Figure I shows a
screenshot from video podcasts.

Figure 1. A selected screenshot from video podcast

Procedure
At the beginning of the semester, the volunteer students were asked to complete the survey
using an online assessment tool. After logging into Moodle, students viewed the invitation, consent
form, and were redirected to the online survey. The students took CCTDI as pre-test. Course
instructor proposed that students watch the podcasts related to topic after lectures. The CCTDI was
given to students at the end of the study as the post-test.
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Results
Table 3 displays descriptive statistics of students’ CCTDI scores before and after the
intervention. For all subscales, the mean scores corresponding at post-test are higher than those
of pre-test. The greatest increase occurred in the truth-seeking subscale. The mean of truth-seeking
post-test scores increased by 0.80. The lowest increase occurred in self-confidence dimension. The
mean of self-confidence post-test scores increased by 0.11.
Table 3
Descriptive statistics of CCTDI
Pre-test
CCTDI scales
N Min. Max.
M
Open84
1.75
5.17
3.95
mindedness
Inquisitiveness 84
2.38
4.20
3.66
Systematicity
84
2.33
5.83
3.97
Truth-seeking
84
1.00
5.14
2.93
Analyticity
84
2.18
6.00
3.78
Self84
2.03
5.71
2.31
Confidence
Total
84
3.41
5.10
3.47

Post-test
SD

Min.

Max.

M

SD

.75

2.00

5.63

4.20

.77

.67

2.33

4.36

3.88

.69

.70

2.50

5.33

4.55

.64

1.07

1.29

5.86

3.73

.96

.78

3.55

6.00

4.38

.51

.70

1.57

6.00

2.42

.89

.40

3.87

5.27

4.47

.37

A paired-samples t-test was used in comparing the difference between the pre- test and
post- test scores of the CCTDI. Table 4 displays the results of paired-samples t-test regarding the
pre-test and post-test total CCTDI mean scores of the students.
Tablo 4
Mean difference of the pre-test and post-test CCTDI scores.

Pre-test
Posttest

N

M

SD

84

3.47

.40

84

4.47

.37

df
83

t

.29

p
.00

Results indicate that the difference between the pre-test and post-test scores was
statistically significant. (p=.00, p< .05). The pre-test mean was 3.47, and the post-test mean was
4.47. Overall, students’ critical thinking disposition improved significantly and it could therefore
be suggested that using video podcast technology had a significant positive impact on vocational
school student’s critical thinking disposition.

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

48

Table 5 displays the findings of paired-samples t-test regarding the pre-test and post-test
mean scores of CCTDI subscales. Results indicated that the difference between the pre-test and
post-test scores was significant on systematicity (p=.00, p<.05), truth-seeking (p=.00, p<.05), and
analyticity (p=.01, p<.05).
Table 5
Mean difference of the pre-test and post-test CCTDI subscales

Open-mindedness

Inquisitiveness
Systematicity

Truth-seeking

Analyticity

Self-Confidence

N

M

SD

Pre-test

84

3.95

.75

Post-test

84

4.20

.77

Pre-test

84

3.66

.67

Post-test

84

3.88

.69

Pre-test

84

3.97

.70

Post-test

84

4.55

.64

Pre-test

84

2.93

1.07

Post-test

84

3.73

.96

Pre-test

84

3.78

.78

Post-test

84

4.38

.51

Pre-test

84

2.31

.70

Post-test

84

2.42

.89

df

t

p

83

-.80

.42

83

-.23

.81

83

2.21

.00

83

-3.45

.00

83

-2.06

.01

83

.03

.97

4. Discussion and Conclusion
The study investigated the effects of podcasting on vocational school students’ critical
thinking dispositions. At the beginning of the semester, based on the results of the CCTDI
administered to the students, their critical thinking dispositons were taken together with openmindedness, inquisitiveness, systematicity, truth-seeking, analyticity, and self-confidence
dimensions. In the video podcast technology intervention, the students were asked to watch the
podcasts related to topic after lectures. The CCTDI was given to students at the end of the semester
as the post-test.
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The results revealed that there was a statistically significant difference between the pre-test
and post-test scores (p=.00, p< .05). The pre-test mean was 3.47, and the post-test mean was 4.47.
The total post-test mean score of 4.47 indicates that using video podcast technology had a
significant positive impact on vocational school student’s critical thinking disposition.
The findings revealed that there was increase in all subscales of the CCTDI. Based on the
results, it was found that there was a statistically significant difference in systematicity, truthseeking, and analyticity dimensions. Systematicity subscale had the highest mean scores in pre and
post-test at 3.97 and 4.55, respectively. Secondly, the mean of analyticity subscale post-test scores
increased by 0.60. Next, the mean of truth-seeking subscale post-test scores increased by 0.80. The
greatest increase occurred in the truth-seeking subscale. However this subscale wasn’t the highest
subscale score for the pre and post-test. This coincides with Paans, Sermeus, Nieweg, and van der
Schans (2010) beliefs that the greatest increase in the truth seeking dimension means that students
are getting better at seeking the best knowledge which is important for evidence-based practice.
However, this findings were not supportive of several studies that have found truth-seeking to be
the lowest disposition (Ojewole, 2013; Ozturk, Karayagız Muslu, & Dicle, 2008; Walter, 2013).
According to Wangensteen, Johansson and Nordstrom (2010), the reason for the low truth-seeking
score is that the students reject to interrogate new knowledge. Such a greatest increase in the truthseeking score in this study could be attributed to the fact that students assume an active posture
and want to analyze new knowledge in video podcasts.
The lowest increase was found in self-confidence dimension. This result is consistent with the
result of (Colucciello, 1999). Colucciello (1999) (who targeted nursing students in a single
baccalaureate nursing program) have compared two groups of nursing students and found that selfconfidence to be the lowest disposition. This result contradicts with the findings of Ojewole (2013)
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and Walter (2013). Ojewole (2013), for example, found that participants’ CCTDI means were
within the positive disposition range with highest mean scores in inquisitiveness and confidence
in reasoning. Self-confidence referring the trust of students’ own ability to reason is an important
disposition. Therefore, the students should be encouraged to undergo reflection and discussion
upon the problem or the situation.
Critical thinking dispositions are significant component of 21st century higher order
thinking abilities because they are a pre-requisite to support the critical thinking process (Ojewole,
2013). Therefore, educators should integrate web technologies in their lectures that can develop
critical thinking skills. According to Beyer (1991), critical thinking skills can be obtained with
long time education based on a thinking process. For this reason, podcast technology, especially
video podcasts, can be used an important tool to acquire critical thinking skills for students because
of the convenience and the time and place flexibility that the use of this technology provided.
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NATIONAL UNIVERSITY ENTRANCE EXAMINATION SCORES AS PREDICTORS
OF SUCCESS IN FOREIGN LANGUAGE CLASSES
Prof. Dr. Abdulvahit Cakir, Gazi University, Turkey, vahit@gazi.edu.tr
Abstract: In Turkey high school graduates have to take a centrally administered examination and
surpass thousands of rivals. If they are accepted to universities where the courses are offered in
English, they have to present a valid document showing that they know enough English or they
have to learn it by attending an intensive English course offered in preparatory classes for 8
months. In Gazi University there are about 2000 such students learning English. The study
examines their university entrance examination scores as predictors of success in learning English.
In the study students are grouped according to their departments such as engineering, statistics and
education. All the scores they take in the preparatory class (including quizzes, mid-term and final
examinations) are taken into account. The results show a significant moderate correlation between
their university entrance scores and the scores they get in the language courses although there are
significant differences between departments.
Keywords: Intensive English courses, University entrance scores, Predictors of Foreign Language
Attainment.

Introduction
The higher education system in Turkey became centralized by the Higher Education Law
(no. 2547) made in 1981 and the Council of Higher Education became responsible for the planning,
coordination and governance of higher education system in Turkey in accordance with this law.
Application to higher education institutions thereby became centralized. In parallel with these
regulations, central university entrance examinations were introduced (the Council of Higher
Education, 2014).
After graduating from upper-secondary schools, students in Turkey can enroll in such
higher education institutions as Post-secondary Schools, Post-secondary Vocational Schools, or
Conservatories. Post-secondary Schools offer education for a specific profession and carry out at
least 4-year education. On completion of a four-year course of study, a Bachelor’s degree (1st
cycle) is awarded. Dentistry and veterinary programs provide training for five years. The duration
of study for medicine is six years. Post- secondary Vocational Schools provide training in specific
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professions and last two years. Upon completion of this program, an Associate’s degree (short
cycle) is awarded.
For admission to higher education institutions in Turkey, a valid high school diploma and
a sufficient score on the Student Selection and Placement Examinations (YGS and LYS) are
required. These exams are two-staged and administered throughout the country at the same time
by the Student Selection and Placement Centre (ÖSYM), which is affiliated with the Council of
Higher Education. YGS, the first stage of these exams, includes multiple choice questions on
Turkish, Mathematics, Natural Sciences and Social Sciences. The results of YGS are used both in
acceptance to 2-year post-secondary vocational schools and in the calculation of the total
composite scores of the students in LYS which is required for admission to the post-secondary
schools (the Council of Higher Education, 2014). There are 5 different sessions for LYS, which
include more complicated questions in Mathematics (LYS-1), Science (LYS-2), Literature and
Geography-1 (LYS-3), History, Geography-2 and Philosophy (LYS-4) and Foreign Language
(LYS-5). University programs admit students based on their scores on these components. For
example, programs such as medicine, engineering and architecture admit students according to
their scores in LYS-1 and LYS-2. YGS and LYS are taken by hundreds of thousands of high school
seniors each year in Turkey and are aligned with high school curricula. These high-stakes exams
determine the future of its takers to a great extent. In 2016, the number of students who applied to
these exams was 2.256.377. However, 423.429 students managed to enroll in undergraduate
programs. Put differently, only one in five out of these students were accepted into the Bachelor’s
degree (first cycle) programs (OSYM, 2016).
The score is a significant factor for university selection in Turkey. Students take the Student
Selection and Placement Test and the score they get from this test is 73 per cent influential in the
students’ selection of a university (Yamamoto, 2006). A recent survey has revealed that medicine,
engineering and law programs attract most of the students who get top scores in these exams
(Hurriyet, 2016).
The medium of instruction in most of the higher education institutions in Turkey is Turkish.
However, some universities offer programs in which at least 30% of the courses are run in a foreign
language, mostly in English. There are also some programs at universities where all the courses
are done in a foreign language. The purpose of education in a foreign language is to ensure that
students in bachelor’s degree programs use a world language competently in their fields of studies.

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

56

Students, who have gained the right to register in a higher education institution where the medium
of instruction is fully or partially in a foreign language, have to take a foreign language proficiency
test that is organized by the institution at the beginning of their first academic year. The test results
are used to decide whether the students are good enough to be exempt from the foreign language
preparatory class.
Foreign language preparatory courses are provided by Schools of Foreign Languages at
universities. Gazi University School of Foreign Languages, where the study was carried out,
attempts to “equip students studying at faculties where the medium of instruction is partly or
completely English with oral and written communication skills as well as reading and listening
skills, necessary for their academic studies. Its vision is to equip its students with the necessary
foreign language skills so that they can keep abreast with the latest developments in the globalized
world.” (Gazi University, 2017).
The aim of this study is to see whether there is a relationship between the students’
university entrance exam scores and their language scores in Gazi University School of Foreign
Languages. The participants include the students who attended the preparatory language courses
last year and those who are still attending. The students registered at Medicine, Statistics, English
Language Teaching, English Language and Literature, Business and Administration, Architecture,
and Engineering departments were included in this study.
Literature Review
It is known that students can learn in many different ways and they differ from each other
with regard to styles and strategies they use to learn a language. Accordingly, they develop their
own learning habits that help them become more successful language learners. Although the
starting point in this study was the relationship between university entrance scores and success in
learning a foreign language, the learners’ study habits and learning strategies they employ in the
process of learning a foreign language were also considered.
Study habits
Study habits can be associated with academic performance in that effective study habits may
help learners become more successful academically. By developing effective and good study
habits, learners can learn a foreign language more easily and effectively. Credé and Kuncel (2008)
describe study habits as “the degree to which the student engages in regular acts of studying that
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are characterized by appropriate studying routines (e.g., reviews of material) occurring in an
environment that is conducive to studying” (p. 427). Similarly, study habit is defined as “the
tendency of a student to learn in a systematic and efficient way, when opportunity is given” by
Rana and Kausar (2011). It is believed that the lack of good study habits cause students to perform
poorly. Though these habits can vary from a learner to another, Siahi and Maiyo (2015, p. 136)
present a list of good study habits:
(1) attending classes regularly; (2)taking down notes during teaching; (3)
concentrating on study; (4) studying with the aim of getting meaning not
cramming; (5) preparing a time table; (6) following a time table; (7) having proper
rest periods; (8) facing the problems regarding home environment and planning;
(9) facing the challenges posed by school environment; (10) keeping daily survey
of work done
Previous research indicated that effective study habits can predict academic success. Jones
et al. (1992b) found out that students who had higher levels of academic achievement appeared to
have more effective study habits with regard to attitudes toward learning, study techniques, and
time management, than those who were low-achievers. Credé and Kuncel (2008) demonstrated
that a high correlation existed between academic performance and study habits. Siahi and Maiyo
(2015) investigated the relationship between high secondary school students’ academic
achievement and their study habits. Results yielded a high correlation between study habits and
academic achievement.
Learning Strategies
Major areas of individual differences are related to learners’ habits, learning styles, and
learning strategies. Although learning styles and learning strategies are often regarded as
interrelated, emerging from research on good language learner, learning strategies are steps taken
consciously and include awareness to improve acquisition, enrich learning, enhance recalling
abilities, and utilize new information (Rigney, 1978). They are the ways used by learners to
organize and use certain skills to accomplish a task effectively (Schumaker & Deshler, 1992). No
matter how complex relationship between strategy use and proficiency is, research indicates that
the learners using a great variety of strategies are generally more proficient (Nyikos, 1987; Oxford,
1985; Oxford, 1989; Oxford, 1990; Rubin, 1975; Wenden & Joan, 1987). Providing learners with
autonomy in the learning process as well as learning strategies, as Oxford (1990) claims, “make
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learning easier, faster, more enjoyable, more self-directed, more effective, and more transferrable
to new situations” (p. 8).
In literature, a variety of taxonomies on learning strategies are found. O’Malley and
Chamot’s (1990) taxonomy, the focus is on the significance of teacher-learner interaction, and it
gives importance to the scaffolding process. Another model offered by Bigss (1992) divided
learning strategies into three as surface, achieving, and deep. Strategies in surface category involve
little personal involvement, whereas deep ones emphasize associations and elaboration. On the
other hand, achieving strategies focus on succeeding in competition and getting high scores
(Ehrman, Leaver, & Oxford, 2003).
Oxford (1990) developed a Strategy Inventory for Language Learning (SILL) and categorized
second language learning strategies into six groups:

I.

Memory strategies involve creating mental linkages, applying images and sounds,
reviewing employing action.

II.

Cognitive strategies focus on practicing, receiving and sending messages, analyzing
and reasoning.

III.

Comprehension strategies include guessing intelligently, overcoming limitations in
speaking and writing.

IV.

Affecting strategies contain lowering anxiety, encouraging oneself, taking emotional
temperature

V.

Social strategies cover asking questions, cooperating with others, emphasizing with
others.

VI.

Metacognitive strategies employs centering one’s learning (e.g., overviewing and
linking with already known material, paying attention, delaying speech production to
focus on listening), arranging and planning one’s learning (e.g., Finding out about
language learning, organizing, goals and objectives, purpose of a language task,
planning for a language task, seeking practice opportunities), evaluating one’s learning
(e.g., self-monitoring, self- evaluating).

In language learning literature, learning strategies have been taken as conscious steps to
achieve a language task. As Pressley (1990) asserts students’ achievement and learning strategy

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

59

use is related to each other, so according to Zimmermann and Martinez-Pons (1986), it is
reasonable for students who utilize a variety of learning strategies to achieve high level tasks.
In the second language learning field, the research on learning strategies has focused on a
variety of issues including learning strategy preferences and learner characteristics, effective
learners and their strategy use, strategy training and its effect on second language acquisition.
Especially in 1980s, there was a substantial amount of studies on learning strategies (e.g., Carson
& Longhini, 2002; Ehrman et. al., 2003; Ehrman & Oxford, 1990; Ely & Pease-Alvarez, 1996;
Oxford, 1990b, 2001, 2003; Rossi-Le, 1995). In 1980, Cohen and Aphek analyzed the strategy
training and whether it makes a difference in vocabulary acquisition, and they revealed that
especially associating strategies provide improvement in students’ acquisition of vocabulary.
O’Malley et. al. (1985) investigated the relationship between difference type of strategies and
language skills. While speaking was found to be affected, any development in listening was not
observed. Nunan (1997) focused on effects of strategies on student motivation, the perceived utility
of strategies, actual strategy use and students’ knowledge of strategies, but no certain relationship
between them was found. More recently, Wong and Nunan (2011) carried out a comparative study
on learning styles and strategies of effective and ineffective language learners. The students were
classified as effective and less effective based on their scores on a standardized public English
exam. The results indicated some differences in learning strategy preferences, styles and language
use patterns. In Turkey, Cubukcu (2008) investigated enhancing vocabulary development and
reading comprehension through metacognitive strategies. The study aimed at determining the
effectiveness of metacognitive strategies instruction to help students in reading tasks. For five
weeks, the students were taught metacognitive strategies and they were engaged in reflection tasks.
An increase in the students’ reading comprehension and vocabulary development was revealed
through systematic explicit instruction on strategies.
Methodology
Participants
The sample of the present study was comprised of post high school graduates attending
Gazi University School of Foreign Languages during the academic years 2015-2016 and 20162017. In this school, students receive intensive courses in a foreign language, and the density and
the proficiency levels of these courses depend on the requirements of the BA studies in their
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departments. Below, Table 1 and Table 2 present information about the number of the participants
from each department.
Table 1. Numbers participants enrolled in 2015-2016 academic year
Department

N

English Language Teaching

85

English Language and Literature

37

Statistics

65

Business 30% English

112

Business 100% English

75

Architecture

169

Engineering 30% English

430

Engineering 100% English

118

Medicine

76

Total

1167

Table 2. Number of participants enrolled in 2016-2017 academic year
Department

N

English Language Teaching

71

English Language and Literature

25

Statistics

78

Business 100% English

93

Architecture

201

Engineering 30% English

456

Engineering 100% English

139

Medicine

72

Total

1135

Tools and Data collection
Three different data sets were used in the present study and these data sets were collected
during two different academic years (2015-2016 and 2016-2017 academic years). The first data
set was on the participants’ university entrance exam scores. The second data set was obtained
from the results of English exams implemented at the School of Foreign Languages. These exams
tested students on four language skills (i.e. reading, listening, speaking and writing). The scores
were grouped considering the type of the English program they followed at the school of foreign
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languages because the students followed a different language program depending on the
percentage of the English medium courses in their actual departments.
To be more specific, before moving on to performing the analyses, the scores of the
participants who would attend English-related majors (ELT and ELL) were grouped together,
while the scores of the participants who would attend departments where the medium of instruction
was fully English were also grouped together to obtain another data set (i.e. Medicine, Engineering
(100% English), Business Administration (%100 English). Finally, the scores of the participants
who would attend departments where 30% of the courses were offered in English were grouped
together (i.e. Statistics, Engineering (30% English), Architecture and Business Administration.
Figure 1 and Figure 2 below present the means of participants’ university entrance scores across
all departments for the academic years 2015-2016 and 2016-2017 respectively. The relationship
between the university entrance exam scores and language scores was investigated separately for
each of these three groups since the type of the English program offered at the School of Foreign
Languages for each group was different.
Figure 1: The mean values of preparatory school students’ university entrance scores in
2015-2016 academic year
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The mean values of preparatory school students’ university entrance scores in 2015-2016
academic year were 391,796 for English Language and Literature; 248,859 for the Statistics;
432,411 for English Language Teaching; 349,750 for Business Administration 100% English;
361,390 for Business Administration 30% English; 366,096 for Architecture; 389,618 for
Engineering 100% English; 372,720 for Engineering 30% English; and 481,694 for Medicine
groups. When it comes to 2016-2017 academic year university entrance scores the mean values
were 416,498 for English Language and Literature; 246,910 for Statistics; 439,794 for English
Language Teaching; 386,052 for Business Administration 100% English; 382,796 for
Architecture; 412,799 for Engineering 100% English; 390,878 for Engineering 30% English and
498,120 for Medicine groups.
Figure 2: The mean values of preparatory school students’ university entrance scores in
2016-2017 academic year
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The third data set used in the present study was obtained through the implementation of a
short 9-item questionnaire tapping on the study habits of the participants. The questionnaire was
administered to three representative groups; the students from top-scoring Medicine group, the
students from low-scoring Statistics group, and finally the students from the moderate-scoring
Engineering group.
Data analysis
In order to investigate whether a relationship exists between the participants’ university
entrance scores and language scores, each data set was initially examined in terms of normality.
Several tools such as normality tests, boxplots, histograms, stem and leaf diagrams were used to
decide whether the data were normally distributed. In data sets where the distribution was
approximately normal in shape, Pearson’s r, a parametric test for capturing the direction,
magnitude and degree of relationship between two variables was used. In data sets where the
distribution deviated from normality, the Spearman’s rho, the non-parametric equivalent of the
Pearson’s r, was used. Moreover, detailed information about the groups’ language scores was
obtained by using descriptive statistics. All statistical analyses were carried out using SPSS 17.
Results and Discussion
In this section, the results will be explained and discussed in view of the research question
“Is there a relationship between the university entrance exam scores and English scores of students
who study at the English Language Preparatory School of Gazi University?” In order to answer
this question, the students’ university entrance scores and language scores were correlated in view
of three main groups: the ELT/ELL Group, 100% English-medium instruction Group, and 30%
English-medium instruction Group.
Accordingly, Table 3 shows that there is no significant correlation between university
entrance scores and language scores in ELT and ELL Departments in the 2015-2016 academic
year. This finding may be explained with the homogeneity of the exam scores. By comparison,
there is a significant moderate correlation between two scores in the 2016-2017 academic year as
highlighted in Table 4.
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Table 3: The correlation between university entrance scores and language scores in ELT
and ELL Departments in 2015-2016 Academic Year
Language Score
Correlation Coefficient
Spearman's rho

Entrance Score

.063

Sig. (2-tailed)

.490

N

121

Table 4: The correlation between university entrance scores and language scores in ELT
and ELL Departments in 2016-2017 Academic Year
Language Score
Correlation Coefficient
Spearman's rho

Entrance Score

.411**

Sig. (2-tailed)

.000

N

96

**. Correlation is significant at the 0.01 level (2-tailed).

However, Table 5 and Table 6 show that there is a significant correlation at a moderate
level between the university entrance scores and language scores of the students in the 30%
English-medium Instruction Group in both 2015-2016 and 2016-2017 academic years.
Accordingly, it can be concluded that the students who have high scores in university entrance
examinations will have high scores in English language at preparatory schools, as well.
Table 5: The correlation between university entrance scores and language scores in the
30% English-medium Instruction Group (Engineering, Statistics, Architecture, and Business
Administration) in 2015-2016 Academic Year
Language Score
Correlation Coefficient
Spearman's rho

Entrance Score

Sig. (2-tailed)

N
**. Correlation is significant at the 0.01 level (2-tailed).

.317**
.000
776
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Table 6: The correlation between university entrance scores and language scores in the
30% English-medium Instruction Group (Engineering, Statistics, Architecture, and Business
Administration) in 2016-2017 Academic Year
Language Score
Correlation Coefficient
Spearman's rho

Entrance Score

Sig. (2-tailed)

N
**. Correlation is significant at the 0.01 level (2-tailed).

.397**
.000
735

Similarly, as pointed out in Table 7 and Table 8, there is a significant correlation at
moderate level between the university entrance scores and language scores of the students in the
100% English-medium Instruction Group in both 2015-2016 and 2016-2017 academic years.
Table 7: The correlation between university entrance scores and language scores in the
100% English-medium Instruction Group (Medicine, Business Administration, and Engineering)
in 2015-2016 Academic Year
Language Score
Correlation Coefficient
Spearman's rho

Entrance Score

Sig. (2-tailed)

N
**. Correlation is significant at the 0.01 level (2-tailed).

.366**
.000
269

Table 8: The correlation between university entrance scores and language scores in the
100% English-medium Instruction Group (Medicine, Business Administration, and Engineering)
in 2016-2017 Academic Year
Language Score
Spearman's rho

Entrance Score

Correlation Coefficient

.386**

Sig. (2-tailed)

.000

N
**. Correlation is significant at the 0.01 level (2-tailed).

304
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The groups with higher university entrance scores get similarly higher scores in language
too. This is clearly seen when group scores are compared with each other. However the correlation
between the university entrance scores and the language scores of the students in the same group
seem to be much lower than expected. This can be accounted for by the fact that the range of
university entrance scores of each group is very low, in other words, group members’ university
entrance scores are very close to each other although there is a big difference between the groups.
Holistically, it can be deduced that there is an increase in the correlation between the
students’ university entrance scores and language scores in 2016-2017 academic year. As regards
the departments, the students’ language scores in 2015-2016 academic year are presented in Table
9 and Figure 3. In the light of this table and graphic, it can be stated that the students in Medicine
and ELL/ELT departments had higher language scores whereas the students in Statistics and
Business had relatively low scores.
Table 9: The descriptive statistics of preparatory school students’ language scores in 2015-2016
Academic Year

N

Mean

95% Confidence
Interval for Mean
Std.
Lower Upper
Deviation Std. Error Bound Bound Minimum Maximum

85

72.34

7.85

.51

70.64

4.03

30.77

85.85

ELL

37

71.70

12.10

1.9

67.66

75.73

21.83

87.04

Statistics

65

54. 80

13.01

1.1

51.57

58.02

14.21

81.81

Business30%

112

64.24

9.68

.91

62.43

66.06

22.58

83.19

Business100%

75

61.16

15.53

1.9

57.59

64.73

7.58

87.13

Architecture

169

67.58

10.25

.79

66.02

69.14

9.25

88.13

Engineering30%

430

67.53

12.06

.58

66.39

68.67

8.58

87.96

Engineering100%

118

69.50

12.86

1.8

67.16

71.84

18.50

93.42

Medicine

76

77.63

7.14

.89

76.00

79.26

57.50

89.92

Total

1167

67.44

12.37

.32

66.73

68.15

7.58

93.42

ELT
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Figure 3: The mean values of preparatory school students’ language scores in 2015-2016
Academic

Year

The descriptive statistics of the students’ language scores in 2016-2017 Academic Year are
given in Table 10 and Figure 4.
Table 10: The descriptive
statistics of preparatory
school students’ language
scores
in
2016-2017
Academic Year
ELT
ELL
Statistics
Business100%
Architecture
Engineering30%
Engineering100%
Medicine
Total

95% Confidence Interval for
Mean

N

Std.
Std.
Mean Deviation Error Lower Bound Upper Bound

71 74.44
25 72.32
78 56.13
93 63.25
201 69.81
456 70.46
139 66.94
72 77.22
1135 69.06

7.41
6.56
12.12
12.56
11.54
11.52
11.42
7.95
12.06

.88
1.31
1.37
1.30
.81
.54
.97
.94
.36

72.68
69.62
53.40
60.67
68.20
69.40
65.03
75.36
68.36

76.19
75.03
58.86
65.84
71.41
71.52
68.85
79.09
69.76

Minimum

Maximum

49.58
61.50
34.29
36.88
40.50
23.81
32.88
60.38
23.81

90.42
91.33
86.08
90.88
95.21
97.00
91.92
92.58
97.00
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Figure 4: The mean values of preparatory school students’ language scores in 2016-2017
Academic

Year

Similarly, the analysis results show that the students in Medicine and ELL/ELT
departments had higher language scores at preparatory school whereas the students in Statistics
and Business had relatively low scores.
In line with the findings obtained from the students’ both entrance and language scores, the
study habits of the same students were investigated. Accordingly, Table 11 and Table 12 show that
the students from different departments allocate nearly the same amount of time to study English.
Table 11: The frequencies and percentages of how many days in a week the students study
English
Medicine
f

Medicine Statistics
%
f

Statistics
%

Engineering
F

Engineering
%

020

44.4

17

37.8

20

44.4

220

44.4

23

51.1

20

44.4

44

8.9

3

6.7

4

8.9

61

2.2

2

4.4

1

2.2

T45

100

45

100

45

100

-1
-3
-5
+
otal
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Table 12: The frequencies and percentages of how many hours a day the students study
English
Medicine
f

Medicine Statistics
%
f

Statistics
%

Engineering
F

Engineering
%

0-1
2-3
4-5
6+

36
8
1
0

80
17.8
2.2
0

27
15
3
0

60
33.3
6.7
0

36
8
1
0

80
17.8
2.2
0

Total

45

100

45

100

45

100

Table 13: The frequencies and percentages of how often the students revise the topics
Medicine
f
never
sometimes
often
always
Total

Medicine
Statistics
%
f

11
28
5
1
45

24.4
62.2
11.1
2.2
100

Statistics
%

8
31
6
0
45

17.8
68.9
13.3
0
100

Engineering
f
11
28
5
1
45

Engineering
%
24.4
62.2
11.1
2.2
100

Table 14: The frequencies and percentages of how often the students listen to news and
songs in English outside the school
Medicine
f

Medicine Statistics
%
f

Statistics
%

Engineering
f

Engineering
%

never

1

2.2

2

4.4

1

2.2

sometimes
often
always
Total

18
17
9
45

40
37.8
20
100

19
8
16
45

42.2
17.8
35.6
100

18
17
9
45

40
37.8
20
100

Table 15: The frequencies and percentages of how often the students speak in English
outside the school

Medicine
f

Medicine Statistics
%
f

Statistics
%

Engineering
f

Engineering
%

never

8

17.8

16

35.6

8

17.8

sometimes
often
always
Total

34
2
1
45

75.6
4.4
2.2
100

22
4
3
45

48.9
8.9
6.7
100

34
2
1
45

75.6
4.4
2.2
100
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Table 16: The frequencies and percentages of how often the students read in English
outside the school
Medicine
f

Medicine
%

Statistics
f

Statistics Engineering
%
f

Engineering
%

never

6

13.3

14

31.1

6

13.3

sometimes
often
always
Total

28
9
2
45

62.2
20
4.4
100

22
7
2
45

48.9
15.6
4.4
100

28
9
2
45

62.2
20
4.4
100

Table 17: The frequencies and percentages of how often the students write something in
English outside the school
Medicine
f

Medicine
Statistics
%
f

Statistics
%

Engineering
f

Engineering
%

never

16

35.6

20

44.4

16

35.6

sometimes
often
always
Total

24
4
1
45

53.3
8.9
2.2
100

19
4
2
45

42.2
8.9
4.4
100

24
4
1
45

53.3
8.9
2.2
100

Table 18: The frequencies and percentages of how often the students consult somebody
who is better at English when they have difficulty in understanding something
Medicine
f

Medicine
Statistics
%
f

Statistics Engineering
%
f

Engineering
%

never

3

6.7

5

11.1

3

6.7

sometimes
often
always
Total

19
14
9
45

42.2
31.1
20
100

26
9
5
45

57.8
20
11.1
100

19
14
9
45

42.2
31.1
20
100
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Table 19: The frequencies and percentages of how often the students study English only the
night before the exams

Medicine
f

Medicine
Statistics
%
f

Statistics Engineering
%
f

Engineering
%

always

5

11.1

5

11.1

5

11.1

usually
sometimes
never
Total

16
18
6
45

35.6
40
13.3
100

21
10
9
45

46.7
22.2
20
100

16
18
6
45

35.6
40
13.3
100

With reference to four language skills, i.e. speaking, listening, reading, and writing, the
students’ responses may vary in terms of time frequency as given in Table 14, Table 15, Table 16
and Table 17. That is to say, the students in different departments may develop different language
habits in practicing four skills. Similarly, there is a slight difference between Statistics and other
departments in terms of revising the topics as illustrated in Table 13. These findings may show
consistency with Jones et al. (1992b), Credé and Kuncel (2008), and Maiyo (2015) to some extent
in terms of the difference between achievement and study skills. Table 18 shows that consulting
somebody who is better at English may show difference among the groups. Finally, the students’
responses on studying for exams are almost similar as given in Table 19.
Conclusions
The aim of the present study was to determine whether there was a relationship between
the university entrance exam scores and the English scores of the participants who have studied at
the preparatory classes of Gazi University School of Foreign Languages for the last two academic
years. The participants were the undergraduates enrolled in Medicine, Statistics, English Language
Teaching, English Language and Literature, Business and Administration, Architecture,
Engineering programs at Gazi University and they were attending the English classes of Gazi
University School of Foreign Languages to meet the requirements of their departments in English
before embarking on their studies. The analyses demonstrated that, overall, there was a significant
correlation at a moderate level between university entrance scores and language scores of the
participants in both 2015-2016 and 2016-2017 academic years. Moreover, the results indicated
that the participants in Medicine and ELL/ELT departments had higher language scores at
preparatory school whereas the students in Statistics and Business had relatively low scores. The
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results clearly showed that there were significant differences among departments in terms of
language scores. Yet, the reason why the correlation values between university entrance exams
and language scores were found to be moderate rather than high could be explained by the
extremely narrow range of university entrance scores across all departments.
Along with the relationship between university entrance scores and language scores, the
study habits of the participants were also investigated through a questionnaire. The analyses of the
participants’ responses across the three groups, i.e. Medicine, Statistics and Engineering students,
demonstrated that the students from different departments allocated nearly the same amount of
time to study English. Yet, the results also hinted that the students in different departments might
have different language habits in practicing the four language skills.
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NEWSPAPER THEATRE
Prof. Dr. Ebru Gökdağ, Anadolu University, Turkey, egokdag@anadolu.edu.tr
ABSTRACT: Brazilian theatre man, Augusto Boal created Newspaper Theatre, between 1964
and 1971. It was closely associated with a group Boal called Nucleus, which he organized to reach
out to new spectators and amateur groups. The idea of Newspaper Theatre goes back to mid-1960s,
to the rehearsal of São Paulo’s First Fair of Opinion in which six playwrights, six composers and
few plastic artists expressed their opinions of what was currently taken place in Brazil. Boal wanted
to produce a weekly show presenting current events and people’s opinions on them every week.
The increased repression and censorship with the second coup d’etat in 1968 made it impossible
to do theatre. But Augusto Boal and his Arena Theatre did not give up making theatre. Boal
increased their chance of breaking censorship with Nucleus, working on the development and
creation of a new form he called Newspaper Theatre that would enable them to perform a show
each week. In September 1970, Nucleus presented their first performance, Teatro Jornal: primeira
edição (Newspaper Theatre: First Edition) in São Paulo. Many critics such as Sábato Magaldi
praised the show calling it “an exercise in freedom – in the middle of dictatorship, imprisonment,
torture and death” (Boal, 2001, p. 282). With Teatro Jornal the Nucleus group used nine techniques
of what Boal later termed Newspaper Theatre. This paper studies how Augusto Boal invented and
developed Newspaper Theatre technique to turn local newspaper articles into plays to fight
oppression.
Keywords: Augusto Boal, Newspaper Theatre, Theatre of the Oppressed.
Introduction
Boal created Newspaper Theatre, as he did the Joker System, between 1964 and 1971. It
was closely associated with a group Boal called Nucleus, which he organized to reach out to new
spectators and amateur groups. Nucleus was part of Arena Theatre and formed with some of the
students who participated in Cecília Thumim and Heleny Guariba’s acting course in 1970. “In
December, some of their pupils [from the acting course] decided to carry on. An old idea I had
developed with Vianninha came into my head: from the newspapers every morning select topical
material which could be theatricalised, rehearse it in the afternoon and, each night, perform a
different show” (Boal, 2001, p. 282). The idea of Newspaper Theatre goes back to mid-1960s, to
the rehearsal of São Paulo’s First Fair of Opinion in which six playwrights, six composers and
few plastic artists expressed their opinions of what was currently taken place in Brazil. Boal wanted
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to produce a weekly show presenting current events and people’s opinions on them every week.
The increased repression and censorship with the second coup d’etat in 1968 made it impossible
to do theatre. But Boal and his Arena Theatre did not give up making theatre. Boal increased their
chance of breaking censorship with Nucleus, working on the development and creation of a new
form he called Newspaper Theatre that would enable them to perform a show each week. In
September 1970, Nucleus presented their first performance, Teatro Jornal: primeira edição
(Newspaper Theatre: First Edition) in São Paulo. Many critics such as Sábato Magaldi praised the
show calling it “an exercise in freedom – in the middle of dictatorship, imprisonment, torture and
death” (Boal, 2001, p. 282). With Teatro Jornal the Nucleus group used nine techniques of what
Boal later termed Newspaper Theatre. In Buenos Aires, a 1975 article titled “Técnicas
latinoamericanas de teatro popular,” Boal increased his Newspaper Theatre techniques to eleven.
In 1997, in his article The Theatre of the Oppressed however, he stated that he had invented and
developed a total of thirteen techniques. All of them focused on ways to turn local newspaper
articles into plays (Boal, 1997, p. 33).
In February 1971, Boal’s work with the Arena Theatre ended when he was arrested without
any charges, tortured and held illegally in solitary confinement in the DOPS- Fundão detention
center in Rio de Janeiro (Albuquerque, 1986, p. 452). He was released in May after an international
protest from noted playwrights such as Arthur Miller. Boal eventually received asylum in Buenos
Aires and continued experimenting with his methods he had already begun with the Arena Theatre.
Under severe economic and political crises, without its leader Boal and many of its members, the
Arena theatre could not survive. Arena Theatre was made of twenty people. When Boal was
arrested, his two assistants and ten percent of the group were killed. (Enright, 1986, p. 3) Before it
finally ceased operations in 1971, the Arena Theatre in São Paulo decided to teach the audience
how to perform theatre for their own purposes as a means of circumventing government
censorship. Instead of presenting finished productions for an audience, the Arena Theatre sought
to train audiences to perform for themselves. “[. . .] we went to our audiences to tell them what
we’d learned and to help them write and produce their own plays from texts they chose themselves.
For the first time, we were teaching our public the ‘means of production’ instead of presenting
them with a finished product. We weren’t telling them ‘what to do’ but ‘how to do it’” (Boal, 1997,
p. 33). This was a new theatre technique which Boal thought might help people understand
themselves and their social lives better. He went on to define Newspaper Theatre as “[. . .] several
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simple techniques for transforming daily news items, or any other non-dramatic material, into
theatrical performances” (Boal, 1997, p. 143). It initially started by using articles in a newspaper
on which to base a short scene unlimited by any theatrical space. Boal then extended the technique
by using various other sources such as chapters of books, lectures, or any other written text. Boal
and his group Nucleus established more than thirty Newspaper Theatre groups. “We performed
anywhere, away from the police: behind the church, in the anatomy room of the Faculty of
Medicine – the unbearable smell of formaldehyde kept the military away – in the house of factory
workers, priests, teachers. . . . We would write our shows and, two hours later, they were ready for
the audience. Instantaneous Theatre, lightning-quick. Then we helped them to do their show”
(Boal, 2001, p. 282).
In his 1970 production of Newspaper Theatre: First Edition, Boal introduced the first nine
techniques of the Newspaper Theatre. They were the following:
1. Simple Reading: In this technique, the chosen text from the newspaper is first detached
from its context and then read. This way, the news item is divorced from its original, and
perhaps misleading, context. Not only news articles were fodder for performance, but also
various other means of providing information—such as statistical tables, diagrams,
pictures, or advertisements. Context of an article was also important, for example, where
in a newspaper it might be found, e.g. in the sports section, on the front page or in the
editorial section. With this first technique, the performers would focus on what they felt to
be the most critical issues of the article and try to present them in their own context.
2. Crossed reading: Performers would read two newspaper items simultaneously. Each of
these reports would complement each other by providing alternate perspectives, each
leading the other to a new dimension. In his article To Rehearse the Revolution, Renate
Usmiani provides his reader with a very good example of crossed reading technique: “two
newspaper reports presented in counterpoint. An elegant, but very obese ‘minister of
economic affairs’ at a banquet makes a speech filled with pious clichés, while the waiters
who bring on tray after tray of delicacies recite, deadpan, another newspaper report on
famine and drought. Again, an effective image: the cummerbund over the speaker’s
bulging belly bursts open just as he exhorts the people to ‘tighten their belts’” (Usmiani,
1986, p. 2). In an interview by Robert Enright, Boal gives another example for cross
reading for the above news report, “ [. . .] there is a speech by the minister of the economy

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

79

in which he asks us to tighten his belt, [. . .] he wants us to tighten ours: it means that while
he’s speaking he’s getting all the food that he needs and we are starving. So we make this
abstraction concrete in the show by having other people in the same scene tell the story of
hunger in the north-east of Brazil” (Enright, 1986, p. 4).
3. Complementary Reading: This technique is created to reveal the facts that are omitted by
the newspapers of the ruling classes so that these incomplete reports would mislead their
readers. Adding such missing data, which might be as little as a word or phrase to the news
report, would bring out the core of the news for the audience. For example;
A newspaper published information about Paraguay saying that the restaurants
there served the best quality meat. This could be true, but perhaps it is only partly
true, so its partial presentation lies about the reality. With complementary reading,
the performers presented the truth more completely. In the above case they added
the information that those restaurants were the most expensive and could only be
patronized by the very rich. (Quiles, 1982, p. 73)
4) Rhythmical Reading: In this method, instead of reading the news, the performers would
sing the news report to the rhythms of samba, tango, Gregorian chant and others, each
rhythm evoking certain images, emotions, or ideas. By singing these reports to a certain
rhythm, the performers help interpret the message of the report from the perspective of the
rhythm’s cultural context. In To Dynamize the Audience, Boal states “Rhythm gives a sort
of filter to better understand the news. The most reactionary news we sing in gregorian
chants which gives them completely different meaning” (Boal, 1986, p. 4).
5) Parallel Action: This method includes both aural and visual elements. While some
performers read the news report, simultaneously the other performers mime parallel
actions. The pantomime presentation sometimes complements the content of the news
being read, and sometimes contradicts it.
6) Improvisation: In this technique, the performers improvise the news item to reveal all the
various meanings and possibilities of the news item. With this method the newspaper report
is not used per se, but rather is handled as if merely the outline for a presentation. The
performers might use the facts, the results or some of the reasons that caused the report, for
their improvisation. Edgar Quiles indicates two or more levels in this method. For example
“the level of illusion where performers totally integrated with their role, or the level of
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commentary where performers do not integrate, do not live, and do not pretend to be the
role that they were performing. With a combination of the previous two even a third level
could be created” (Quiles, 1981, p. 69-70).
7) Historical: The newspaper report is presented as from other historical periods, countries
or cultures. For example: “a newspaper article about the wage problems of the
contemporary workers could be preceded by a scene in which the same relationship
between slaves and masters in early Brazilian history was shown. The intent was to present
the current event in other historical or national contexts” (Quiles, 1981, p. 71).
8) Reinforcement: In this method the news article is sung, danced or read with an
accompaniment of songs, jingles or advertising slogans. There are no limits in the kind of
reinforcement materials that could be included in the presentation of the newspaper report.
9) Concretion of the Abstract: Every single type of event in the news article literally
presented on stage. These events would include: death, hunger, torture, unemployment, etc.
This method seeks to break through the desensitization of society by the mass media, a
desensitization created by showing the most brutal of events routinely on screen, so that, a
numbed society finds such material ultimately boring. To break this conditioning the Arena
Theatre, in one of its performances of Newspaper Theatre, wanted to present information
about the death of a worker who was incinerated in an oven. After using the Improvisation
and Historic techniques, the cast updated the worker’s death by burning small animals or
puppets, the odor of whose incineration represented the smell of burning human flesh. The
smoke helped to awaken the spectators so that they could understand that kind of death
(Quiles, 1982, p. 71-72).
9) Text out of Context: In this method the performer reads the newspaper report in a
different situation than the one the report requires. When the report is taken out of its actual
situation, the social meaning behind the report could be more readily visible.
Boal and the Nucleus group taught the above techniques to students and to workers to use
them for their purposes. With Newspaper Theatre, Boal and his group hoped to transform theatre
into a collective experience in which everyone participated, such as in the dithyrambic song of
ancient Greek society. Boal and his Nucleus group also tried to discredit the supposed objectivity
of journalistic techniques. In his article Técnicas Latinoamericanas de Teatro Popular, Boal gives
Orson Welles’s argument in the film Citizen Kane as an example about the objectivity of a
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newspaper report. In this article Boal quotes Welles’s idea and argues that any news items placed
on the front page of the paper made them automatically important news items, and that this was
one of many ways by which the forces of oppression manipulate public opinion. That is why Boal
sought to show that the meaning of a news item depended on its relationship to other parts of the
newspaper. One other objective of Newspaper Theatre was to teach Brazilians how to read
correctly, which meant learning to understand not only words and sentences but also their context
and implications, thus helping people to comprehend the maximum information that words,
sentences and phrases have. Through Newspaper Theatre Boal also wanted to enable anybody to
practice theatre in any place. He tried to democratize theatrical performing so that the people could
use it to produce their own theatre. Boal wanted theatre to be as popular as soccer in Brazil, where
anyone can play it. For example to play soccer one does not have to be an athlete nor does one
have to have a stadium. “We can defend our ideas in a meeting without the device of orator,” he
said. “We can also represent and defend our ideas in the theatre without it being necessary to study
dramatic art. And in the same manner in which all persons are potentially ‘Theatrical artists,’ all
spaces are also potentially ‘dramatic spaces’ and all subjects are potentially ‘theatrical subjects’”
(qtd. in Quiles, 1981, p. 75). Like the rest of his Theatre of the Oppressed methods, Newspaper
Theatre developed as a means for the people and by the people. People became artists borrowing
texts from numerous sources, or at times creating their own text.
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ABSTRACT: Ivan Bunin, the first Russian writer to receive the Nobel Prize in Literature, was
awarded this honor in 1933 for “for the strict artistry with which he has carried on the classical
Russian traditions in prose writing”. This article is devoted to the study of a Russian author’s
creative activity and works in the course LLEA 352 “Russian Twentieth Century Literature: 19001950”, taught in Fall 2016 in the University of Hawaii at Manoa. As a Fulbright Scholar, I would
like to share my teaching experience and offer a series of tutorials with emphasize two short stories
by Bunin – The Gentleman from San Francisco (1915) and Light Breathing (1916), because these
works concentrate (focus) on key concepts and problems in classical European literature, such as
Life, Death, Love, Beauty, Youth, etc. All of these concepts will be discussed in consideration of
the writer’s later works, e.g., Mitya’s Love (1924), Sunstroke (1925), The Life of Arseniev (written
in 1927–1929, published in 1930–1933), Dark Alleys (1937-1943), etc. Furthermore, we consider
different techniques and methods for literary analysis, including close reading, discussion
strategies, audio and visual aids, work with art pieces, variants of homework, etc. It helps us to
discover symbolic, philosophical, psychological, and moral aspects of Bunin’s works.
KEYWORDS: audio/visual aids, Ivan Bunin, Russian Literature, short stories The Gentleman
from San Francisco (1915) and Light Breathing (1916), teaching methods
Introduction
The problems of literary education and teaching Literature are as urgent, debatable and
important as they were many years ago. A modern teacher tries to find ways to inspire students,
induce them to read, and, of course, to love Literature. What kinds of methods are effective, how
do they work, and how do they motivate students to read and analyze? This problem is considered
in some methodological articles (Dolch, 1920; Eddlestone, 2002; O’Neill, 1990; Short, 1996) and
dissertations (Blech, 2007). Methodologies such as applied literature that shift the learning
directive from instructor to student fit well into student-centered approaches produced by the
current educational model. In these resources, the authors discuss methods to promote individual
student thinking and engagement, from close reading (Blech, 2007) to collaborative classroom
activities (Dolch, 1920; Eddlestone, 2002; Short, 2002), to critical analysis (O’Neill, 1990).
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This paper presents some techniques for teaching Literature, especially works by Ivan
Bunin, the 1933 Nobel winner in Literature. The teaching context was the course LLEA 352
“Russian Twentieth Century Literature: 1900-1950”, taught in Fall 2016 in the University of
Hawaii at Manoa by a Fulbright Scholar. For analysis we chose famous short stories by Ivan Bunin
– The Gentleman from San Francisco («Джентльмен из Сан-Франциско», 1915) and Light
Breathing («Легкое дыханье», 1916). The choice of texts is determined by several reasons. First,
these stories are short to read in class and to analyze. Furthermore, it allows students to discover
symbols and themes in the texts that are typical for Bunin’s later works. Finally, the main concepts
of Life and Death in Bunin’s stories help American students identify with both an unfamiliar
culture and a distant time.
Before analyzing The Gentleman from San Francisco, the instructor asked students to retell
the plot of the story, which seems to be a simple one. This story is about a rich American gentleman
who travels with his family “purely for entertainment” (Bunin, 1992, p.17) on a luxury famous
liner “Atlantis”. He works out his itinerary and expects to see a lot during his voyage, including
some places in Europe, Egypt, and Japan, but he suddenly dies of a heart attack in the hotel in
Capri. His dead body is returned home on the same ship, “but now he was hidden from the living:
in a tarred coffin he had been lowered into a black hold” (Bunin, 1992, p. 35). The key question
here – what is this story about?
To analyze the story The Gentleman from San Francisco, I ask students to temporarily
discard their identities as students in a classroom and enter Bunin’s world. I appeal to their
imagination by telling them they all work for a ship company and need to fill in the registration
form for the liner “Atlantis”, which includes three sections.
Section One contains details about the ship: proposed name of the ship, proposed route,
building particulars, and purpose(s) of the vessel, such as supply transport, fishing (sport) or
pleasure. This part lets them reflect on the reasons why people travel on a vacation, or more
broadly, what motivates them as they travel through life. Section Two includes details about
passengers and their activities on the upper and lower desks, and information about the V.I.P.
passenger on board. It is important to collect all information about the V.I.P. passenger (gentleman
from San Francisco): his name, address, appearance, people accompanying him, his goals of travel,
his route and stops on the route. Close reading of some excerpts from the text allows students to
concentrate on details. The character does not have a name (he is a typical representative of an
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upper class person), and the writer gives an external portrait of the gentleman, emphasizing his
social status. He wears expensive clothes: “there was something Mongolian about his sallow face
with its trimmed silvery moustache; his big teeth gleamed with gold filings and his strong bald
head glistened like old ivory” (Bunin, 1992, p. 19). As well, “he was firmly convinced that he
possessed a perfect right to rest, pleasures”, because first “he was rich and secondly he was only
just beginning to live, in spite of his fifty-eight years. Until now he had not lived, but merely
existed, true not at all badly, but still resting all his hopes on the future… and at last he saw that
he had achieved much, almost overhauling those whom he had accepted as models, and decided
to take a break” (Bunin, 1992, p. 17).
Giving an external description of the character, Ivan Bunin hints at his inner life: the
gentleman from San Francisco is a person without individuality; he is empty inside; he did not live
before; he imitated life. Dying in his room, his appearance changes, and he is presented as
“someone else”. As M. Falchikov states, the author is ironical at the end of the story; the final
humiliation of the character is a scene when his body is placed in a crate used for soda-water
bottles, because of the absence of a coffin. “Thus Bunin demonstrates how death turns the tables”
(Falchikov, 1998, p. 208).
Section Three includes details about the ocean and the meteorological situation at the sea.
As students collect this information, we discuss and then discover the symbolic level of the story:
the name of the ship suggests that, like the lost island, it is an “ephemeral microcosm” (Falchikov,
1998, p. 208) like all the places we come together to inhabit for a time. These close reading
techniques, done not from the point of view of students but from the point of view of those in the
story, enable the students also to discover the philosophical level of the text. Additionally, we offer
questions for thinking about it and coming to conclusions. What does the ship symbolize? What
does the ocean symbolize? Where is the climax of the story? How does the story end? How does
it begin? What is common? Why?
In addition to engaging students in creative role-playing, we also use visual aids to help
them imagine Bunin’s world. For the previous story, we have used the animated video “The Story
of Atlantis” and drawings by Russian illustrators: Oleg Vereiskiy’s “On the board of Atlantis,”
Gennadiy Novozhilov’s “The Gentleman from San Francisco,” and Oleg Korovin’s “Before the
last entrance” and “The Death”. Comparative analysis of a text and drawings allows students to
interpret and discover different levels in Bunin’s story. The questions for discussion and
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comparative analysis include but are not limited to the following ones: how does an artist paint the
gentleman from San Francisco? What colors does he use? Is his portrait similar to Bunin’s
description in the text? How are the themes of the story illustrated symbolically through a visual
image – how did the illustrations create new affordances for the expression of these themes? A
complex array of models including visual aids and talk refers to a theory of multimodality (K.
Jewitt, G. Kress, and others) and allows us to talk about the multimodal character of classroom
activities. As K. Jewitt states, “the multimodal character of the classroom is also central to how
students learn” (Jewitt 2003, p. 83). Different modes demand different intellectual work from
pupils and this work “fills up” the concepts to be learnt in different ways (Scott & Jewitt, in press).
The range of representational resources (spatial relations, colour, etc.) are made available through
visual communication (Jewitt 2003).
Another activity for these students is to write a story from the point of view of 1) the captain
of the ship, 2) the wife (or daughter) of the gentleman from San Francisco, 3) the ship itself, or 4)
another passenger. This type of work deals with close reading, understanding of the story, and
creative writing. It also appeals to imagination. Through this activity, the instructor hopes that
students can explore how a network of players interact on the microcosm of the ship.
Analyzing the short story Light Breathing, we work on a number of concepts common to
all European literatures – Life, Death, Youth, and Beauty. It is important to discuss the structure
of the short story, which seems to be about the death of a female student, with parts of her life
presented in a non-chronological order. Before analysis, I set up a problem situation and ask for
students to retell the events in actual chronological order. Then I pose the key question, why does
the author tell the story in a non-chronological order? What does this have to do with the title of
the story – Light Breathing?
To answer these questions, I ask them to fill in a table which includes two sections – the
events shown in the story, and real chronological order. Students work in small groups to do this
task. We lean on the work “The Psychology of Art” by Lev Vygotsky (Vygotsky 1971), who
analyzes the structure, style and title of Bunin’s story. Reconstructing the events in real
chronological order, we draw a conclusion that the story is about Olya Mesherskya, how she grew
up and turned into a pretty woman, how she was seduced by Malyutin, a 56-year-old man, how
her liaison with the officer took place, how she was killed, how she was buried, and what her grave
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looked like. According to Vygotsky, that system of events shows us “troubles of life” («житейская
муть»), and “there is nothing but the insignificant and rather senseless life of a schoolgirl in a
provincial Russian town” (Vygotsky 1971, p. 152). Ivan Bunin describes Olya’s life in detail
because he wants us to feel this reality in fragments and see “troubles of life”. It is not an entirely
morose story, however. Analyzing the structure and the way the author tells us this story, we draw
the conclusion that Light Breathing is more than a tale about the life and death of a pretty schoolgirl
but a portrait of the liberation that comes from simply being alive. Telling the story in nonchronological order, Bunin begins with the description of Olya’s grave, switches to her early
childhood, and then tells about her last winter (the conversation between Olya and the principal
about the last summer when Olya became a woman and Malyutin seduced her). At last the author
speaks about her death. At the end of the story we “listen” to a conversation between Olya and her
friend about light breathing. As Vygotsky states, “The true theme of this story is the gentle breath,
not the muddled life of a provincial schoolgirl. Its fundamental trait is the feeling of liberation,
lightness, the crystal transparency of life, none of which can be derived from the literal events”
(Vygotsky, 1971, p. 154). At the end of the story the principal remembers Olya talking to her friend
about what it takes for a woman to be beautiful, and the main thing is “light breathing”. Olya
suggests that she has it: “... light breathing! And I’ve got that, you know – listen how I can sigh! I
do it lightly, don’t I?” (Bunin, 1988, p. 109). The last sentence – “And now this light breathing has
been dispelled in vapor over the world, in the clouded sky, in the cold spring wind” (Bunin, 1988,
p. 109) – highlights the ideas of Beauty and Youth, energy of life and vitality.
Moreover, we work with the illustrations of Gennadiy Novozhilov (“Light Breathing”) and
Oleg Vereiskiy (“Light Breathing”), and use the musical accompaniment of Claude Debussy (it
correlates with elements of the impressionist style in Bunin’s story). These visual and musical
pieces allow students to better access the setting of the story as well as the moods the author
expresses through its six “movements”.
Thus, some techniques such as close reading, audio/visual aids, and creative work enable
the student to discover the texts on a symbolic and philosophical level, add cultural and partly
historical material, deepen analysis and understanding both of the epoch and Bunin’s works, and
foster interest in Russian Literature.
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AN INVESTIGATION INTO THE OCCUPATIONAL HAZARD OF TEACHERS
Dr Hamilton-Ekeke, Joy-Telu, Niger Delta University, joytelu@yahoo.com
ABSTRACT: A school workplace is undoubtedly an environment for multiple operational
activities (administration, teaching and welfare to mention but a few) that are conducted with a
view to achieving desired goals. All the same the conduct of these activities through the
involvement of the individual has on the contrary being the reason for many undesired outcomes
which are often described as hazardous. Importantly, the concept of work place or occupational
hazard has gained huge space in health and safety literature and this is with critical resource to its
incapability tendency both at the level of the worker and cutting down on organizational potency
to achieve goals. Attaining and sustaining school goals unarguably requires wholesome attention
to several work activities and resources. Amongst the resources that are considered strategic is the
worker (teachers and students and non-academic staffs) who should be safe and healthy at all times
to provide their input towards the achievement of the overall school goals. There are multiple
hazards that exist therein that have impaired the overall functioning of teacher thereby posing an
occupational hazard. They account for why must teachers are not able to achieve their goals. While
this scenario exists, most work organization are yet to take deliberate step at managing
occupational hazard through establishing why such hazards exist and what can be done to ensure
control or avert their likelihood of occurrence. This study therefore investigates the occupational
hazard that teachers are exposed to in the cause of carrying out their duty of teaching and managing
the classroom. Four research questions and one hypothesis were formulated and coined from the
objectives of the study which are: 1. What are the causes of work place hazards in schools?, 2.
What are the effects of hazards on the teacher’s performance?, 3. What are the hazard control
measures in place in schools?, and 4. What are the problems associated with the control measures?
The hypothesis: there is no significant relationship between occupational hazard and teachers’
performance was also tested. The study design was a descriptive survey and sample for the study
consisted of a hundred and twenty primary school teachers, ten from each of the twelve primary
schools randomly selected from Sagbama Local Governemnt Area of Bayelsa State of Nigeria.
The research was a mixed method research of quantitative and qualitative methods of data
collection which involve questionnaire, interviews and observation. The findings revealed that
dust from chalk; pupils’ noise and poor safety measures (like cracked floors, broken tables and
chairs) are causes of hazard in schools. Low level awareness campaign and non-professional
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training on safety eventually lead to hazards. In conclusion, teachers’ non-compliance with health
and safety measures promotes hazard. Constant headache from noise and chalk inhalation, as well
as low work morale as an effect of hazard influences the performance of teachers. The hypothesis
tested revealed a statistically significant relationship between occupational hazard and teacher’s
performance. It was therefore recommended that schools should visibly commit themselves to
safety by developing standard safety policies and ensure strict compliance.
Keywords: health, job performance, occupational hazard, safety policies, school environment,
teachers.
Introduction
The heightened concern for a safe and healthy work place requires in-depth inquiries on the hazard
phenomenon that comes with career and work places. Ensuring sustained capability of the
workforce entails several actions that are tailored and operationalized towards desired goals. Based
on job-related fatality data collected by the U.S. Bureau of Labor Statistics, the most dangerous
industries in the United States include construction, agriculture, manufacturing and mining
(International Labour Office, 2006). Surprisingly, educational services also made the list, with a
total of 169 fatalities occurring in 2010 (Morgan, 2014). Whether they work with elementary-age
students or instruct college students, teachers face a number of job hazards on a daily basis. Being
a teacher has rewards that no other job can boast. Teachers have the pleasure of helping a child
discover his underlying writing ability, for example, or inspiring a teen to study physics so that he
can create a more fuel-efficient car. Some of the occupational hazard of teachers as revealed in the
reviewed literature (Morgan, 2014; Anderson, 1999; Ali, 2006) include but not limited to: disease
transmission; workplace violence; ergonomic issues; work-related stress, burnout; illness, false
accusation etc. There's no doubt that when one is in a classroom all day with 30 or more students
-- any number of whom might have an illness -- you stand a chance of catching the latest virus as
well. There's simply no amount of hand sanitizer that can obliterate the risk of catching a bug after
you've been sneezed on, cleaned up vomit and picked up used tissues from the classroom floor
(this apply to teachers working with young children). Germs aren't the only culprit. It turns out
that students' bad behavior is linked to increased illness in teachers, according to a 2012 study
published in the "Journal of School Psychology." Maintain a healthy lifestyle to lower your risk of
succumbing to every bacterium that enters the classroom (Morgan, 2014).
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Violence against students gets considerable press, but what often goes unreported is the everyday
violence that teachers face. During the 2007-08 school year, 127,120 American public school
teachers were physically assaulted at school, according to the National Education Association
(Anerziris, Papazoglou, Baksteen, Mud, Ale, Bellamy, Hale, Bloemholf, Post and oh (2009). An
additional 222,460 teachers were threatened with acts of violence. Verbal abuse, while not lifethreatening, is also widespread and contributes to teacher stress. Decrease the chances of becoming
a victim of school violence by learning and putting into practice de-escalation techniques. It is also
a good idea to document any threats a student makes, no matter how subtle.
Hazard identification is an important aspect of hazard or risk management process. An
organization must as a matter of importance endeavor to firstly, recognize and study the hazard
present within its working environment before working towards an effective control of risks or
hazards. Proper hazard identification also helps an organization to pro-actively identify the
existence of a potentially harmful condition or substance that is capable of causing loss, and then
work towards eliminating any possible loophole (Niza, Silva and Lima, 2008).
According to Geneva International Labour Office (2005), hazard is any aspect, factor of condition
that has the inmate potential to cause harm to property, processes, people and the environment. It
includes production losses, chronic and acute ill health, loss of life, and property damage. Doloi
(2001) identified three classifications of hazards in an organization. These are fatal accidents,
industrial injuries and occupational diseases.
Fatal Accidents: These are those accidents involving death of the workers. This is liable to
compensation by the organization. In Nigeria for instance, under the workmen’s Compensation
Act of Nigeria, compensation shall be equal to forty-two months earning of the dead worker. The
compensation shall be paid to the court that has the power to apportion the compensation among
the defendants of the deceased workman as it thinks fit.
Industrial Injuries: Industries injuries involve accidents which leave the workman with
permanent total incapacity; permanent temporary or partial incapacity; and temporary incapacity,
Doloi (2001). Compensation for all the classes of injury above varies. In case of permanent total
incapacity the workman’s act provides for compensation equal to fifty-four months, earning. In
cases of partial incapacity, the amount of compensation shall be a percentage, of the compensation
for injury that leads to death. The level of incapacity shall determine the percentage to be paid. In
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the same vein, cases of temporary incapacity attracts compensation worth the workman’s salary
for six months, and thereafter, if the injured workman has not returned to his work, he shall be
paid a sum equal to half of his salary for an additional period of three months. If after the nine
months the injured workman has not returned to work and compensation due to him has not been
determine, he shall be entitled to a sum equal to one quarter of his monthly salary for the next
succeeding fifteen months.
Occupational Diseases: These are disease which arose out of and in the course of employment,
which are capable of causing incapacity or death. The court is empowered to determine the amount
of compensation. Hazard analysis is used by any safety conscious organization to identify
applicable hazard and possible consequences. A hazard analysis involves the identification of
adverse occurrences which could lead to unwanted events and the estimation of the extent,
magnitude and the likelihood of the harmful effect involved (Doloi, 2001). Also to take reasonable
steps to provide proper equipment and to maintain them in proper condition as a means of
controlling hazards and risks in the work place, as well as the use of personal protective equipment
(PPE) like respirators, hand gloves, protective foot wears, cover all, safety helmet, ear protective
devices, welding aprons etc (Palencher, Health and Hocke, 2010).
Method
Method section deals with the framework or structure of the study which stipulates the means of
data collection and analysis. The design of the study is a survey design. The survey design allows
the use of multimodal data collection techniques [in this case mixed methods of qualitative –
(interview) and quantitative (questionnaire) methods of data collection] for data generation and
further analysis. Population of a research according to Creswell (2003) is the group of people or
objects in which a researcher is interested in. In this respect, the population is all primary school
teachers in Sagbama Local Government Area of Bayelsa State, Nigeria. Sagbama Local
Government Area is one of the eight Local Government Areas in Bayelsa State of Nigeria. Bayelsa
is a state in the South-South Geo-political zone of Nigeria. It is the heartbeat of the rich oil delta
region of the country. It is liken to the goose that lays the golden egg as it is the main economic
stay of the nation yet so highly deprived. The level of educational backwardness of the region is
high. Education is not well funded despise the huge natural endowment which translate to the
country’s economic boom.
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It is a known fact that where the population is too large and cannot be feasibly covered, a sample
size is usually chosen, usually thirty percent of the population. For this study, since the population
is large, (Sagbama LGA has sixty two primary schools), the researcher used a simple random
sampling technique in selecting twelve schools out of the sixty two primary schools in Sagbama.
This was done by writing the names of all the sixty two schools on pieces of paper and shuffling
them in a bag, twelve were then picked out from the bag to constitute the sample for the study.
The same process of random selection was repeated in each of the twelve schools to select ten
teachers each to form the respondents for the study making a sample size of one hundred and
twenty teachers. The study was a mixed method research generating qualitative and quantitative
data. The qualitative data were generated from interview and observation while the quantitative
data were generated from questionnaire administered to the respondents. The questionnaires were
administered directly to the respondent by the researcher so also the interview and the observation
were done by the researcher as well. The questionnaire was a five-point Likert scale of strongly
agrees; agreed; undecided; strongly disagreed and disagreed. One-on-one interview with some of
the respondents and observation of a typical teaching and learning session in the classroom in order
to have a first-hand experience of the teacher’s job were the qualitative method of gathering data.
The interview and observation also served as a means of eliciting firsthand information on certain
areas which would have been given irregular responses in the questionnaire.
In other to ensure that the researcher measure and observe that which was supposed to be
measured and observed, and also ensure consistency, the questionnaire was given to experts in
measurement and evaluation in the Faculty of Education, Niger Delta University, Wilberforce
Island, Bayelsa State for face and content validation. It was then validated as appropriate. In other
to test the reliability of the instrument, the instrument was administered to a group of thirty teachers
not involved in the study. The same instrument was re-administered to the same group of thirty
teachers after two week. Both results were collated and analysed using Person Product Moment
Correlation Coefficient test to test the reliability. A reliability index of 0.91 was realized which
confirmed the instrument as reliable.
Out of the one hundred and twenty questionnaire distributed, ninety two were returned and
out of it eighty six were used in the analysis (six of the retrieved questionnaire were discarded
because of a lot of blank spaces in them) . Data analysis is the refinement and manipulation of data
that prepares them for better understanding and meaningfulness (Oppenheim, 2004). For the
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purpose of the study, nonparametric and parametric statistical tools of means, percentages, and
Spearman Rho Correlation Coefficient were employed to answer the research questions and testing
of the stated hypothesis.
Results
The data collected from the questionnaire were analysed using descriptive and inferential statistics
and presented in Tables (Tables 1-4) answering the four research questions posited in the study
and Table 5 testing the hypothesis while the findings from the interview and observation are
discussed under the ‘discussion of findings’ section to triangulate findings from the questionnaire.

Table 1:
S/

Descriptive Outcome of Causes of Hazards in schools

Causes

N
1

2

3

4

Strongly

Agreed

Undecided

Disagreed

Agreed
Dust from chalk

Strongly

Mean

Disagreed

̅)
(𝒙
3.3

26

14

23

9

14

(30.2)

(16.3)

(26.7)

(10.5)

(16.3)

25

13

22

14

12

(29.1)

(15.1)

(25.6)

(16.3)

(14)

Voice distortion (cracking of

31

18

21

10

6

voice)

(36.1)

(20.9)

(24.4)

(11.6)

(7)

Poor safety measures (like

23

19

16

11

17

crack floors, broken chairs and

(26.7)

(22.1)

(18.6)

(12.8)

(19.8)

14

18

28

18

8

(16.3)

(20.9)

(32.6)

(20.9)

(9.3)

Non-professional training on

27

21

19

13

6

safety

(31.4)

(24.2)

(22.1)

(15.1)

(7)

teachers non- compliance with

11

18

24

20

13

health and safety measures

(12.8)

(20.9)

(27.9)

(23.3)

(15.1)

Noise from students

3.2

3.7

3.2

tables)
5

6

7

Low level awareness campaign

Source: Survey Data 2016

Table 1 above shows the descriptive outcome of causes of hazard in schools. Question item 1, 2
and 3 with mean scores 3.3 and 3.2 each respectively from the above data shows that the
respondents agreed that dust from chalk, pupils’ noise and poor safety measures (like cracked

3.1

3.6

2.9

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

95

floors, broken tables and chairs) are causes of hazard in schools. Item 6 and 7 with mean scores
3.1 and 3.6 like the above items also agreed that low level awareness campaign and nonprofessional training on safety eventually lead to hazards in the work organization. While the
respondents were caught in between in question item 6 with mean score 2.9 that teachers noncompliance with health and safety measures promotes hazard. More of the sampled respondents
(31+18=49 out of 86) agreed to voice distortion being one health hazard of teachers as a result of
regular shouting in school. Also one cannot but notice the high number of undecided response
across the possible variables on the causes of hazard in school; which goes to show the low level
of awareness of health hazard that teachers are exposed to by virtue of their jobs.

Table 2:
S/

Descriptive Outcome of Effect of Hazard on Workers Performance

Effects

N
1

Strongly

Agreed

Undecided

Disagreed

Agreed

Strongly

Mean

Disagreed

̅)
(𝒙
3.1

Constant headache from

23

14

11

25

13

noise and chalk

(26.7)

(16.3)

(12.8)

(29.1)

(15.1)

20

24

16

19

7

(23.3)

(27.9)

(18.6)

(22.1)

(8.1)

31

18

21

10

6

(36.1)

(20.9)

(24.4)

(11.6)

(7)

Being sick often as a

26

14

23

9

14

result of disease transfer

(30.2)

(16.3)

(26.7)

(10.5)

(16.3)

inhalation
2

3

4

Low work morale

Low level productivity

3.4

3.7

3.3

as such not being able to
cover scheme of work

Source: Survey Data 2016
Table 2 above shows the descriptive outcome of effect of hazard on teachers’ performance. From
the above data the respondents agreed in question item 1 and 2 with mean score 3.1 and 3.4 that
constant headache from noise and chalk inhalation, as well as low work morale as an effect of
hazard influences the performance of workers. While question item 3 with mean scores 3.7 from
the above data indicates that there was also an agreement from the responses, that low level
productivity effects teachers’ performance. A large percentage of the respondents indicated that
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they often fall ill and as such struggle to cover the scheme of work for the team which invariably
affects their performance as teachers.

Table 3:
S/

Descriptive Outcome of Hazard Control Measures

Control measure

N
1

Strongly

Agreed

Undecided

Disagreed

Agreed

Strongly

Mean

Disagreed

̅)
(𝒙
3.4

Improved safety

29

16

18

10

13

campaign (teachers not

(33.7)

(18.6)

(20.9)

(11.6)

(15.1)

Provision of safety

15

22

8

23

18

facilities (provision of

(17.4)

(25.6)

(9.3)

(26.7)

(20.9)

Safety education and

38

6

17

13

12

training

(44.2)

(7)

(19.8)

(15.1)

(14)

Appraisal on safety

28

15

16

14

13

commitment

(32.6)

(17.4)

(18.6)

(16.3)

(15.1)

Periodic examination

12

33

17

15

9

(14)

(38.3

(19.8)

(17.4)

(10.5)

Teachers involvement in

19

5

21

12

29

health and safety

(22.1)

(5.8)

(24.4)

(14)

(33.7)

accepting wrong as the
norm)
2

2.9

proper chalk and fixing
of broken furniture)
3

4

5

6

decision

Source: Survey Data 2016

Table 3 above shows the descriptive outcome of hazard control measures. From the data above
item 1 with mean score 3.4 indicates a collective agreement by the respondents that improved
safety campaign is a hazard control measure. The respondents moderately agreed in question item
2 with mean score 2.9 that provision of safety facility is a hazard control measure. While question
item 3, 4 and 5 with mean scores 3.5, 3.4 and 3.2 respectively from the above data showed that the
respondents agreed that safety and education and training, appraisal and safety commitment and
periodic examination are part of the hazard control measures. Item 6 with mean score 2.7 like
question item 2 moderately agreed that teachers’ involvement in health and safety decision effects
hazard control measures.

3.5

3.4

3.2

2.7
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Table 4:
S/

Descriptive statistical outcome on teachers’ performance

Employee Performance

N
1

97

Strongly

Agreed

Undecided

Disagreed

Agreed

Strongly

Mean

Disagreed

̅)
(𝒙
3.7

I will do well at work if

31

8

21

10

6

there are safety measures

(36.1)

(20.9)

(24.4)

(11.6)

(7)

I will work to improve

24

17

25

8

12

my productive rate

(27.9)

(19.7)

(29.1)

(9.3)

(14)

14

18

28

18

8

(16.3)

(20.9)

(32.6)

(20.9)

(9.3)

in place
2

3.4

because I know I am safe
3

I am always happy
working and because I
am insured against any
work accident

Source: Survey Data, 2016
Table 4 above is descriptive data on teachers’ performance in the studied schools. From the data,
statement item 1 has a mean score of 3.7 which means that the respondents agreed that they will
do well at work because of the safety measures put in place. The 2nd and 3rd statement items
improved upon due to safety measure and they will also work hard if there is insurance scheme in
place. This is indicated with a mean score of 3.5. The response distribution as shown here
descriptively shows that teachers’ performance can be enhanced through hazard management with
mean scores of 3.4 and 3.5 respectively indicates that productive capacity of employee is practices.

Hypothesis Testing
Ho: there is no significant relationship between occupational hazard management and teachers’
performance.

Table 5:

Correlation

Spearman rho OCH
Mgt
N

Correlation Coefficient

Sig (2-tailed)

Occupational Hazard

Teacher’s

mgt.

performance

1.000

0.519**

.000

000

86

86

3.5
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Teacher’s

Correlation Coefficient

performance

Sig (2-tailed)

N

98

0.519**

1.000

.000

000

86

86

**correlation is significant at the 0.01level (2-tailed)

The result of the analysis shown in Table 5 indicates a strong positive and significant relationship
between the examined variables. The rho value of 0.519 shows this relationship. It is also
significant with p<0.00 (2-tailed). This simply means that occupational hazard relates significantly
with teacher’s performance.

Discussion of findings
About fifteen to twenty percent of responses on each of the items in Tables 1 – 4 were undecided
responses. This goes to show the low level of awareness of the concept of health hazard among
teachers of primary schools especially those within the population of the study. This is very
worrisome as most health challenges could be as a result of work hazard exposure to; this which
could have been taken care of if there was adequate knowledge of occupational hazard and
prevention mechanism. The interview with some of the respondents triangulated with this finding
– little knowledge of occupational health among the teachers. The observation of some teaching
sessions in the participating schools revealed a deplorable state of working tool like the chalk being
of a very low quality and as such disintegrating very easily and producing a lot of dust. Things as
simple as using the proper chalk (not the disintegrating soft ones) to write on the chalk board (chalk
board is the prevalent board in the sampled schools) would prevent asthma attack of an asthma
sufferer or induce asthma in non asthmatic persons. Corners should not be cut to buy cheap chalk
and saving monies that will eventually end in individual’s pocket.
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The study results shows that occupational hazards in schools largely results from dust from
substandard chalk and noise from students as a result of overcrowded classroom as well as broken
furniture and cracked floor, poorly ventilated and alighted classrooms. The researcher also saw
these conditions first hand. In addition low level compliance to safety regulations generally was
another cause. The study findings also shows that one of the major effects of occupational hazard
that affect teachers’ performance is constant headache from noise and chalk inhalation and this is
followed by low work morale. This finding collaborates with Mukherjee (2016) and Morgan
(2014). Mukherjee (2016) stated that: a teacher’s job is very stressful as he/she not only instructs
students but he/she is also responsible for giving shape to the learners’ future. In this respect,
teachers must not only teach, but also to motivate and inspire. As such, it is a very stressful
situation to put oneself in on a daily basis. Mukherjee (2016) further opined that excessive levels
of stress have been known to cause several health hazards in teachers, including headaches, panic
attacks, depression, etc.

It is common knowledge that teachers have to make extensive use of their voice. Teachers need to
make sure that their students can hear their instructions and lessons clearly. This study found that
a high percentage of the respondents agreed that voice distortion i.e. cracking of the voice which
can lead to voice disorder is common among teachers. This finding also collaborates with
Mukherjess (2016). This extensive use of voice puts a lot of strain on teachers’ voice. According
to Lazarou (2010), research has shown that nearly 47% of America’s teachers suffer from voicerelated problems. In worst cases, such health hazards have also lead to the end of a teacher’s career.
Keeping these facts in mind, voice disorders are one of the most common and threatening health
hazards for teachers.

It is commonly the case that when an individual feel a sense of insecurity as a result of work place
hazards, it stimulate psychological depression and low morale. Teaching is popularly considered
to be one of the safest professions that one can take up. It requires minimal travel, has fixed hours
of work, involves a hygienic and clean environment and very little physical strain. However, the
profession is not completely free from work-related illnesses and trauma as revealed in this study.
Many health hazards troubling teachers seem to be stemming from: their manner of working;
closed spaces of classrooms; or the amount of mental pressure endured by them. It was found in
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the study that several control measures are in place to monitor commitment to safety campaign
and periodic appraisal on safety commitment and improvement of facilities.
Conclusion
The study examined occupational hazard and teachers’ performance. The place of health and safety
of employee is considered imperative for overall success of organizations and attainment of
individual carrier goals. In order to undertake this investigation questions were raised in relation
to causes, control measures and problems of managing hazards at work. From the data generated
and analyzed, the findings indicated operational facilities are major area of that posed occupational
hazards which had also effect of constant headache from noise and chalk inhalation and low morale
amongst workers. There also exist measures in place to ensure safety but with the challenges of
awareness and commitment. From the findings it can be concluded that occupational hazards in
schools are though managed, has a leading influence on teachers’ performance. The joys of
teaching, however, come with a some professional hazards as has being shown in this study,
therefore, enter the field with your eyes wide open, so that you can take the steps to take good care
of yourself, your students and your career.

Recommendations
Based on the findings, the followings are recommended:
1. Schools should visibly commit themselves to safety by developing standard safety policies and at
some time ensuring strict compliance.
2. School authorities like Ministry of Education should ensure the provision of safety orientation
and training for new and existing teachers. This should be considered a routine exercise that
comes with changing operational methods and task.
3. Schools should have a framework for measuring the potential hazards and comparing their
results with international accepted standards while at same monitoring and appraising teacher’s
level of compliance with health and safety measures.
4. An uncompromising attitude should be encouraged as a way of regulating, minimizing or
eliminating occupational risks agent, by strictly complying with stringent healthy and improved
practice in schools.
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TECHNOLOGY MANAGEMENT EDUCATION IN UNDERGRADUATE PROGRAMS:
A CONCEPTUAL FRAMEWORK
Dr. Murat Tas, Professor, mtas@alamo.edu, San Antonio College, and Dr. H. Okan Yeloglu,
Associate Professor, okany@baskent.edu.tr, Baskent University

Abstract: In this paper we evaluate the need of technology management in undergraduate
programs. While there have been many graduate programs on technology management, scholars
and practitioners are paying less attention to undergraduate programs on technology management
education. We focus on undergraduate technology management by outlining assumptions,
proposing a conceptual framework, and articulating its importance in the academic field.
Assumptions
The main reason why technology management is important in both academic and industrial
contexts is the difficulty in defining needs for both organizations and industries in complex
environments. Not only are organizations trying to integrate their technologies with their missions,
visions, and the goals, they are also trying to evaluate their competitive advantages and
disadvantages among other organizations. To compete, organizations are seeking efficient ways to
reduce new product development times and minimize fixed and variable costs. On a more macro
level, global competition has forced industries to face the business technology related problems.
Study Questions
Based on these assumptions, we seek to answer two study questions.
1.

How can technology-related problems be managed?

2.

Who will manage and implement the technologies in organizations specifically

and in industries generally in complex environments?
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Study Overview
To answer these questions, we review the literature, accepting technology management as
a process, discussing why technology management education must be taken in undergraduate
programs, combining technology management and education in undergraduate programs by
formulating a framework, and concluding with recommendations.
Study Question 1: How can technology-related problems be managed?
Because the technology management is an emerging field combining multiple disciplines,
it can be defined as a process or a procedure consisting of sub-processes. Some scholars (Gregory,
1995; Phaal, Paterson & Probert, 1998) define the technology management framework in
organizations as identification, selection, acquisition, and exploitation as an ongoing process. By
defining it as a process, the characteristics and processes of managing technology become easier
to understand and to implement in and among organizations. In addition, to manage sub-processes,
the functions of the management (planning, organizing, staffing, coordinating and controlling)
must be considered in detail. To integrate these functions of management into technology, there
are prerequisites for organizations to consider. For organizations, managing technology requires
the use of both internal and external sources in areas not limited to human resources, financial
investments, and more. Managing technology may lead to an organizational change.
Study Question 2: Who will manage and implement the technologies in organizations
specifically and in industries generally in complex environments?
For example, internal management may require organizations to hire highly skilled
managers or workers to identify problems and find creative solutions for dealing with them about
the ongoing processes. Ortega, Garrida-Vega, and Dominguez (2012) argued that that
organizational performance is influenced by how strategies are implemented and the role
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technology plays in creating sustainable business models. The flow of information in industries
and improvements and advancements in technology, take the issue one step further when
investigating emerging research areas.
Organizations learning to manage technology with internal and external sources and
compete in complex and technological environments reach a critical point in obtaining knowledge.
One way to obtain this knowledge is to focus on the essentials of management of technology
education. Besides, technology management education is not a new paradigm and having been a
research field for over 40 years (Van Wyk, 2014; Kim, 2015; Reismann, 1994). Management of
technology education covers strategic management, project management, R&D management, new
product development, innovation management, entrepreneurship, and information management.
These types are management are interconnected to each other depicted in the upcoming theoretical
framework and model.
Management of technology education is becoming more important for solving problems in
industries in collaboration with universities. For example, universities offer various projects for
the industries and industries collaborate with the universities for finding new markets, new
industries and various types of innovations. Therefore, institutions of higher education need to lead
the way in developing programs, curriculums, departments, and institutes addressing and meeting
the needs of industries and the organizations. Because of increased attention to the management
of technology in the 2000’s, numerous universities now offer programs in Canada and US (Brent
& Pretorius, 2008; Yanez, Khalil, & Walsh, 2010; Zehner, 2000).
Need for Management of Technology in Undergraduate Programs
The literature also indicates that the management of technology is prevalent in graduate
programs; however, courses vary widely in MBA and MS programs and research areas. These
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programs include many interdisciplinary courses from management to engineering and from
information technology to computer sciences. These courses and programs help people in
understanding and explaining the needs of industries by integration. But the main problem is they
are only being offered at the graduate level. These management of technology programs must be
included in undergraduate studies because today’s competition is different—skills and capabilities.
To accept the technology as a driver of any kind of development, the management of technology
must be addressed and assessed earlier deepening the understanding at the entry level. Nambisan
and Wilemon (2003) note that graduate management of technology programs vary from university
to university and there is no single type of management of technology program. On the other hand,
Horwitch and Stohr, (2012) emphasis the use of computing and communications technology,
management of technology education can be improved and made more effective. For re-designing,
the fundamentals and emerging challenges of technology management must be considered for both
industries and academia.
Theoretical Framework
Recalling the interconnectedness of management knowledge, the following framework is
formulated to envision what is required at the undergraduate level.

Figure 1: Proposed Technology Management Education Model in Undergraduate
Programs (Developed by Dr. Yeloglu)
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Figure 1 shows that technology management is a multidisciplinary area which is
interconnected to many management types. Therefore, any undergraduate program related to
technology management must contain the courses of management types shown in the future. In
addition to that, any mandatory and elective courses must be designed for 4 years of higher
education. Also these courses must be designed as taking the bases of business management and
then the other courses must be integrated with technology. When the students graduate from such
these programs they will be equipped with various areas related to technology, business strategy
and computer information systems.
Conclusion
To provide a broad spectrum for management of technology in undergraduate programs,
the needs of industry must be re-assessed. Considering globalization and the internalization,
undergraduate programs must be designed and integrated creating awareness.

Business

management, innovation management, knowledge management, and strategic management
courses must be integrated with the courses about related to computer systems, and information
technology. Industry and societal needs must be considered.
Industries need not only engineers and technical professionals, but also need graduates
from management of technology programs and find innovative ideas and solutions using business
and knowledge management, information systems, and innovation management. This process
involves inputs of technology planning and development, technology implementation, technology
diffusion and technological change, basic and applied research, product design, development and
integration, technology forecasting, assessment and substitution; and outputs of new knowledge,
invention and innovation, use of technology in products and services, and reevaluating and coping
with technology.
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YENISEI, ONE OF THE MOST IMPORTANT CENTERS OF SILK ROAD, AND
TRANSPORTATION AND TRADE IN KYRGYZ TURKS, THE MASTERS OF
YENISEI
Assist. Prof.Savas Egilmez, Ataturk University, egilmez@atauni.edu.tr
Abstract: Kyrgyz people are the oldest Turkish people who have succeeded to protect their name
and culture from the age of Hun till now. Kyrgyz people who have settled in Minusinsk Basin
after the 5th Century and lived a life in various regions of Central Asia during the Middle Ages by
socializing with other nomadic peoples. Kyrgyz peoples’ goal of having a command of the steppes
has become true in the 9th century. Kyrgyz groups who have immigrated from West Siberia and
today’s Mongolia lands to Turkistan geography in different periods have originated today’s
Kyrgyz people by taking native groups in on today’s Kyrgyzstan lands by the end of the middle
ages.
Key words: Silk Road, Middle Asia, Yenisei, Kyrgyz
Introduction
Kyrgyz people of Middle Ages, as a part of an extended and established Turkish family,
was a Turkish public having a government tradition, practicing strict rules to maintain
governmental order, placing special emphasis on family, patriarchal, speaking pure Turkish and
using runic alphabet, sending young people abroad for education, using traditional Twelve
Animals Turkish Calendar and maybe taking a significant part in the creation of this calendar,
adopting nomad life style, and preferring to live in tents, nourished primarily by meat and dairy
products, wearing clothes made of leather and wool from domestic, wild and feral animals and
having unique properties.
What Bahaeddin Öğel, the famous Turkish Culture specialist and historian, has stated on
Kyrgyz art summarizes the Middle Ages Kyrgyz culture in a very good way; “As a summary, we
may say that although Kyrgyz art is inspired from cultures from older ages and cultures of its age,
it had a unique characteristic and it was a relative of Göktürk culture.1”
Basic source of living and activity of Middle Ages Kyrgyz was animal breeding. Kyrgyz
people were breeding both bovine and ovine and benefiting from them in the maximum way.

1

Bahaaddin Ögel, İslamiyetten Önce Türk Kültür Tarihi, TTK Yay, Ankara 2003, p.216.
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Horses had a special place in the lives of Kyrgyz people. Kyrgyz horses referred to with various
names in historical sources were robust, trained and money making animals.
Hunting, along with animal breeding, was also one of the essential activities of Middle
Ages Kyrgyz people. Yenisei Kyrgyz were not only feeding by hunting but also clothing, enjoying
themselves, preparing for war and training wild birds and monsters. Hunting had a significant yield
in terms of trade and tax.
Transportation in Kyrgyz
Yenisei Kyrgyz’ were living in the easternmost or northeast of Turkish publics. The place
they’ve lived had a harsh climate, and it was a forestland. Accordingly, transportation was rather
difficult for Yenisei inhabitants.
The means of transport Yenisei Kyrgyz’ had used the most was horses. Along with this,
we do see that wheeled carts were used by Kyrgyz’, post road was reaching up to there in Genghis
Empire age, Kyrgyz’ had roads going to east, south and west for trade purpose and provided
connection to foreign countries by this way2.
Information on how to reach to Kyrgyz region in Middle Ages were given in Arabic
sources. Gardezi explains the roads going to Yenisei Kyrgyz’ as the following; “the road going
from Tokuz Oghuz’ to Kyrgyz’ is as the following; The road reaches from Çinankes to Husn. It is a
one to two month road through the plants and herbs and a five day road from the desert, from
Husn to Nevhabk and from there to Kemizert. It’s a two day road between the mountains from
Kemizert to Membeklü. Then the road reaches to a forestland. After that, there comes the steppes,
springs and hunting areas. It continues just as this up to Membeklü mountain. This is a high
mountain. The road leads from Membeklü to Gökemen. There are meadows, fresh water springs
and plenty of prey animals on this road. After going for four days in this way, a narrow road goes
to Gökemen Mountain, from Gökemen to Kyrgyz wall (border), from steppes, green fields, through
waters for seven days. All roads are such that until Kyrgyz wall. Three roads which are almost
impossible to enter goes there. Other sides are surrounded with high mountains and intertwined
trees. One of these three roads goes toward south, to Tokuz Oghuz’. The second goes toward west
to Kimek and Halluh. The third one goes to the desert. After going for three months, the road
reaches to a big tribe called Furi (from Mongol tribes). This road also divides into two roads. One
2

Abdrasul İsakov, Kırgız-Moğol İlişkileri (IX.-XV.yy), Phd Dissertation, Ankara Universty Institute of Social
Sciences, Ankara 2007, p.267.
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is a three month and the other is a two month road. But this is a road difficult to pass. 3” As it is
understood, transportation roads going to Kyrgyz country, which Gardezi has explained in detail,
are tough and lasts for months. Despite this, Yenisei Kyrgyz’ were not disconnected from outer
world.
Zeki Velidi Togan reports that roads going to Kyrgyz country are used at least once a year;
“Khorezm -Bulgar, Uyghur-Kyrgyz roads were generally used at least once a year.4” Biçurin,
referring to Chinese sources, states that trade caravans go to Kyrgyz country once in three years 5.
Three year or five year subject varies according to the regions which caravans come from to
Yenisei.
Yenisei Kyrgyz people were using horse, ox and camels for transportation. Radloff
mentions riding of Kyrgyz’ as; “As each rider public, Kyrgyz’ behave lumpish and clumsy when
walking. This is partially because of their shoes. They are agile, unsteady and robust on the horse.
But walking of women and especially the young ones is gentle and wiggly.6” Difference between
men, women and young ones in the information Radloff has given is probably because men are
less active, not busy in small daily tasks and are lazy.
Butanayev mentions that Yenisei Kyrgyz’ have used wheeled carts for transportation;
“Wheeled carts were also used at Hongoray steppes. Russian sources mention wheeled carts of
Kyrgyz for a few times. For instance, in 1638, messengers of V. Starkov who were sent to Golden
Inn: “We have reached to Abakan River difficultly by the help of Kyrgyz carts, we have passed
half of the way by walking because we had few carts.7”
Transportation in Yenisei Kyrgyz country is not limited with this. There are scientists who
have also reported that there was post transportation in Kyrgyz country.
Isakov, referring to Zeki Velidi Togan, gives information about post roads in Yenisei
region; “Maenchen-Helfen who was a Sinologue once mentions post roads at China border in
Urnk-hay (Hakas) region. The roads he has mentioned passes a gate at the beginning of Yenisei

3

Ramazan Şeşen, İslam Coğrafyalarına Göre Türkler ve Türk Ülkeleri, TTK Yay., Ankara 2001, p.77
Zeki Velidi Togan, Çengiz Han (1155-1227), İstanbul 1970, p.10
5
N. Biçurin, Sobranie Sredniy o Narodah Obitavşih ve Sredney Azii v Drevnie Vremena, v.I, İzdatelstvo AN
SSSR, Moskva-Leningrad 1950, p.445,449.
6
W.Radloff, Sibirya’dan (Seçmeler), trans.,Ahmed Temir, MEB (Ministry of National Education) pub.,
İstanbul 1976, p.189.
7
V.Butanayev-İ.Butanaeva, Yenisey Kırgızları (Folklor ve Tarih), trans.,Yaşar Gümüş, Ötüken pub., İstanbul
2007, p.146.
4
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River was parallel to Kem. As these places were steep mountainy, the rocks were leveled as today’s
road and roads for 4 riders to ride together were built. These roads were convenient for transfer
of big armies and these “Çhar esb” roads were mentioned in Genghis Khan Periods. This type
roads were not only built in Yenisei, but also in the North of Boruhor and Ile River. These roads
were called “Yam” post road.8” These post roads were probably built in the period of Genghis
Khan. Post roads known as “Yam” were built the most in the period when Mongols were
dominating the steppes.
Trade
Although Kyrgyz’ were living in the North in Middle Ages, they have never disconnected
their relations with public and states around them. Yenisei Kyrgyz’ who have lived with the
allegation of dominating the steppes until the 9th century, have continued their commercial
relations with Asian states.
Famous historian Barthold tells about commercial relations of Kyrgyz’ as; “Kyrgyz’ being
mentioned in Chinese sources of very old times shows that their places were within international
commercial relations. Minusinsk state was superior among all states of Siberia in this matter 9”.
Kyrgyz’ were trading with publics in the geography from Central Asia to Saha lands.
Kyrgyz’ were performing so high volume trade that in the expedition of Kutlug Bilge
Kagan from Uyghurs over Kyrgyz’, he has killed their leader and captured a large number of horses
and cattle as well as dominating iron trade of Kyrgyz’ with other tribes and cities in Central Asia10.
As is known, materials which Kyrgyz masters have made of iron were well-known since the period
of Göktürk.
In Chinese sources, it is written that Yenisei Kyrgyz’ were wearing imported clothes and
export goods available in their region; “Ladies were wearing clothes made of silk and rich people
were wearing silk and brocaded silk clothes. Because it was easy to purchase Ansi, Beyşi and Daşi
(Arab) goods there. Musk, leather of various animals and wild animals, white poplar and halac

8
9

Abdrasul İsakov, Kırgız-Moğol İlişkileri (IX.-XV.yy),p.268; Zeki Velidi Togan, Çengiz Han (1155-1227),p.3.
V.V.Barthold, Orta Asya Türk Tarihi Hakkında Dersler, TTK (Turkish Historical Society) pub., Ankara 2006,

p.25.
10

Ahet Taşağıl, Çin Kaynaklarına Göre Eski Türk Boyları, TTK pub., Ankara 2004, p.82.
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tree, “hutu horn” for knife haft were produced there.11” Gardezi also writes that on the way to
Kyrgyz’, there were plenty of sable, squirrel, musk deer, trees and prey animals12.
Yenisei Kyrgyz’ were selling primarily valuable skins of prey animals and musk to China
and Turkistan. We learn detailed information about “Kyrgyz musk from Muhammed Ibn Nacib
Bekran; “They bring top quality musk from Hotan, then comes (respectively in quality) Tibet
musk, Tatar musk, Kyrgyz musk, Kashmir musk, and sea musk. Sea musk is the poorest quality
musk because musk loses its scent as sea water evaporates. Musk is in the navel of a big deer called
Dabet al-Musk which has its antler in front. Musk appears from blood accumulating in the navel
of this animal and when itching starts on its navel, the animal rubs its navel to a rock or trees and
in the end, the musk scented bag falls down and the animal recovers from itching. 13” As it is
understood from what Bekran has written,, Kyrgyz musk was an average quality must with its
unique features.
In the second half of the 9th century, expanding borders of Kyrgyz State shows that Kyrgyz’
are going to Saha lands in northeast and trade. Sahas call horse paths “Kyrgyz Tracks” (paths).. In
the period of Kyrgyz State (IX-X century), special troops are established for the protection of
commercial roads in Saha lands. Headquarter of one of these was probably on the mouth of Anzas
River and there was also a place where bartering took place14. Kyrgyz’ were not only trading with
merchants coming to their countries but also trading with publics living in the northeast of their
country and by this way, they were taking part as mediator. Kyrgyz country was the central route
of the region for trade caravans coming from south and west.
There are expressions in Yenisei runic inscriptions showing that Kyrgyz’ were busy in
trade. For instance, in Berge Inscription, it is said “I went to the Celestial Empire when I was fifty
years old. I brought gold, silver and precious cloths.” While in Açura Inscription it is said “It had
numerous mites as black hair.15”

11

Kırgızdardın Cana Kırgızstandın Tarihiy Bulaktarı, v. I, Kırgız Turk Manas University, Bishkek 2002, p.63;
Kırgızdardın Cana Kırgızstandın Tarihiy Bulaktarı, v.II, Bishkek 2003, p.77.
12
Ramazan Şeşen, İslam Coğrafyalarına Göre Türkler ve Türk Ülkeleri, p.77.
13
Abdrasul İsakov, Kırgız-Moğol İlişkileri (IX.-XV.c.),p.261.
14
Abdrasul İsakov, Kırgız-Moğol İlişkileri (IX.-XV.c.),p. 261,262.
15
S.E. Malov, Eniseyskaya Pismennosti’ Tyurkov, İzdatelstvo AN SSSR, Moskva-Leningrat 1952, p.33,51.
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Kiselev, the Russian researcher, referring to Chinese sources, reports that Kyrgyz’ were
selling horse to Tang Dynasty, Kyrgyz’ were even making beech trade with China, that number of
Chinese money was 237 in Kyrgyz country of the years of 841-846 and Kyrgyz-China relations
have developed after 84016.
According to Kiselev, Kyrgyz’ have established commercial relations with Karluks
(Gelolu), Tibet (Tufan-yu), Toharistan (Dahya) and Arabs (Daşi)17. A caravan of 20 camels, or 24
camels if there are more goods, loaded with silk cloths was sent from Daşi to Kyrgyz country once
in three years. Caravans were not coming only from Daşi but sometimes, also from Kuça and
Beytin cities18. As the trade has increased, it wasn’t only goods coming to Kyrgyz country. Kyrgyz
culture got rich by the goods and people coming.
Yenisei region was still being visited by merchants and industrialists in Genghis Period19.
We have also learned that Muslim merchants were visiting Kyrgyz country and Kyrgyz’ were
selling them birds in that period; it is said that “Muslim merchants have brought white eagle, hawk,
etc. to the Khan (Kublai) when coming from Kyrgyz and Koriz cities.20”
We believe that Kyrgyz’ were usually using bartering with the merchants and did not use
too much metal or banknote money. In such trade, sheep was considered as an equivalent constant
price. There are also some scientists asserting that Kyrgyz’ were trading with the merchants
coming to their countries by copper mites21.
Tax System
Tax is one of the main sources of financial income which survives a country. Yenisei
Kyrgyz State has also collected tax from vassal tribes and publics. Primarily, male citizens of
Yenisei Kyrgyz State were obliged to serve their country as a soldier and fulfill their national
service. Yenisei Kyrgyz’ had the liability of being a soldier when necessary, until they were old.

16
S.M.Kiselev, “ İz İstorii Torgovli Eniseyskih Kırgız”, Kratkiye Soobşeniya İnstituta İstorii Materialnoy Kulturı,
n.XVI,p.66-98, Moskva-Leningrat 1947, p.94,95.
17
S.M.Kiselev, “ İz İstorii Torgovli Eniseyskih Kırgız”, p.96.
18
N.Biçurin, Sobronie Sredniy o Narodah Obitavşih v Sredney Aziii v Drevnie Vremeno, v.I, İzdatelstvo An
SSSR, Moskva-Leningrat 1950, p.445,449.
19
V.V.Barthold, Türk –Moğol Ulusları Tarihi, trans., Hasan Eren, TTK pub., Ankara 2006, p.29.
20
A.C. D’ohsson, Moğol Tarihi, trans.,Bahadır Apaydın, Nesnel pub., İstanbul 2008, p.233.
21
G.K.Alıkulova, “Ene-Saydagı Kırgız Mamleketi (VI-VII kk.)”, Kırgız Kaganatı Türk Elderinin Orto Kılımdardagı
Mamlekettüülügünün Cana Madaniyatının Alkagında II.El Aralık İlmiy Sempozyumu, 15-17 Noyabr, Bishkek 2014,
p.88.
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It is said in the sources about Siberian Kyrgyz “About one thousand Kyrgyz is threatening. One
thousand Kyrgyz’ were more dangerous than one thousand soldiers22”.
As we have stated above, Yenisei Kyrgyz’ were usually making trade by bartering. As trade
was made in such a way, tax collecting should be made by goods. Drompp tells about Yenisei
Kyrgyz’ tax system as; “There was a taxation system which taxes were paid by sable and other
furs in Kyrgyz.23” Uşnitskiy, the field researcher, emphasizes another important point on this
subject. As he states, fur type tax for the first time in Siberia was not started to be collected by
Czarism officers or Tatar-Mongol occupants but by Yenisei Kyrgyz’24. We may presume that most
of the taxes collected in fur type were obtained by the merchants coming once a year or once in
three years.
Tax policy in Yenisei Kyrgyz State was performed by Tarkans. However, we do not know
the number of these executive tax organizers25. Most probably, Tarkans were not collecting taxes
personally. They should have shared tribes and publics among themselves for collecting their
taxes. Public were paying their annual or seasonal taxes to their own Tarkans. Kyrgyz’ were
collecting tax mostly from Kiştims. Kyrgyz’ were collecting tax from Kiştims also as bread type26.
There are information showing that Kyrgyz administrators were holding spouses and children of
those who do not pay their taxes in time captive and work them in their daily tasks.
Mining and Metal Working Art
Metal Works were developed the most in Yenisei Kyrgyz’. In Hakas- Minusinsk region
and around, there were plenty of iron, tin, bronze and gold. A great number of glazed hollows in
the region are the ruins of mines worked out in that region at that time27. There are information in
Chinese sources showing that Kyrgyz’ were mining.
Sinologue Biçurin states in his books that Kyrgyz’ had the metal working art28. Eberhard
also says, “In various sources, it is seen that iron, gold and tin were extracted from mines in

22
V.Butanaev, “ Moğol-Cungar Hakimiyeti Döneminde Yenisey Kırgızları”, Türkler Encyclopedia, v.II, p.405411, Ankara 2002,p.410.
23
R.Michael Drommp, “ Erken Dönemlerden Moğol İstilasına Yenisey Kırgızları”, Türkler Encyclopedia,
v.II,p.397-404, Ankara 2002, p.402.
24
Vasiliy Uşnitskiy, “ Drevnehakasskoe Gosudarstvo “, Nauçnoe Obozrenie Sayano Altaya, no. 1 (3), Abakan
2012, p.54.
25
N.Biçurin, Sobronie Sredniy o Narodah Obitavşih v Sredney Aziii v Drevnie Vremeno, v.I, p.353.
26
İstoriya Hakasii, Abakan 1993, p.151.
27
K. Jusupov, Kırgızdar, Kıgızstan pub., Bishkek 1991, p.109,110.
28
N.Biçurin, Sobronie Sredniy o Narodah Obitavşih v Sredney Aziii v Drevnie Vremeno, v.I, p.359,360.
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Kyrgyz country in old times.29” According to a legend among the people, iron was showering from
the sky with rain in Yenisei and around. And unless iron was not collected immediately after rain,
they would hide underground and disappear30.The region being rich in metals may have caused
these legends to be created.
Kyrgyz’ were generally extracting red and brown iron. Kyrgyz were calling iron “kıyasa”
and this word was quoted from Samoyed language. Iron mines were found in Yenisei, and at the
coasts of Abakan and Tuba Rivers on the red hills between spruce forests. Kyrgyz’ were obtaining
them by melting. Accordingly, there were many furnace ruins melting iron in this region. Tracks
of metal yards were also seen in the same region31.
It is known that Kyrgyz’ were making very sharp weapons by forging and selling them to
Göktürks32. Kyrgyz masters were keeping their weapon making techniques as secret33. In Yenisei
runic inscriptions, people busy in mining were called “alıgdan”. Besides, in Berge Inscription it is
written that the deceased “obtained gold and silver34”.
Golden plates found in tombs at Minusinsk, Kopen Çaatası and numerous jewelry made of
bronze, worked from metal, worked with mounting and carving techniques may be considered as
an evidence showing that Kyrgyz’ are great handicraftsmen.
Conclusion
When Yenisei Kyrgyz industry is mentioned, “Kyrgyz vases” spring to mind the most.
Previously, scientists discussed on whether these vases are domestic or imported. Teplouhov has
thought that Kyrgyz vases were brought from the south, from China or Mongolia35. Kiselev and
Evtuhov objecting this opinion have stated that Kyrgyz vases were domestic after a detailed
examination and only molds and production technology of the product may be obtained from the
south36. As it is understood from these information, Kyrgyz masters have produced their own vases
29

W.Eberhard, Çin’in Şimal Komşuları, trans., Nimet Uluğtuğ, TTK Pub., Ankara 1996, p.68.
G.K.Alıkulova, “Ene-Saydagı Kırgız Mamleketi (VI-VII kk.)”, p.88.
31
K. Jusupov, Kırgızdar, p.110.
32
N.Biçurin, Sobronie Sredniy o Narodah Obitavşih v Sredney Aziii v Drevnie Vremeno, v.I, p.360.
33
G.K.Alıkulova, “Ene-Saydagı Kırgız Mamleketi (VI-VII kk.)”, p.88.
34
A.R. Cusubaliev, “ Bayırkı Mezgilden Kokon Handıgına Çeyinki Mezgildegi Salttık Kırgız Koomunun
Sotsialdık Tüzülüşü”, Kırgız Kaganatı Türk Elderinin Orto Kılımdardagı Mamlekettüülügünün Cana Madaniyatının
Alkagında II, El Aralık İlimiy Sempozyumu, p. 109-115, 15-17 Noyabr, Bishkek 2014, p.112.
35
S.A.Teplouhov, “ Opıt Klassifikatsii Drevnih Metalliçeskih Kul’tur Minusinskogo Kraya”, Materialı Po
Etnografii, 4(2), Leningrad 1929, p.54
36
L.A. Eftyuhova, Arheologiçeskie Pamyatniki Eniseyskih Kırgızov (Hakasov), Hakniiyali pub., Abakan 1948,
p.92,94.
30
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by using vase making technologies of their neighbors in south. Buharalı states on the basis of Idrisi
that there is ruby embroidery in Kyrgyz’; “Kyrgyz’ were having rubies they’ve collected processed
at the mountainsides.37”
Yenisei Kyrgyz’ have sold valuable prey products, goods they’ve produced by melting
metals, their animals and their goods to the merchants coming from various regions of Asia.
Sometimes, they took their goods to China and bartered with products they’ve needed. Finding
various goods in Kyrgyz country from Chinese metal money to Arabic goods show that Kyrgyz’
were engaged in trade effectively. The most important thing is that by trade, Yenisei Kyrgyz’ have
followed developments and innovations in the world and enriched their cultures.
Kyrgyz who have lived good and bad periods during Middle Ages have left to the world a
legacy of culture giants as Epic of Manas and Chyngyz Aitmatov. This is also one of the most
important evidences showing that Middle Ages Kyrgyz’ had a strong socio-economic structure.
Socio-economic structure of Kyrgyz’ in Middle Ages constitutes also the base of today’s Kyrgyz
culture.

37

Eşref Buharalı, İslam Kaynaklarına Göre M.S.IX-XI. Yüzyıllardaki Orta Osya Türk Kavimleri, Phd Dissertation,
Ankara Universty Institute of Social Sciences , Ankara 2009, p.94.
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THE LIVING HERITAGE OF RICH BABUR CULTURE: BAGHS AND GARDENS
Assist. Prof. Müslüme Melis Celiktas, Karadeniz Technical University, melis644@hotmail.com.
Abstract: The Indian geography exposed to the invasion of many states throughout history, has
been among the lands that the Turks have wish to own them since ancient times. White Huns,
Gaznelles, Delhi Turkish Sultanate, Kalacs, Tugluks, Baburs, Nizamshahs, Kutubsahs and
Adilshahs were the main Turkic states continuing their existence in the Indian geography. During
the age of Babur state which took its name from its founder, Turks dominated the territories
covering the countries of North India, Afghanistan, Pakistan and Bangladesh. Baburs who never
aimed to plunder or colonize the mentioned geographical area, on the contrary, have left many
unique artifacts and proved that they saw these lands as their homeland. Surely, the greatest
contributions of the Babur state to India were in music, painting, literary works, architecture.
Almost all the Babylon rulers have their own exclusions. Taj Mahal, Red Fort, Fatehpur Sikri were
just a few of their legacy. The Babur state was also famous with its vast and vastly arranged baghs
and gardens. These baghs and gardens, were not only visually appealing but also Islamic elements
(have various names according to their place, contents and regulations). In this study, some baghs
and gardens made by the Babur rulers will be handled and their dates, arrangements and the
meanings loaded on them will be explained and their place in Turkish and Indian culture will be
evaluated.

Key words: Babur State, The Turks in India, Culture of Babur, Bagh of Baburs, Gardens of
Baburs.

After the loss of power of the Timur State in Asia, the Safavids rose to power in the Persian lands.
In India, The Delhi Turkish Sultanate in India and the Babur State were established. Babur ruled
the geography of North India, Afghanistan, Pakistan and Bangladesh today. Babur State was
founded by Zahireddin Muhammed Babur in 1526. His mother is the daughter of Yunus Khan, the
ruler of the Çağatay Khanate, a Muslim-Turk State founded by Chagatay, who was the son of the
founder of the Mongol Empire, Genghis Khan. His father was Ömer Sheikh Mirza, the governor
of Fergana of the Timurid state. He was from Barlas tribes who were Turkified Mongols.
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Western states claim that Babur's descendants came from the Mongols, thus giving names
like "Mogol" and "Mughal" to the Babur state. Muslim Turks had been hostile to the Mongols by
the fact that Cengiz organized the invasion to non-Mongol and non-Muslim Turks to India. Over
time, the name "Mogol" began to donate the oppression and danger that came especially from the
north. Because of this enmity, every state and dynasty settled in India adhered to this name enemy
from the north. (Bayur, 1987:4; Dickie, 1985:128) Of course, this name today suits Western
societies that are trying to erase the thraces of the Turks from Indian geography. However, the
Mughals hinted at every occasion, even in his case, that he was a Turk, and praised the Turkish
nation from time to time by criticizing the Mongols: (Babur, 1887:251, 254, 336, 368)
“Behre, Hosab, Canab and Cenyut, these few provinces were in Turkish saving for
some time and we conceived them as our property; We are forcibly or peacefuly we are
confident that we will be sovereign.”
“At the beginning of the Hembatu crossing, a few of the locals came and introduced
it with little gift and joined them.Together with these men, Abdrahim Şigavul, tried to win
the hearts of the Behle people and was delegated for said: "These provinces have been the
Turks for a long time, do not be afraid and frustrated and cause the people to break down.
This province will not be looted because we are close to this province (people)””.
“We regarded the villages of the Turks as ourselves. So they were not looted."

"Among the provinces, if the ambassador was used for peace, it was said that the
provinces belonging to the Turks would not make things difficult."
“Biyana, definitely not get into a fight with Miri Turk,
Turks are known for their agility and heroism…”
“Evil and corruption have always come from the Mongolian nation. They have
been five times enemies with me until now. The reason they are enemies with me is not
because they cannot agree with me. They have acted in this way a number of times against
their own Hans.”
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In addition to the political control of the Baburs in India. They also had influenced on
Indian art and culture. In the Babur period, the golden age of the Turks in India, science, art and
architecture the most important control of Baburs was Tac Mahal, the architecture of love which
was chosen as one of the Seven Wonders of the World with its spectacular visuality and structure.
In addition, Humayun Mahal, Kizil Kale, Fatehpur Sikri, which were both in Islamic and Hindu
styles, were among the most prominent architects of the Babur architecture.

The magnificent baghs and gardens as well as the architecture of the Babur state were
unique. Almost every ruler of the Babur had built baghs and gardens according to his own taste
and loaded meanings on them.
It is thought that the garden tradition belongs to the Ahamnid state in the 6th century B.C.,
and then passed through the Persians. In the 8th century A.D. in Abbasids, such gardens united
with architecture. It is possible to see the best examples of this time in Samara and Shiraz.
In the 15th century, developed version of Persian gardens (Farahani- Motamed-Jamei,
2016: 2-4) were observed in Timurian period. However, the gardens in this period were arranged
as mobile tent sites and accommodation places reminiscent of the semi-nomadic Turkish lifestyle.
They were mobile and located outside the city as the center of political power and social activities.
Some of the gardens belonging to Timur were mentioned in Zafername and Babürname. These
were Bagh-i Bihist (Heaven's Garden), Bagh-i Shimal (North Garden), Bagh-i Dilgusha
(Refreshing Garden), Bagh-i Naw (New Garden) and Bagh-i Davlatabad (Luck Garden).
(Babürname, 2006: 187; Şami, 1987: 205,253,382; Alan, 2007: 298; Dickie, 1985: 128-129;
Golombek, 1995: 137-139 )
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Picture 1:T.Harkness, A. Sinha, “History and Culture on the Yamuna River fort”, Places,
vol 16 (2), 2004, p.63.

Generally, the gardens developed by the state of Babar constructed in a series of terracus
of ground. Their plan was usually Turkish and Persian style with predominant religious concept
of paradise in the gardens. Because the Muslims, who had to live in arid deserts for years, were
very well aware of the importance of greenery, fruises and especially water, and they were been
able to apply these features in these gardens. Also, as mentioned in the Qur'an, paradise had eight
divisions and based on this concept, the gardens were divided into eight terraces. In these terraced
pleasure gardens, the main pavilion was in nearly every case either on the top most or lowest
terrace. Besides, in these terraces seeing two water channels designed to form a cosmic cross was
possible. The Gardens of Babars can be divided into three types: (Bhagwat, 1976: no number)
1. Developed around a mausoleum (Mausoleum Gardens): Humayun’s Tomb, Delhi 1556,
Akbar’s Tomb, Agra 1605, Jahangir’s Tomb, Lahore 1627, The Tac Mahal, and Agra 1658.
2. Developed as pleasure gardens: Nasim Bagh, Shalimar Bagh, Pinjore Gardens.
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3. Courtyard gardens: Anguri Bagh, Agra Fort, Garden of Amber Fort and Udaipur Lake
Place.

Babur, the founder of Baburs was a great gardener. (Jaffar, 1936: 29) The first structure of
the Babur state on the Ganges plain was chahārbāgh or chārbāgh belonging to the ruler Babur. It
was a Persian garden type surrounded by inner walls. However, Babur and in the later periods did
not show any Persian features. Because, there is specific garden structures in the Babur State rather
than general garden structures. For the chārbāghs of the Baburian period, we must first start from
the city of Agra. Babur built a chārbāgh on the other side of the Camna River on the opposite site
of their fortresses after they defeated Lodi sultans. (Koch, 1997: 140) The greatest feature of this
garden is that it has four walking paths with chārbāgh meaning of "four gardens" in Persian. This
style was first used in the Baburian period in India. Another example of this type was found in
Lahor, built by Babür's son Mirza Kamran.

there were three kinds of gardens belonging to the Babur State. However, due to the fact
that there were many large and small baghs and gardens belonging to the state, it is more useful in
terms of clarity to classify them as those located in Afghanistan, India and Pakistan geographically
while studying them locally. We will classify the main baghs and gardens of the Babur State can
be classified as follows:

I-

Located in Afghanistan

-Bagh-e Babur

Picture 2: http://www.gardenvisit.com/gardens/bagh-e_babur.
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Babur's gardens are called Bagh-e Babur. Bagh-e Babur was organized as a garden, but
after the death of the person who built it, it was referred as the person's tomb garden. So the oldest
Babur gardens were actually the oldest graves. Oldest Bagh-e Babur is on the hill Shah-e Kabul.
Indian gardens were also included in these gardens and the most beautiful example can be seen
during the Shah Jihan era. In the 1160s, features such as tombstones, mosques, surrounding walls,
entrance gate, caravansary, water channels and pools connected with marble in the garden
construction were added. Babur did not mention much of the characteristics of these gardens in his
memoir.

II. Located in the Indian Territory:
-GardenTomb of Humayun

Picture3:https://www.tripadvisor.com/LocationPhotoDirectLink-g304551-d311618i54136426-Humayun_s_Tomb-New_Delhi_National_Capital_Territory_of_Delhi.html
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Picture 4: http://www.ancient-origins.net/ancient-places-asia/tomb-humayun-gardentomb-inspired-taj-mahal-003222.
Humayun was the second emperor of the Babur State who ruled between 1532-1540 . His
second term 1555-1556 years. Humayun’s tomb was built by his son Akbar and designed by Mirak
Mirza Ghiyas, a Persian architect selected by his chief wife Bega Begum. The tomb took over
eight years to build. Humayun Tomb is square in shape and its corners are chamfered. There is
east-west and north-south pivot slicing. The Tomb in the garden is situated in the center as a
classical charbagh garden. The garden design of the tomb of Humayun is similar to design of
Babur’s gardens because of each of the four garden plots is subdivided by narrower waterways.
(Abduazizvoich, 2016: 210; Sparavigna, 2015: no number) Also the garden is divided into 36
squares by a grid of channels and paths.

-The Gardens of Taj Mahal

Picture 5: https://www.theconstantrambler.com/taj-mahal-symbolism-love/
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Picture 6: https://www.pinterest.com/pin/139752394659638758
Picture 7 http://www.sanalalfabe.com/dunyadaki-13-unlu-yer-ve-cevresi/

Taj Mahal is the best known and the most famous piece of Turkish Architecture in India.
It was built by Shah Jahan in memory of his third wife, Mumtaz Mahal. It’s construction began in
1631 but it wasn’t completed until 1643. It has a very large and complex structure. Composed of
buildings, gardens, tombs, water works infrastructure and small Taj Ganji and Moonlight garden.
Taj Mahal garden is unusual because it is located at the end of the garden and it is different from
the other Babur architecture because of White Mausoleum. (Sparavigna, 2013: 106) There are
pathways that divide each of four quarters of the garden into 16 sunken patterns and the water tank
in center is called Hawd al-Kavthar “tank of Abudance”. Also, it is very rich in that trees and
fountains.

-Ram Bagh (Agra)

Picture 8: https://manthandiary.wordpress.com/2014/08/28/photo-of-the-week-ram-baghagra/

Ram Bagh is the most famous garden of Babur. It is located 5 km northeast of the Taj
Mahal in Agra and it was built in 1528. Babur was temporarily buried in the garden but later, his

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

129

grave was transferred to a garden in Kabil. (Sinha, 2004: 63) Ram Bagh was the first example in
terms of shape, even though it is not the first Babur structure. (Dickie, 1985: 129) Ram Bagh was
a royal garden in Jahangir and one of the numerous palaces of Nur-Jahan. (Stuart, 1913: 42)

Ram Bagh was the first gardens of the riverside city of Agra. The basic building was not
located in the center of the garden and the houses along the riverbank were made in rows. On the
side of the houses there was the Garden of Eden which consists of four gardens which intersect
with the walking paths in the garden itself. Water around the river was surrounded by the corners
of the row houses covered by the walls of the garden. Because of this arrangement, the basic garden
was constructed which prevented the flow of the river. From there one can cross with a boat. The
main group of riverside buildings in Ram Bagh and the courtyard is opened on the set with a low
pool in the middle and the frontal river is straight. This plan was not applied in other gardens in
Agra.

-Mehtab Bagh

Picture 9: http://tourmet.com/mehtab-bagh/
Picture 10:http://tripandtravelblog.com/magical-sunsets-around-the-world/

It is located to the north and integral part of original scheme of the Taj Mahal, across the
Yamuna River and it is a complex of a gardens built by Shah Jahan in 1530. (Khan, 2014: 79) The
area of Mehtab Bagh is very huge and the garden was encircled by the red stone cladding on bricks
which were joined by lime. (Khan, 2014: 77) There are four sandstone towers in the corner of the
garden and two structures in north and south of the large pool. Each component of the Mahtab
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Bagh water system was interpreted a dialectical reflection on its poetics, the former was inspired
by a series of monumental inscriptions from the Quran on the Taj Mahal tomb across the river
while the latter looked over empirical analyses of excavated waterworks. ( Conan,

2007:

181)

Although the strength of the framework links physical waterworks and their functions in an
integrated system, literally the water follows from source to sink. Mahtab Bagh is an interpretation
of the paradise garden in Agra. Some historians and archeologists consider these gardens among
the finest garden architecture of the world. They shed light on layout and a lot of plants. Also,
Mehtab Bagh may be used for moonlight view of Taj Mahal. (Mccown, 2005:360)
-Shalimar Bagh (Şrinagar)
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Picture 11: Shalimar Bagh(Şrinagar) http://journeymart.com/de/india/jammu-andkashmir/srinagar/shalimar-bagh.aspx
Picture 12:http://www.alamy.com/stock-photo/shalimar-bagh-gardens-srinagar.html

Picture 12: S. Mubin, I.A.Gilani, W.Hasan, “Mughal Gardens in the City of Lahore-A
Case Study of Shalimar Garden”, Pakistan Journal of Science, Vol. 65, No 4, December 2013, p.
515.

It is a garden linked through a channel to northeast of Dal Lake. Shalimar is a Sanskrit
word that means “Abode or Hall Of love”. The history of the garden can be traced back to 2nd
century and it was built by Pravasena II who founded the city of Srinagar and ruled in Kashmir
from 79 AD to 139 AD. He had built a cottage for his stay at the northeastern corner of Dal Lake
and had named it as Shalimar. (Singh, 2011:74) And then, Jahangir built his celebrated Shalimar
Bagh to please his wife Nur Cahan, enlaged it 1619 and called it as “Farah Baksh” (delightful). In
1630, Shah Jahan extended it. It had a lot of names but the most famous name was Shalimar Bagh.
Also, the garden is the largest in size among the Babur gardens in Kashmir Valley. It has other
names: Farah Baksh and FaizBaksh. The garden has three elaborate terraces. The first terrace is
public garden and the second terrace garden along axial canal has two shallow terraces. And the
last terrace, the axial water channel flows through Zenana Garden.
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-NishatBaghs

Picture 13:https://en.wikipedia.org/wiki/Nishat_Bagh
Picture14:https://en.wikipedia.org/wiki/Nishat_Bagh#/media/File:India_-_Srinagar__032_-_sunset_at_Nishat_Bagh_Mughal_Gardens_HDR.jpg

It is a garden built on the eastern side of the Dal Lake in Kashmir by Asif Khan, the elder
brother of Nur Jahan, the most important wife of Jahangir in 1633. It is the second largest and
gayest of all Babur Gardens in Kashmir Valley. Nishat Bagh is an Urdu word that means “Gardens
of Joy”, “Gardens of Delight”. Although layout of Nishat Bagh, it was remodeled to fit the
topographic and water source conditions at the site chosen in Kashmir. ıt was an axial stream flow
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design to fit hill condition with water source originating at the top of hill end. Thus a rectangular
layout was built in the garden.

Today, Nishat Baghs start from the lakeshore and reaches up to an artificial facade at hill
end. Rising from the edge of the Dal Lake, it has twelve 12 terraces representing twelve Zodiacal
signs. But, it has only two sections, public garden and private garden or Zenana and Harem and
this difference is attributed to the later Babur gardens.

Nishat Bags are similar to the Shalimar Bagh in that it had polished stone channel and
terraces. Besides, one of the exclusivity of the Nishat Baghis that it has twelve terraces and the
second terrace is the most impressive among the all terraces because of the twenty three niches
provided the arched recess just the cascade. Also, the other exclusive feature of the Nishat Bagh
is the many marble thrones at the head of the waterfall, across the channel. (Singh, 2011: 77-80)
-Yavindra (Pinjore )Gardens

Picture 15:
https://en.wikipedia.org/wiki/Pinjore_Gardens#/media/File:GardensChandigarh.jpg
Picture 16:http://www.chandigarh.exploreindia.in/pinjore-gardens.asp

Yadavindra Gardens were also called as Pinjore Gardens because of the village in Pinjore.
They were built by Navab Fidal Khani the architect and foster brother Aurengezb in 17th century.
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Yavindra Garde suffered from goiter and had wild outlandish jungles and bad air, water. Thus
nobody lived in there.

-RoshanaraBagh

Picture 17:http://stuartfreedman.photoshelter.com/image/I0000m1weD19Edbg
Picture 18:http://www.strollup.in/#!/delhi/visit-places/Roshanara-Garden-Kamla-Nagar-439

Roshanara Bagh was built by Roshanara Begum, the second daughter of the Shah Jahan. It
is located in Shahjhanabad, now Old Delhi. The garden has a raised canal with flowering plants
on both sides. Today the garden holds a white marble pavilion built in memory of princess
Roshanara, died in 1671 and was buried there. (Singh, 2011: 81)
III. Located in the Pakistani Territories:
-Shalimar Garden

Picture19:https://en.wikipedia.org/wiki/Shalimar_Gardens,_Lahore#/media/File:Hayat_Baksh_(
Bestower_of_life)_terrace.jpg
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These gardens were built by Shah Jahan in Lahore. It’s construction began in 1641 but
completed following years. Shalimar Garden was included in the UNESCO World Heritage Site
list along with Lahore Fort in 1981. The Gardens were laid out from south to north in three
descending terraces. The three terraces have names in Urdu:

- The Upper terrace named Farah Baksh (bestower Pleasure)
- The Middle terrace named Faiz Baksh (bestower Goodness)
- The lower terrace named Hayat Baksh (bestower Life)
A canal named Shah Nahar (royal canal) was used toirrigate The Gardens. It is known as
Hansti Nahar (Laughing canal). Besides, there are 410 fountains and

these fountains are

discharged into wide marble pools. Because of the hot weather very hot, the garden is rendered
cooler by the flowing of the fountain. It credited to the ingenuity of the Babur engineers. The
distribution of the fountains is as follows: (Singh, 2011: 84)

-The Upper level terrace has 105 fountains
-The middle level terrace has 152 fountains
-The lover level terrace has 153 fountains.
-All combined, the gardens therefore have 410 fountains. Besides, the Gardens have 5
cascades including the great marble cascade and Sawan Bhadoom.

-Dilkusha Garden

Picture 20 http://la-hore.tumblr.com/post/79393535940/emperor-jahangir-wished-to-beburied-in-lahore-in
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The Dilkusha was laid out previously by empress Nur Jahan (1577-1645). The mausoleum
in the garden, built for Jahangir who had political stability, a strong economy and impressive
cultural achivements. It is classical Babur architecture in that the tomb is at the center of the garden,
have feeding fountains and square tanks. Also, the tomb of Nurjahan is here.

-Verinag Garden

Picture 21:https://en.wikipedia.org/wiki/Verinag#/media/File:Panorama_of_Verinag_Spring.jpg
Picture22:https://en.wikipedia.org/wiki/Verinag#/media/File:Water_canal_in_mughal_garden_verinag.jpg

It was built by Jahangir in Pakistan. It was a water garden and the water is collected in a
pool surrounded by acred recesses, and then flows down a 300-yard canal to Bihat River. Jahangir
wished to be buried at Vernag gardens, but his wife, Nur Jahan, disobeyed his wishes. Today
nothing remains of pavilions which once decorated the area. (Singh, 2011: 85)
Conclusion
As a conclusion, 16th and 19th centuries, the Babur State, which dominates the lands of
North India, Pakistan and Afghanistan today, has marked its geography in especially the
architecture besides the art and the administration. Even today, these architectural works are
among the best buildings in the world. Especially the garden architecture among the buildings built
by the Babur State has caused great repercussions on the land of India, and it has attracted
considerable interest even by the locals in this country. The tradition of garden architecture started
with Babur, the founder of the state, and was continued by other rulers. The baghs and gardens
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created by the individual tastes of each ruler have become symbols of power, faith and love as we
have seen in the above examples. Certainly, baghs and gardens in the Babur State are not limited
to the examples mentioned above. There are many other baghs and gardens such as Dilkusha,
Badami, Achchhabal, Hazoori, etc… However, it should be emphasized here that the Babur state
was not a Mughal but a Turkish state. Therefore, their architecture, baghs and gardens in India
were not Mughal but Turkish gardens and also they all reflect the Turkish-Islamic tradition.
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Critical Classroom Discourse Analysis as a Tool for Understanding Sociocultural
Aspects of Language Learning
Amin Davoodi, PhD Student in Curriculum and Instruction, Texas A&M University, USA. davoodi@tamu.edu
Mostafa Hasrati, Associate Professor of Applied Linguistics, Razi University of Kermanshah, Iran.
hasrati@yahoo.co.uk

Kumaravadivelu (1999) argues that his model, Critical Classroom Discourse Analysis
(CCDA), can be used to have a better understanding of the nature of interactions in classes. He
also emphasizes on the role of having a critical view toward sociocultural aspects of learning in
classroom discourse. By the same token, this study is an attempt to build upon Kumaravadivelu
(1999) model and delve into some of the facets of sociocultural aspects of foreign language
learning in an Iranian EFL context. To this end, 19 English classes consisting of 376 students at
an Iranian language institute were observed. The students aged between 14 to 28. Also, semistructured interviews were conducted with 30 Iranian English teachers. Thematic codes, analytic
induction and constant comparisons were utilized to analyze the data. The results of the study
revealed that language classes can be considered as minisocieties with their own cultural norms
and paradigms. Also, such minisocieties should be analyzed from two perspectives: microminisocieties and macro-minisocieties. Thus, this study tries to discuss various aspects of
sociocultural issues in foreign language classrooms by making a distinction between microminisocieties and macro-minisocieties in an Iranian EFL context.
Keywords: Critical Classroom Discourse Analysis (CCDA), Language Learning, Sociocultural Aspects of
Learning
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Identity Reconstruction and Foreign Language Learning: Challenges and Solutions

Shakiba Razmeh, PhD Student in Curriculum and Instruction, Texas A&M University, USA. shakiba@tamu.edu
Dara Tafazoli, PhD Student in Language and Culture, University of Córdoba, Spain. dara.tafazoli@yahoo.com

Many scholars have talked about the role of culture in foreign language learning and how
learning a foreign language can affect the learner’s identity. Actually, identity of a foreign
language learner is usually affected by the target culture. However, learners are unique and we
cannot generalize whether such effects are positive or negative. Some learners tend to keep their
native identity while others prefer to shape a new identity based on the foreign language.
Therefore, identity reconstruction is one of the hot topics in the area of language and culture. In
this study, an attempt has been made to critically review current studies on identity and foreign
language learning. Thus, challenges of identity reconstruction in foreign language learning as well
as some practical solutions are discussed
Keywords: Identity Reconstruction, Foreign Language Learning, Culture
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An Academic Word List for Chemistry and its Validity Test
Bahareh Malmir, PhD candidate in TEFL, Ilam University, Iran. baharmalmeer@yahoo.com

The present study established a Chemistry Academic Word List (CHAWL) out of a corpus
of approximately 5 million running words called Chemistry Research Articles Corpus (CHRAC).
The corpus included 700 research articles published in 35 journals in seven major sub-disciplines
of physical and theoretical chemistry, analytical chemistry, biochemistry, organic chemistry,
inorganic chemistry, spectroscopy, and electrochemistry. Coxhead’s (2000) AWL and the
selection criteria of frequency and range were used to develop a list of 516 highly frequent
academic words in chemistry. The validity of the wordlist was tested following the three principles
to test the validity of academic word lists suggested by Liu & Han, (2015). The results indicated
that CHAWL accounted for 15.95 % of the all the words in the Chemistry Research Article Corpus
and had higher coverage than Coxhead’s (2000) AWL in a validating corpus. Moreover, the
observed difference between CHAWL and AWL’s coverage in the field of chemistry was
statistically significant. Pedagogical implications for English for Chemistry Purposes academic
readers, writers, instructors, and material developers are discussed.
Keywords: academic word list, chemistry academic word list, English for Specific Purposes, English for
Academic Purposes, word selection criteria, validity test
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The Role of Corrective Feedback in Willingness to Communicate among Iranian
EFL Learners
Sajad Sadeghi, Islamic Azad University of Korasgan, Iran. sajad.sadeghi2000@gmail.com

Corrective feedback is one of the most crucial factors in teaching English to speakers of
other languages. Teachers usually use corrective feedback in order to both correct their students’
mistakes and motivate them to actively engage in class discussions. In the third millennium, the
most important reason that people try to learn a foreign language is to communicate with people
from other countries. Communication is the main purpose of many EFL classes. Thus, corrective
feedback can be used to enhance Willingness to Communicate (WTC) among EFL learners. In this
study, the data comes from interviews with 20 EFL teachers on their experiences toward the
relationship between corrective feedback and WTC in EFL classes. The interviews were coded
and analyzed based on some themes. The results of the interviews revealed that corrective feedback
seems to motivate EFL learners in general. Also, it is discussed that how corrective feedback, if
not provided in appropriate manner, can demotivate EFL learners.
Keywords: Corrective Feedback, Willingness to communicate, EFL
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Documentary Films for Analyzing Street Music as a Social Issue: A Case of “Show
Park”
Dariush Nazari, Director at IRIB, Kermanshah, Iran. Dariunaz1358@gmail.com

Street music has been growing in Iran since 2000. Most of such singers, if not all of them,
do not have the legal and official permissions to sing and they perform a lot in the so-called
“underground parties”. When it comes to video clips, some Iranian teenagers have found
themselves in trouble as they participated in “illegal” and “unofficial” video clips of such singers
which can jeopardize their future. Therefore, in this paper, which is based on a documentary named
“show park”, I would like to argue that documentaries can help both sides by providing the chance
for the opponents and the proponents of this kind of music to support their arguments which can
lead to clarification of the issue. Such a chance is not usually available in public channels due to
their nature. Thus, documentaries can bridge the gap and play helpful roles as far as a social issue
is concerned.
Keywords: Documentaries, Street Music, Social Issues.
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Environmental Engineering Curriculum in Iranian Universities: A Critical Study
Reza Davoodi, PhD Student in Environmental Health Engineering, Tehran University of Medical Sciences, Iran.
Reza_yello_2000@yahoo.com

Some of the major Iranian universities offer programs in environmental engineering. Those
programs are at both undergraduate and graduate levels. Also, a few of Iranian universities have
PhD programs in environmental engineering. However, there is a common problem in most of
them, if not all of them. The problem is with the curriculum which has not been modified over
decades. Although the curriculum includes some of the major aspects of environmental
engineering, there are few important areas, like the role of technology in protecting environment,
that have been ignored. Therefore, this study tries to analyze the available curriculum for
environmental engineering at both undergraduate and graduate levels and tries to provide some
recommendations for modifying the curriculum which can not only help the students to receive
better education but also can result in more protection of the environment.
Keywords: Environmental Engineering, Curriculum, Health Engineering
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The Effect of Online Communication on the Improvement of Writing among
Iranian EFL Learners
Sajad Sadeghi, Islamic Azad University of Korasgan, Iran. sajad.sadeghi2000@gmail.com

Writing is one of the four main language skills. The importance of writing is twofold: on
the one hand, many students are interested in learning foreign language writing so that they can
write articles at the university level. On the other hand, writing can be considered as a hobby.
Many people like to write freely and writing can entertain them. Therefore, this study was an
attempt to see how online communication can improve writing among Iranian EFL learners. To
this end, 20 EFL learners received online communication from their teacher via email for 10
weeks. The emails included both everyday communication as well as writing tips. At the end of
the experiment, by comparing to the pre-writings, two examiners analyzed the students’ postwritings to have inter-rater reliability. The results of the study indicated that online communication
via email can increase the quality of the writings by EFL learners. The paper provides some
suggestions for integrating online communication into EFL writing curriculum.
Keywords: EFL Writing, Online Communication, EFL learners
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Uncovering Forgotten Literary Legends through Documentary Films: A Case of
Lahuti in “Voice of Persian Poetry”
Dariush Nazari, Director at IRIB, Kermanshah, Iran. Dariunaz1358@gmail.com

Besides working as a medium to show social issues, documentaries can also shed light on
the forgotten literary figures. In this paper, which is based on a documentary named “the voice of
Persian poetry, I would like to argue that Lahuti, as one of the greatest Persian poets of all time,
has been unfortunately forgotten due to lack of attention from both writers and movie makers.
Therefore, through making a documentary, an attempt has been made to focus on his life and works
so that those who are interested in Persian literature can have a chance to get to know him better.
The results of my research showed that not only there have not been enough videos about Lahuti,
but also few papers have been written about him which can be probably due to political reasons.
Thus, in this paper I would like to argue how documentaries can push politics away and bring the
realities of literature to our everyday life.
Keywords: Literary Legends, Documentaries, Lahuti, Persian Literature
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A Comparative Study of the Perceptions of Iranian EFL Teachers and Learners
toward Mobile Assisted Language Learning
Sajad Sadeghi, Islamic Azad University of Korasgan, Iran. sajad.sadeghi2000@gmail.com

With the advancement of the technologies, mobile devices have gained a lot of attentions
by educators. Mobile Assisted Language Learning (MALL) refers to the application of mobile
devices for educational purposes in classrooms. In foreign language learning, mobile devices can
be used for language learning purposes in general and vocabulary learning in particular. To this
end, in this study, mobile devices were used for teaching vocabulary to intermediate EFL learners.
The treatment was 15 minutes for 20 sessions. At the end of the experiment, interviews were
conducted by both of the EFL teachers and the EFL learners. The results of the interviews revealed
that both EFL teachers and learners believe that mobile devices are useful tools for vocabulary
learning. Finally, the paper provides some suggestions on how mobile devices can be used in
language classes.
Keywords: Mobile Assisted Language Learning, EFL Teachers, EFL Learners
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The Dying Patriarch Figure in Dowlatabadi’s Missing Slouch and the Eternal Struggle of
the Inexistent Big Other to Dominate the Subject
Farhad Poordakan, M.A. holder of English literature, English Department, Faculty of Arts, Kharazmi University,
Tehran, Iran. Farhad.poordakan@gmail.com
Ali Ghaderi, PhD student in English Literature, English Department, Faculty of Arts, Razi University, Kermanshah,
Iran. ali.ghaderi988@yahoo.com
ABSTRACT

This study is to present a close reading of Mahmoud Dowlatabadi Missing Slouch based on
Žižekian concept of big Other. Lacan teaches us that our identity, gender, desires, and so forth are
shaped and even generated by language. With Žižek, we understand that it is the language that
controls us as an omnipotent entity. In other words, language speaks us. In Missing Slouchi,
Mergan, as the main female character, struggles for her and her children’s survival in a rural
community that is completely male dominated after her husband left her. The imagined figure of
the primordial father never leaves Mergan and the feminine subjectivity alone in Dowlatabadi’s
novel. Constantly characters such as Ali Genav try to dominate fragile feminine figures such as
Mergan and Hajir. However, through presenting evidence of the inexistence of the big Other
(primordial patriarch figure in this case), it will be demonstrated how Dowlatabadi gives female
subjects their own voice to prove the assumptions and prejudices of totalitarian male figure to be
baseless and wrong. Moreover, Dowlatabadi does not cling to a modern, urban context and to
upper class women to lead his quest against the inexistent big Other. The big Other’s inexistence
eventually is a proof of its being the symbolic order; an order of fictions functioning on a stage
different from material causality; as Žižek shows us. Therefore, it is only for those who attribute
to language absolute material and ideological authority that the big Other exists. This is a matter
of belief and it is correlative, in Missing Solouch which is set in early Modern Iran, to the symbolic
trust, belief and faith of characters’ language in fictitious credibility of the big Other.
Dowlatabadi’s brilliant portrayal of Mergan and what she goes through in the patriarch figures’
intricate web creates a scale on which the assumed existence of the big Other is challenged and
undermined to a great extent.
Keywords: big Other, Dowlatabadi, early Modern Iran, Mergan, patriarch figure,
Žižek.
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The Genealogy of Big Other In Lacan and Zizek
In order to figure out the concept of big Other, one might go back to Lacanian other (with a lower
case o), which roots back to Lacan’s definition of ego within his register theory. For Lacan, “other”
is an integral part of ego and ego is in itself imaginary. Hence, “other” signifies other (imaginary)
egos and how we perceive them to be (mostly we perceive them to be like us). In his book II of
seminars, The Ego in Freud's Theory (seminars delivered during 1954-1955) Lacan categorizes
the two, equating the one with lower case o to ego and the one with capital O to speech function
(1988, p. 236). Moreover, regarding the nature of ego itself, Lacan comments, “what analysis
teaches us, on the other hand, is that the ego is an absolutely fundamental form for the constitution
of objects. In particular, it perceives what we call, for structural reasons, its fellow being, in the
form of the specular other. This form of the other has a very close relation to the ego, which can
be superimposed on it (1988, p.244).
Generally big Other (or at least Other) is roughly one of Lacan’s key terms with which he defines
a wide array of concepts and which recurs within his seminars of the 50s through his last ones.
More or less, Lacan utilizes the term within clinical context and treats it with a scientific
standpoint, taking advantage of it to explicate such subjects as infancy and pyschosis. A survey of
Lacan’s seminars can further illuminate the issue of big Other. In book III of his seminars dubbed
The Psychoses (seminars delivered during 1955-1956), Lacan draws heavily on the psychotic
problems of Daniel Paul Schreber reflected in his Memoirs of My Nervous Illnes and aims at the
issues that are relevant to this topic. Here, Lacan uses big Other as a means through which we can
“talk about this S, about this subject that we radically are.” (1997,p.52). He assets that big other is
unknown, that is, an unknown reference point of the subject. (1997,p.56). The Psychoses is perhaps
one of the first few places where Lacan associates the big Other with father image, thereby
evaluating Schreber’s problem with paternal imago claiming that it is “the fallen and meager other
with whom he is not able to have any relations except relations of frustration” (1997, p.209).
Lacan’s medical standpoint towards big Other pervades through the book X (covering seminars
delivered during 1962-1963) where he draws upon the notion of big Other to give an explanation
of how, presumably, an infant might communicate with an adult who is the infant’s supposed
supporter, or big Other. Here, Lacan deems big Other as a supporter or a provider (2014, p.32).
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Hence, Lacan’s conclusion accounts for the mother (or her “mammary glands”) as the main
provider of the infant, to have the potentiality for being the big Other (2014, p.302).
In his book XI (1964) known as “The Four Fundamental Concepts of Psychoanalysis”, Lacan deals
with the pivotal concept of “subject supposed to know” [sujet supposé savoir] while discussing a
scientific analytical process, transference (the relationship that a patient develops with the analyst
throughout the analysis process). For Lacan, subject supposed to know is correspondent to the
illusory concept of self-consciousness (Evans Dictionary of Lacanian concept, 2006,p.199). In the
same fashion, the analysand enters into the analysis process with this supposition rather than his
actual knowledge about the analyst. While trying to define how an analyst is trusted by the
analysand, Lacan comments,
“What defines an analyst? I have said it. I have always said right from the start, it's just that no one
has ever understood anything, which moreover is natural, it's not my fault , that an analysis is what
one expects from an analyst. But this "what one expects from an analyst" - we would obviously
have to try to understand what it means” (The Other Side of Psychoanalysis, 2997, p. 52-53).
The book XVII of Lacan’s seminars (The Other Side of Psychoanalysis) still exploits the term big
Other within a new context, that is, in relation to the notion of jouissance. While discussing the
relationship between jouissance and Other, Lacan talks about a formless father or god and
mentions a body who says ‘I am what I am’. He calls that body big Other and rhetorically asks
“What has a body and doesn’t exist?” and answers himself “big Other”. (p.66). Even though Lacan,
gives big other a fresh prospect, he, implicatively, reaffirms his previous contention that big
Other’s authority is unknown and it remains within the framework of “I am what I am”.
Under Zizek, however, the term big Other undergoes alterations and is used more at the service of
philosophy rather than science. Like Lacan, Zizek exploits the term to discuss a wide spectrum of
subjects ranging from Althusserian ISA to Lacanian symbolic order and historicity. However it is
in Less Than Nothing: Hegel and the Shadow of Dialectical Materialism (2012) that Zizek devotes
himself to provide the readers with his ow definition of big Other, clinging to Lacanian definition
at times, and departing from it in some other cases. By changing Lacanian subject supposed to
know into “subject supposed to not know”, Zizek gives his new explication of the term as an
agency “whose ignorance should be maintained” (p.88). The innocent and even holy ignorance
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highlighted by Zizek is intertwined with the notion of ‘tact’ which is a step ahead of politeness.
This face of big Other is immediately followed by another one: “subject supposed to believe”, an
agency of “transitive belief” which can, through a collective illusion of believing in something,
catapult a belief into subjects (pp.90_91). Zizek’s next two elaborations on the faces of big Other
seem to be in tandem with those of Lacan, Since he gives us an analogy of an analyst who is the
big Other because he is the agency “for which one has to maintain the appearance (of an active sex
life)” (p.91) and also the image of God as “the ultimate jokester”, “the Master who sees everything
and secretly pulls the strings” (p.95) and, in Lacanian terms, the subject supposed to know. Zizek’s
various definitions emancipates the term from its radical scientific sense and theorizes it more
flexibly.
Zizek’s involvement with big Other is not limited to Less Than Nothing. In his The Indivisible
Remainder (1996), Zizek discusses how the big Other can cause the exoneration of responsibility
“with regard to the symbolic network of tradition which overdetermines” someone’s speech which
can be the justification of those who make racist remarks, for instance (p.93). His The Sublime
Object of Ideology (1989) is another fertile ground for the discussion of big other in symbolic order
(p.116), Cinema (pp. 125_126) and Lacanian subject (137), inter alia.
Zizek also discusses the possibility of the big Other’s non-existence. Drawing on the Lacanian
motto [il n'y a pas de grand Autre] or simply, “"there is no big Other”, Zizek argues that any
attempt to know, discuss or find the big Other might result in a philosophical impasse. In his For
They Know Not What They Do (2008) he comments,
“What if, precisely, there is no "unknown code" to be deciphered — what if the reality is that we
don't know the code because there is no code, no substantial psychological reality behind the masks
we are wearing? This, precisely, is what Lacan is aiming at with his proposition that "there is no
big Other [il n'y a pas de grand Autre]": there is no ultimate code regulating our exchanges”
(p.lxviii)
Despite this possibility, in his Looking Awry (1991) Zizek comes to the idea that even the illusion
of the big Other holds subjects’ social interactions and its removal negates the possibility of our
“social reality” (p.84). Hence, big other can neither be fully embraced nor wholeheartedly rejected;
it is an absent necessity, a crucial factor that might not even exist.
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Missing Soluch: An Introduction

Mahmoud Dowlatabadi is among the major modern prose writers of Persian literature beside such
authors as Sadiq Hedayat, Sadiq Chubak, Simin Daneshvar, Ahmad Mahmood and Bozorg Alavi,
among others. Born in 1940, in Dowlatabad, a village in Sabzevar, Eastern Iran, he mostly sets his
short stories and novels in the same milieu to reflect the hardships of life that the peasants and
villagers faced in those areas. In other words, Dowlatabadi chooses to intermingle universal themes
with regional setting using his realistic style. A considerable number of his works represent
peasantry as the main sufferer of social and even global changes and also the victim of their own
greed, follies and beliefs. Dowlatabadi’s longest (if not most prominent) work Kelidar, with nearly
3000 pages deal with the life and death of a group of rebels within the same context. Similarly,
Afsaneh-ye Babd Sobhan (The Legend of Baba Sobhan), Dowlatabadi’s another major longer
story, designate a piece of land to be a desired object of peasants because of which a catastrophic
murder happens. Also, Karnameh-ye sepanj (The Fifteen year Record) consists of a set of short
stories that portray how the natural adversity couples with social and economic calamity to crush
the countrymen/women. The same viewpoint recurs, more or less, within his three-volume novel,
Elapsed Time of Elderly people.
In Missing Soluch, Dowlatabadi critically focuses on the representation of poverty and enmity
within the rural society which are caused by natural and societal difficulties: the land is barren and
the jobs are rare. The novel is set within the context of land reform/redistribution in Iran during
the reign of Second Pahlavi Shah, which causes massive immigrations from the villages into cities
for job and facility. The whole course of the story in Missing Soluch involves people’s departure
from their own homes to remain alive, and the problems and mishaps of this self-exile ranging
from familial deprivations to traumatic emotional experience. The author’s utter familiarity with
this type of life enables him to provide the readers with the unique and graphic details of such
miserable life, as Karim Emami (1989) believes that in Missing slouch, “one finds the hunger and
poverty of the peasants so convincingly described that one concludes this could only have derived
from actual experience. No feat of imagination would yield such realistic results” (p.85). Hence,
the dark and hopeless atmosphere of the novel reflects the dilemmatic situation of peasantry within
modern Persian society. On the one hand, they have their own traditional life style and values and
on the other they encounter what Hillmann (1982) names as the main themes of Missing Soluch

International Conference on Humanities and Educational Research, ISSN 2469-7486
March 23 – 26, 2017, Houston, Texas, USA CONFERENCE PROCEEDINGS

154

and similar works, “the mechanization of agriculture, rural public education, community's loss of
roots as feudal” (p.15). To conclude, Missing Soluch is an account of the decay within various
strata of rural life, caused by governmental authority and people themselves.
The inexistent Shadow of Big Other in Missing Soluch
The title of the novel reflects a vacancy resulted from the absence of a significant dimension,
something or someone who must be there but is absent. Something or someone whose presence is
equivalent to meaningfulness and whose nonappearance embodies hollowness so that it is as if
Soluch is a reason to give meaning to many things and his disappearance causes a “lack” (in the
Lacanian sense of the word). This existing though non-existent body is not even among the first
ten main characters of the novel. “Soluch” is a masculine (and of course rural) name and the book,
whether unwittingly or on purpose, hints that within the countrified considerations, the absence of
male causes a void not to be filled or satisfied with anything else; a missing so significant that has
become the title of a book. This lack compels and defines the main character who is Mergan. A
strong though oppressed woman, oppressed by all male characters and the lack which is by nature
again male, who perhaps is at war with herself, others and the male dominated language and culture
throughout the novel.
Nonetheless, Soluch is the representative of a wide array of his contemporary males and he could
also be roughly put on a par with his ancestors, i.e., the novel’s title, quite implicatively, holds
Soluch to be the emblem of the male-dominated society to whom others (their families or relatives)
cling to live, to give meaning to their lives, and to flee from blankness. The novel’s nomenclature
represents Soluch as an empty signifier whose signified is meaning, life and the fulfillment of
needs. According to Žižek, “it is the very excessive-possessive nature of male desire which makes
it destructive of its object – (male) love is murder” (2008, par. 2). We can observe how Mergan
and Hajir are both trapped inside a male dominated community and constantly haunted by male
character’s sexual infatuations. The struggle between a strong female character, Mergan, and other
destructive males, even Abbas-her son-continues till the very last pages of the novel. She is not
totally liberated from the shackles of the primordial patriarch figure, the big Other of a male
language or culture. However, what the story tells us is also covering the ‘other’ of the story.
Constantly, the plot represents its own alternative; that is what if the things in the past had
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happened differently. Žižek summarizes this concept through discussing Borges’s Fictions. He
asserts that a book, a story, or a film is not complete if it does not contain its own counter-book
(2008, par. 2).
The very first sentence of the novel, also, supports this view, “Mergan raised her head from the
pillow. Soluch was gone” (Dowlatabadi, p.1). Mergan, also a rural woman, seeks her husband
(who is gone) as soon as she stirs in the bed. She desires Soluch’s inexistent presence thinking that
if he were there the things would have been going on differently; she is almost sure that she would
not have been in that much pain and trouble. Even when finally Soluch’s absence is accepted by
Mergan, she makes up things to compensate for this lack. As an instance for supporting this claim,
She makes up things such as Soluch sending money for them once in while on monthly routine so
they can enjoy eating meat at their table (p.27); a claim which other residents of the Zaminj almost
are sure is a false one. In other words, Mergan, Hajir, Abbas, and Abrau all have this fantasy, and
Lacan teaches us our fantasies are generated and shaped by lacks that dominates language, of
Soluch being there and making their lives easier and more comfortable. In this way the counter
book would be a rural chronicle of pleasant memories and never ending romances between men
and women, wives and husbands. Of this Žižek says “One perceives simply that there is another
story which needs to be told, but which remains absent. There is a hole” (2008, par. 3).
Raising one’s head from the pillow alludes to a new beginning of life and the symbolic facet of it
becomes even more tangible when it is assigned to be opening sentence of the novel. A new
beginning that marks a woman’s fate who does her best to get rid of bondages and shackles of
male destructive sexuality imposing itself through the big Other. In other words, this novel begins
with a sentence that reflects an inner lack of a women abandoned by his husband. Dowlatabadi,
quite ambidextrously, designs the opening sentence of his novel to be a dark, disquieting one in
order to build a ground upon which further predicaments of Mergan can be portrayed. The paradox
of giving such an unquestionable role to Soluch and his passivity throughout the course of the story
cannot decrease Mergan’s anxiety. Right from the start, Dowlatabadi shows that Mergan’s
thoughts are inextricably intertwined with Soluch’s presence (or absence) and provides his readers
with clues regarding inner pangs of a forlorn woman even before beginning the second sentence.
Throughout the novel, Mergan and Hajir, two leading female characters of the story, feel alienated
from the rest of the characters, themselves, and the reality surrounding them. The absence of the
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patriarch figure simultaneously alienates them and defines them, particularly Mergan, as opposing
to the male destructive sexuality. “The paradox is thus that there is no Self that precedes the Spirit’s
“self-alienation”: the very process of alienation creates/generates the “Self” from which Spirit is
alienated and to which it then returns” (Žižek, 2008, par. 14). Perhaps the most distinguished and
pivotal symbolic scene of the males’ destructive sexuality is alluded to in the part where the wild
and crazy male camel attacks one of the older members of its herd and Abbas intervenes. Abbas
is almost killed by the enraged camel. In total desperate he throws himself into an old well, a
symbolic return to womb of the ancient maternal body. In the darkness and dampness of the well
he rests in pain and agony with snakes all around him. The interesting thing is that the male,
murderous camel, who wanted to kill the older father of the herd and Abbas as well, put his neck
into the well symbolizing sexual intercourse. This could be read as an opposition between the other
of the culture and the defenseless (human) essence which will be dominated finally by the big
Other.
Taking care of the herd of the camels is a cultural product since it provides residents of villages in
the desert food, clothes, and finance; it is a bridge between nature and culture. When Abbas is
attacked by this product of nature-culture hybrid (a product of agricultural civilization), he is
dominated by the male destructive sexuality. Finally when in the following day Abbas is rescued,
all his hair has turned white and he has lost his power to talk. The cycle of male destructive
sexuality which is a product of the big Other is also reflected when Mergan is raped by Sardaar,
the owner of camels (Dowlatabadi, p.71).
What seems to make Abbas and Abrau big other, is their (little) capability to earn money and
become family’s breadwinners in the absence of Soluch. However, this conception is only formed
in Mergan’s mind, since Abbas and Abrau are too callow to assume a breadwinner position and
are only enough to show recalcitrance and unruliness. Abbas endlessly pursues lowly hobbies
(cheap gambles, for instance) and Abrau wishfully dreams about an ambitious, luxurious life and
goes so far that he even intends to kill his own mother when she resists their pressure for selling
her land share (p.81). In other words, Soluch’s sons are two sides of an extreme and are both unfit
for the role that is publicly assigned to them (the supervising face of the big Other), to the extent
that Mergan has to try her hands at “whitewashing” (p.43) and different chores (p.46) to earn a
living.
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Moreover, even though absent, the name of Soluch, and by extrapolation, the name of the father
whose power comes from the big Other of language and religion, exercises its own dominance on
the subject. Mergan cannot marry another man again for the name of Soluch still remains on the
plate of her life. This is not because Soluch is there or even alive, this is because Soluch is in a
state of symbolic death. It is as if the Dead Father returns after his death through only his name.
More interestingly, although Slouch’s absence is by definition a crime against his family, his law,
that is Mergan’s inability to marry again or divorce, returns and dominates the subject through
only his name. In addition, Mergan herself confesses to the authority of this name when she falsely
claims that he still sends money from his self-imposed exile. Dowlatabadi himself highlights that
the symbolic appearance of Soluch at the end of the novel is not real and happens only within
Mergan’s mind, a presence which is felt throughout the course of the story (as cited in Ghorbani,
1994, p.150).
With all this being said, one may ask what is liberating about Mergan’s pains, agonies and
imprisonment in such an oppressing male culture? Somewhere in the novel we are told that
Mergan and her daughter are whitewashing to earn some money. Mergan celebrates a love which
is hidden. She sings, moves in frenzy and ecstasy, and thinks with herself that “does love have to
be evident and apparent for one to have the right to be called “in love”?” (Dowlatabadi, p. 46).
Mergan celebrates her love freely even though Soluch is not there and he cannot express his love
for her. Mergan accepts the absence as well as the power of the absent patriarch figure. The
patriarch figures try to enslave Mergan and her daughter, and they are able to in some cases such
as Ali Genav’s marrying Hajir, but Mergan resists by the means of devoting herself to her family
and life. This resistance against the big Other and accepting its power to some extents makes
Mergan a different character than the others. Moreover, although she is most assuredly not aware
of the fact that language and culture of her people are defined and shaped by an inexistent big
Other that put males in authority and dominance, she practices actions, shows resistances, and
conducts a life that proves her opposing against patriarch figures and male destructive sexuality.
Žižek (2012) draws the relationship between subjectivity and the big Other of language and by
extension, religion and culture. He wittingly illustrates that an imbecile should use a stick for
walking for s/he is basically inadequate in wit and suffers from imbalance in intelligence, (p. 2).
Žižek contends that the stick is a metaphor of language itself (Ibid) on which we lean on to make
up for our psychological inadequacy or imbalance. And he continues “we all, […], have to lean,
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[…], the symbolic order, […], what Lacan calls the ‘big Other:’ […] the idiot is simply alone,
outside the big Other, the moron is within it (dwelling in language in a stupid way), while the
imbecile is in between the two - aware of the need for the big Other, but not relying on it, distrusting
it (p. 2). The imbecile distrusts big Other but will not forget its absent presence. Dowlatabadi’s
Mergan is the literary epitome of this distrust in big Other.
Mergan distrusts social constraints, males’ character and dominance, the cultural cliché that
women are weak, and so forth. Through her actions and simple questions and sentences, she shows
that it is liberating to doubt the big Other. As Dowlatabadi, himself, comments, “Mergan’s
recreation, is both my own objection and that of Mergan’s to the cruel life that is imposed upon
her and the women like her; it is in fact Mergan’s resistance and insistence and her simultaneous
rejection of her incapability” (as cited in Ghorbani, 1994, p.149).
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